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Change is the only constant
As the years go by, one year can blur into another. Yet 2020 is a dis nct and
unforge able year in our lives. This is the year of Covid-19; the year of the coronavirus
pandemic. In so many ways – albeit they large or small - our lives have changed
forever. We've been made brutally aware of never presuming that anything remains
unchanged and stays in a rou ne. Change is the only constant. It applies especially to
educa on.
With the na onwide lockdown came the closure of schools. As I'm wri ng this,
there's a gradual reopening and return to the classroom for certain Grades. One day,
all our schools will be open once more. Yet even when this does happen, it won't be a
return to the old familiar ways.
One huge result of Covid-19 is that we've had to look at the way that we teach.
Distance learning is a new reality. If teachers can't do it already, they'll need training
so as to have it in their professional skills toolkit. Face-to-face teaching as in the past,
cannot always be guaranteed. (Medical experts predict that the world can expect
more virus-type pandemics in the future.) Teachers will need computer technology
skills to do online teaching.
The lockdown has highlighted the dispari es between poorly and richly-resourced
schools. For some learners, educa on con nued during lockdown with a momentary
pause. For many millions more, it came to a shuddering halt. There were those
teachers who enthusias cally embraced the new teaching methods as against those
who didn't know where one should begin.
Right now, there's an urgency about revisi ng na onal and provincial educa on
budgets. Changes need to be made to adapt to deal with totally unexpected new
reali es.
In the midst of it all, these have been mes for reﬂec on. One teacher told me that
the lockdown has caused her to change the way that she thinks about not only about
her own children but also those that she teaches. Having to spend far more me at
home with her children has been a reminder of her ﬁrst priori es – her two
daughters, son and husband. Yes, the school is a priority but not the top one. Change
is happening in the way that she allocates her me.
The same mother confessed to having a bit of an 'A-type' personality in her
rela onships with her students. She focussed on performance; she drove them hard
so as to achieve high academic standards. Covid-19 has changed her rela onships
with them. She has felt their vulnerability and fear during the pandemic. When she
spoke to them online, she realised that they wanted to hear more words that
reﬂected care, empathy and kindness – and less words discussing quadra c
equa ons. When the students next meet her face-to-face, they'll no ce a change in
emphasis about the way that she treats them.
As we all deal with the inevitable changes that confront us, may we not be
overwhelmed. May we do what we can but within reasonable limits. There's only so
much that we can do if we are to avoid being emo onally, mentally and physically
burnt-out. Gently accept and adapt to change, the only constant.

Learning on the lawn in lockdown
Photo: Judy Jaye

rpdhayward@yahoo.com • Tel: 011 888 3262

Editorial comment and that given by any writer is wri en in their personal capaci es. They don't necessarily reﬂect oﬃcial NAPTOSA policy.
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Letters
Online teaching is the way of future

Pensions are for the people

In the wake of Covid-19, the government has taken some dras c
but needed steps to stop the spread of the virus. The closure of
schools and the lockdown were mely but they have meant
disrup on for teachers, pupils and to the school year.

Our president has advocated the bailout of Eskom using R 250bn
of government workers and pensioners' re rement savings. This is
not a good idea.

Regre ably, the necessary closure of learning ins tu ons has a
devasta ng eﬀect on content delivery as it interrupts learning and
teaching.

The pension savings in the Government Employees Pension Fund
(GEPF) belong to its 1.7 million members and not COSATU nor the
ANC government.

Taking the lockdown and the long periods of absence from school,
schools are moving into unfamiliar and new methods of teaching
by using electronic technology, so that learners can complete the
term uninterrupted.
Covid-19 has brought home the reality. I had to take lessons and
brush up my technical skills on online teaching and digital learning.
Although the online method of teaching has yet to be employed
because of the 'talk, chalk and board or tradi onal' methods of
teaching, it is the future.
Online studying is found to be a rapidly emerging knowledge tool
today by researchers. E-learning enables learning and teaching to
take place without interrup on to the school's almanac during
unforeseeable challenges.

By law, the GEPF board of trustees has to manage the fund in the
best interests of its members, in accordance with which it provides
a mandate to the Public Investment Corpora on (PIC) as its'
investment vehicle.
Contrary to the rosy picture painted about the R 1.8 trillion in
assets in the recent GEPF annual report, the ﬁduciary condi on is
not healthy. This was demonstrated by an independent actuarial
evalua on. Hiving oﬀ R 250bn will seriously hurt the fund.
It is naïve to think that this proposed loan will save Eskom or SAA.
The only thing that will save both from economic disaster is an
about-turn from the disastrous course the government is pursuing
with its na onal democra c revolu on in which the state tries to
centralise all economic power under its wings.

Teachers and parents need to develop e-learning spaces to
prevent any future delays in curriculum comple on as evidenced
by the virus.

Theo Stehle, Knysna. Sunday Times, 8 March 2020.

Online educa on is a complex venture and it does have its
constraints but necessity compels a revisit to many things in our
daily lives.

Appreciate the value of schools

Mohamed Saeed, Pietermaritzburg, The Star, 31 March 2020.

Judging matric performance will be tough
Amid the disastrous Covid-19 eﬀects, the Department of Basic
Educa on must not expect the percentage of passes to be a true
reﬂec on of this year's matrics.
With three boring months at home with no inspira on, no one-onone lessons, matric results will be the worst in many years, unless
the department lowers the pass percentage or sets easier papers.
They could be detrimental to their class results for university
entrance.

It's a travesty that schools have become easy targets for criminals.
According to reports, more than 962 have been vandalised and
equipment stolen. With the need for protec ve supplies to create
a safe environment at schools, having to replace stolen resources
and repair vandalised schools is going to compound the economic
strain.
Schools are supposed to be prized possessions of communi es.
The challenge is to change the mind set of communi es.

The half-baked opening of schools does not auger well for many
rural disadvantaged and borderline learners.

One solu on is to inculcate appropriate values in communi es
with special emphasis on school-going learners. This will develop
into an inter-genera onal a tude of collec ve community
responsibility. Covid-19 has taught us many lessons, one of which
is that, in adversity, posi ve a tudes must remain supreme.

Farouk Saloojee, Rustenburg. The Star, 18 June 2020.

Vijay Surujpal, Phoenix. Sunday Times, 17 May 2020.

What's your opinion?
Emails are most welcome. Send them to rpdhayward@yahoo.com
The maximum length is 300 words. Please include your name, postal address and cell/ telephone number.
Anonymous le ers aren't published.
If you'd like to write an ar cle for NAPTOSA Insight, please submit them to the editor at the above email address.
Authors of published ar cles receive honoraria.
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Reflections on education during the Covid-19 pandemic
Basil Manuel
years. Uninhabitable schools were abandoned. Toilets were
supplied to thousands of schools that had languished forgo en
with their pit-latrines. Not quite the best of mes but they were
small victories that changed the lives of millions. Tragically, these
port-a-loos may be a permanent replacement for the pit latrines if
we don't sustain the pressure.
We may have changed some fortunes but we haven't changed the
will of the powers-that-be to do the right thing. Now is the me to
make bad good by building be er.

“It was the best of mes it was the worst of mes, it was the age of
wisdom, it was the age of foolishness, it was the epoch of belief, it
was the epoch of incredulity.” How true this quota on from
Dickens rings today.
Who would have believed just a year ago that today the en re
world would in the 21 century be held ransom by a virus? We
thought that this was impossible in the 21 century with ar ﬁcial
intelligence and the knowledge boom. Yet we have been humbled
by a simple virus. Incredible indeed!!
Covid-19 has exposed that ugly underbelly of our unequal past and
reminded us that inequality cannot be legislated away. In fact, it
cannot be air-brushed. The stark diﬀerences were no clearer than
in educa on. With lockdown and the lack of understanding about
what was happening, many schools were closed. People pictured a
day in the not too distant future when schools would reopen. Li le
did we know that a er three months, there would be no normality
with li le chance of that for the remainder of the year.
Covid-19 laid bare – much to the embarrassment of the Educa on
Ministry and government – the failures of the past 26 years.
There's bad crumbling infrastructure, lack of basics such as water
supply, proper sanita on, overcrowded classrooms as well as lack
of electricity. Yes, this is the lot of many thousands of schools. Add
to this the corona virus and we're heading into a slaughterhouse.
NAPTOSA refused to pretend that these problems would solve
themselves. Together with other unions, we took the route of
applying pressure by refusing to support the reopening of schools.
We were met with howls of anger, ridicule and accusa ons of not
caring about the children.

Foolishness seems to rule the roost whenever we talk about the
curriculum. This applies to those who try and force primary
schools into a catch-up mode which stresses parents, learners and
teachers. The educa on department simply neglects to see the
opportunity created by the pandemic. Opportuni es are there.
We have been catapulted into using online virtual teaching
methods. Webinars are the order of the day. Then why are they
not in the curriculum?
The opportunity to address the greatest weaknesses in the
schooling system has fallen into our laps. Yet dinosaurs who have
never walked in the passages of a school, fail to see that ﬁxing the
two biggest challenges in the system – namely, reading with
understanding and Mathema cs - could be addressed in the en re
Founda on and GET phases. By so doing, many more children
could be given a leg-up in the educa on system.
Wisdom has certainly eluded our curriculum department. It's
unable to embrace an opportunity that has smacked it in the face
because of a lack of ability to challenge the norm, to innovate and
to think outside the conﬁnes of comfort. Survival mode just isn't
good enough.
Yet what a wonderful me to be alive, to contribute, to ﬁght the
good ﬁght, to challenge and be challenged, to moan because civil
liber es are being juxtaposed to what's in the best interests of the
masses. Truly, these are the best of mes. However, the burden of
poverty banging on the door, starving children, the unfed
homeless, the dead unable to be buried with dignity, make these
mes the worst of mes.
Today, more than ever, we need the knowledge to know that a
tomato is a fruit but also the wisdom to know not to put it into a
fruit salad.
Basil L Manuel is the Execu ve Director of NAPTOSA. His contact
details are 012 324 1365 and basilm@naptosa.org.za

At the same me, thousands applauded – albeit cau ously – that
we were eventually no cing their plight. The cau on had to do
with years of empty promises and campaign rhetoric with li le
delivery.
With a li le pressure, 3000 schools were in less than three weeks
supplied with water – water that could not be delivered for 26
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Check with Maslow before coming down hard on students
Callum Jacobs

It's worth remembering just what it is that we're asking students to
do when they step into the classroom. They're expected to sit s ll,
to stay quiet, to control the urge to go to the loo, to control the
urge to shout at someone who might be repeatedly ﬂicking their
ear, and all the while listening to something it's quite possible they
have zero interest in. Add to that the fact that half of them didn't
get to sleep un l gone 2am and may only have eaten a bag of chips
for breakfast. And then we get angry with them because they're
not giving their full a en on.

If you've ever wondered why thinking about that tray of muﬃns in
the corner of the staﬀroom is making it hard to knuckle down to
your marking, it could be me to reacquaint yourself with the work
of Abraham Maslow.

According to Maslow, before a student can hope to tackle
demanding cogni ve processes such as learning new skills or
acquiring knowledge, they must ﬁrst fulﬁl their basic physiological
needs. It's just no good trying to get a kid who's red or hungry to
learn that the square of the hypotenuse is equal to the sum of the
squares on the other two sides. (To be honest it's probably hard
enough to get a peppy, well-fed student to pay a en on to that.)

Maslow was a pioneer of humanist psychology. The psychology
focussed on the posi ve aspects of the human mind rather than
focussing on why things went wrong. In short, it was about how to
be your best self.
In Maslow's most famous contribu on to psychology, The
Hierarchy of Needs, we might also ﬁnd the key to helping the
children in your classes become be er students.
Maslow believed that human behaviour could best be understood
by recognising that we're all constantly trying to sa sfy a number
of needs. They range from basic survival needs all the way up to
ﬁnding deep-seated psychological fulﬁlment. Maslow ordered
these human needs into a neat pyramid with ﬁve ers. It started
with physiological needs such as warmth and hunger, moving up
through needs of safety, love and esteem, to the apex of selfactualisa on.
What we're ul mately all shoo ng for is to become the person we
feel des ned to be. This end point of self-actualisa on will be
diﬀerent for diﬀerent people. As Maslow states: “In one
individual, it may be the desire to be an ideal mother; in another it
may be expressed athle cally and in s ll another, it may be
expressed in pain ng pictures or in inven ons.”
These needs were arranged in what Maslow termed a “hierarchy
of pre-potency”, meaning that un l you had sa sﬁed the lower
needs, it would be diﬃcult to achieve anything higher up the list.
Regardless of where the end point lies, what's vital to recognise is
Maslow's sugges on that the ﬁrst needs will “monopolise
consciousness” un l they are sa sﬁed.
As teachers, we're faced every day with a group of people whose
needs are diﬀerent and who are at diﬀerent stages of having those
needs met.

Spot the problems early
So, how do we use this knowledge? As far as possible, we have to
spot the problems as early as we can. This might come with having
a good background knowledge of our students: of whose parents
are going to have made sure their kids get to sleep by 10pm the
night before and packed them oﬀ to school with oat bran and
blueberry granola. In contrast, are those parents who are going to
let them stay up playing computer games ll dawn and then send
them out to greet the day with a can of Red Bull and a clip around
the ear.
If we already suspect who the students are who may not be having
their basic physiological needs met, then we probably need to get
some fundamental interven ons in place. This can be tricky but
regular reminders regarding the importance of sleep and ea ng
breakfast will help. Try anything that might work.
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create a suppor ve environment in the classrooms and show the
students that they're valued, although that can be hard during the
last period on a rainy Wednesday.
It's not an easy ﬁx and it takes me. Yet as Maslow points out, the
rewards are signiﬁcant and extend far beyond the classroom, not
only crea ng students who are stronger and healthier but helping
them develop personal responsibility and go on to “ac vely
change the society in which they live”. That's got to be a goal worth
working towards.
Beyond physiological needs, students' safety needs have to be
met. This means that they should feel emo onally and physically
safe within the classroom to have much chance of making any
intellectual progress in lessons. This too, can be a problem in the
rolling emo onal cauldron of the schoolyard. A student who's
being bullied or who's worried about what might be awai ng them
in the playground at break me, is going to ﬁnd it hard to
concentrate on much else.
Similarly, too o en a student is worried about something going on
at home: a parent who's ill, a sibling with depression, a friend with
an ea ng disorder. The fundamental issue is that if a student is
worrying about something, they may have li le psychological or
cogni ve space le over for anything else. It's hard enough for
adults to be able to compartmentalise all the diﬀerent things that
might be ﬂoa ng around in their heads at any one me and s ll
focus on their work. So, it's no wonder kids ﬁnd it so tough.

In his later years, Maslow reﬁned his theory to recognise that the
hierarchy is not as rigid as he ﬁrst assumed. One can make progress
without necessarily passing through all the stages in order –
although it will doubtless be more of a slog to do so. He also
admi ed that there were signiﬁcant individual diﬀerences in how
we managed progression up the hierarchy. Some people cope with
unmet needs be er than others. This is now what we refer to as
having “resilience” or “grit”.
Maslow also points out that such are the drives to create and fulﬁl
these deeper, more abstract needs. Some people can achieve
them even when their more basic needs remain unfulﬁlled. Think
of starving ar sts who keep working towards the elusive
masterpiece or musicians who keep plugging away in pubs and
clubs for nothing more than a free pint and a few ps.

Don't bang your head
How do we try to overcome these issues? Obviously, you can't just
let students do nothing, or do whatever they like whenever they
like, and you may not be able to help very much with the problems
they may face elsewhere. What you can do, if you suspect a
student is having problems with their needs at the bo om of the
pyramid, is to stop banging your head against a brick wall, trying to
get them to complete another worksheet.
You can try not to add to their troubles by giving them a hard me.
Also, just maybe, if you can squeeze it in with the other 30 kids in
the room you're looking a er, and the learning work that's about
to happen, you can grab a minute to ask them how things are and
let them know you're on their side.

Herein lies a ﬁnal way we can use Maslow's ideas to help our
students. If we can ﬁnd what it is that will lead a student to the top
of their own pyramid – the thing that drives them, the spark that
ignites their educa onal ﬁre – we can help them to recognise this
and work for it. This can allow them to overcome all manner of
other disadvantages and obstacles.
As a teenager, Maslow had wanted to be a philosopher rather than
a psychologist but says he gave up a er becoming frustrated “…
with all the talking that didn't get anyplace”. Take note of his work
on the hierarchy of needs and you might save yourself and your
students from the same frustra ons.
Shortened. Callum Jacobs is a supply teacher in the United
Kingdom. The ar cle was ﬁrst published on 20 March 2020 in
Times Educa onal Supplement. Reprinted with kind permission.

It's only what most teachers try to do all the me, of course: to
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We've been in education since the 1800s!
Landie Diamond
I am an academic who believes in lifelong-learning and I enjoy
inspiring my staﬀ to study further and develop themselves. I enjoy
seeing them grow professionally and gradua ng a er I have
walked the path with them to support their growth.
The children have to deal with major issues and some mes they
ﬁnd it diﬃcult to concentrate in class. My role is to ensure that
there is an enabling environment that is conducive to learning at
school and my children can learn despite these issues. The staﬀ
has to work with a challenged child and produce results. I then
support the staﬀ to ensure that they are mo vated so that they
can in turn mo vate the children. Resources are the biggest
challenge because we are a no-fee school. I market the school and
con nuously seek to engage and ﬁnd partnerships that assist us in
ﬁnding prac cal solu ons to prac cal problems.

1 posi on: 2020 Na onal Teaching Awards
Category: Excellence in Primary School Leadership

I see myself as a social agent of change with the best interest of the
child at heart. Teaching is an inherent passion for me. It comes
naturally and I do not think that I chose teaching but that it chose
me. I come from a family rooted in the educa on profession, I am
in the 8 genera on of teachers in my family. The ﬁrst teacher is
Gershom Koyana from the 1800s whom we grew up hearing
stories about.
My siblings and I used to play “school” when growing up and I
would always play the role of the teacher. Unknowingly, teaching
has always been part of me. My innate desire to teach developed
into the love to make a diﬀerence in the socio-economically
challenged areas which is where most of my work is centred. I
believe that poverty does not determine intelligence and it's my
passion to inspire and support children growing under challenging
contexts to thrive and rise above those circumstances.
The work I do enables me to make long-las ng impacts on the
Westlake child and the school community. That keeps me going. I
make a diﬀerence in the lives of my Westlake children. As li le as
that may be, it fulﬁls me. When I look back and see how much their
situa ons have improved, I get a sense of triumph within me.
Some children enrol at our school not being able to u er a single
word in English. Yet when they exit, one will not say they had to
learn how to learn before they actually learnt anything. Seeing
anxious parents when enrolling their children in Grade One and
seeing them leaving proudly at the Grade Seven gradua on, spikes
joy within me.

As a founder principal, I planted a seed and that required me to
work smart. I had a challenge of working with about ﬁ een home
languages from all over Africa. Most of the children could not
speak English. I managed to support the staﬀ and we produced
excellent results. I ensure that our vision of developing learners
holis cally is realized. Therefore, I con nuously ini ate a number
of partnerships to make the children at our school globally
orientated. Our school is unique and the staﬀ works in unity to
achieve the same goal by ins lling cri cal, problem solving and
analy cal skills. We prepare them for the 21 century demands.
I lead from the centre and all members of my staﬀ, both teaching
and non-teaching, are valued members of the Westlake family.
I am a good administrator and I constantly keep up with current
legisla on. As a professional, I take a leading role in my
development and I seek to cul vate others at all mes by
modelling the expected behaviour. As the school principal, I
create opportuni es for growth within the school and na onally.
My inten on is to develop my career along my vision of improving
lives and making a diﬀerence to the school community and to
others at large. Winning the NTA award is an acknowledgement of
the hard work and eﬀort that I put in to enhance the eﬀec veness
at my school and beyond. This means that I have to con nue
touching lives and adding value to the cause of educa on in our
country. I embrace the acknowledgement and will con nue to
serve and impact educa on one learner at a me. I believe that I
cannot change the direc on of the wind but I can always adjust my
sails to reach my des na on.
Landie Diamond is principal of Westlake Primary School in Cape
Town. Her contact details are landie001@live.co.za and 021 702
6178.
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An intercom announcement that changed my life
Wendy Horn
lessons, drove the school bus and organised school tours. In this
way, I could provide learners with the best school experience
possible.
In those early years, I failed more mes than I succeeded. When I
look back on my ﬁrst few years of teaching, I am some mes
amazed that my matrics managed to pass (I knew so li le) and that
I didn't get into more trouble with the principal.
Failing and making mistakes is part of the learning process. I
received support and guidance from the more experienced
teachers. There were principals who inspired me and allowed me
to do my thing, live my passion fully and embraced me with my
ﬂaws and all. I am passionate about paying this forward. All
teachers should be allowed to make mistakes in a safe
environment and learn from their experiences.
As in most professions, once you're a qualiﬁed teacher, you cannot
stop learning. When I started out, rote learning was very much the
accepted way of teaching and learning. It's also what I knew, so
following that way of teaching was familiar. Soon, however, new
curricula and new ways of teaching were introduced. We had to
adapt.

1 posi on: 2020 Na onal Teaching Awards
Category: Excellence in Secondary School Leadership

“It's not about what it is, it's about what it can become.” – Dr. Seuss
If I am ever asked to describe myself, I will say, “I'm a teacher.” This
is my calling and my ﬁrst love. For the last ﬁve years I've been a
principal and now I am a district director in the Western Cape
Educa on Department. Yet fundamentally, I'm a teacher.
So here I am, grey haired, somewhat wise and experienced. I've
been a Na onal Teaching Award (NTA) winner in 2013 (Excellence
in Science Teaching), in 2020 (Excellence in Secondary School
Leadership) and a Global Teacher Prize ﬁnalist in 2018.
When I started my teaching career in the early 1990s, I would
never have guessed that I'd end up in this posi on.
Teaching was not my ﬁrst choice as a career. If I have to be honest, I
didn't even consider it. I wanted to be a scien st. However, like
many young people in South Africa, I needed funding for my
ter ary studies. One day in my Matric year, while si ng in a Maths
class, a no ce came over the intercom that any learners interested
in applying for the Funza Lushaka teaching bursary should come to
the oﬃce. This was my chance. I grabbed it with both hands. Li le
did I know this would be the start of the most exci ng and
rewarding journey - my teaching career.
Once I stood in front of that class so many years ago, I knew that I
had found my place in the world. For me, being a scien st will
never compare to being a teacher. And anyway, I am a Science
teacher which is the coolest kind of teacher!
But it was not just about introducing science to these young
minds. As a young teacher, I did everything in the school. I
organised matric dances, coached sport, gave interven on

In 2015 I was appointed principal of a brand-new school. We
began with 200 learners and ten teachers. Of the ten staﬀ
members, seven were beginners with li le or no teaching
experience.
Where do you begin when you get an empty building with limited
grounds? Do you just replicate what successful, established
schools around you are doing? Or do you trying something new?
Something innova ve? We decided to ﬁnd our own unique place
in the world of educa on.
Our vision was to create a place where young people would
graduate as global ci zens, who could meet the skill requirements
of a job market centred on the Fourth Industrial Revolu on. So we
decided to follow the Maths, Science and Technology path.
We've achieved so much in such a short me. We've created a
space where all learners are accepted and embraced. They are
doing coding, robo cs, taking part in the Science Expo in the
engineering categories, and learning how to be lab assistants to
men on a few. Yet they are also making sandwiches together with
an NGO. They are reaching out to those who are less fortunate.
A few months ago I le my school and moved into the district oﬃce
– just in me for the Covid-19 pandemic. We are facing unknown
challenges every day and we have no past experiences to guide us.
Yet we do what teachers do when faced with a new challenge. We
face it head on and make it work. Our learners deserve nothing
less.
Wendy Horn is Director of the Metro North Educa on District in the
Western Cape Educa on Department. Her contact details are
wendy.horn@westerncape.gov.za and 021 938 3133.

Page 8

NAPTOSA INsight : Volume 14 Issue 2 : September 2020

I started teaching when I was ten
Constance Kgomotso
the learners' personali es. Thereby, they are equipped to face the
challenges of a compe ve world in the throes of transi on and
change.
Being passionate about teaching, I trust myself by believing in my
abili es, love what I'm doing and don't lose faith. I produce
excellent results and help learners thrive, appreciate my struggles
and learn from them. I have always been fascinated by the
amazing computa on of numbers.
My experience and involvement in AMESA, working with
departmental oﬃcials, sharing ideas with colleagues, helped open
my eyes to the beauty of Mathema cs around us. This has
mo vated my drive for excellence and I have learned so much
about Mathema cs from teaching the subject. I ﬁrmly believe in
change and believe that it starts with passion, commitment and
service. I am able to take diﬀerent approaches to problems
rela ng to Mathema cs. I think these perspec ves will make me a
be er mathema cian and professional.

1 posi on: 2020 Na onal Teaching Awards
Category: Excellence in teaching Mathema cs (GET phase).

I hear and I forget. I see and I remember. I do and I understand.
The only way to learn Mathema cs is to do Mathema cs.
From the disadvantaged community in Chaneng near Rustenburg
in the North West Province, I am a proud Mathema cs teacher. I
chose to be a teacher because teaching is not just a profession but
it's a mission.
As the me approached for me to set my personal and
professional goals, I decided to enter the ﬁeld which would
provide me with a sense of achievement and at the same me
produce a posi ve impact on mankind. It became apparent to me
that a career in teaching would fulﬁl these goals.
I discovered the love of teaching at the age of ten when I started
taking classes with my cousins where I took on the role of being the
teacher. I chose this profession because of the passionate
convic on that in it lies my special des ny.

Balancing the diﬀerent learning needs of learners and building
their conﬁdence are challenges. I encourage ques oning and
make space for curiosity. I emphasize conceptual understanding
over procedural ﬂuency. I make sure that I provide authen c
problems that increase the learners' drive to engage in
Mathema cs. I share posi ve a tudes about Mathema cs. I
mo vate my learners by analysing their weak areas. I teach them
how to construct formulas rather than having to remember them. I
give them real-life examples to which they can relate and help
them expose their values in educa on that are essen al to their
holis c development.
A career in teaching Mathema cs is not for the light-hearted. The
requisites of hard work, crea vity, certain failures and challenges
can only be successfully sustained by one a ribute: passion. It's
passion that fuels the desire for experimental excellence,
communica on, collabora on of the phenomena as well as a
certain penchant to ask ques ons such as “How?” and “Why?”
Mathema cs is not about numbers, equa ons, computa on or
algorithms. It is about understanding.
Constance Kgomotso Pilane is deputy principal at Mafenya
Primary School in North-West Province. Her contact details are
pkgomotso78@gmail.com and 082 399 5478.

As a dedicated, resourceful and goal-oriented professional
educator with a solid commitment to the social and academic and
developmental of every child, I am an accommoda ng and
versa le individual. I have the talent to develop hands-on lessons
that will capture the child's imagina on and breed success.
I ins l knowledge, skills, and values to my learners by using
diﬀerent learning and teaching styles. They include games,
crea ve thinking, group work, problem solving, cri cal thinking,
conceptual understanding, strategic competency, reasoning and
technology.
I enjoy making a diﬀerence in the lives of as many learners as I can
by shaping the des ny of the na on in my classroom and building
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What we're learning about distance learning in South Africa
Mark Po erton

Mark Po erton teaching before lockdown
The coronavirus has caused a major disrup on to educa on
around the globe. The United Na ons Educa onal, Scien ﬁc and
Cultural Organisa on (UNESCO) reported that nine out of ten of
the world's children were out of school at the start of April. This is
huge. We remember that the purpose of school closures is to try to
prevent further transmission of Covid-19 through isola on and
physical distancing. The challenge around the world is how to
ensure that the eﬀect on children's learning is minimised.
The disrup on of schooling by Hurricane Katrina in New Orleans in
2005 provides some clues to what the eﬀect of Covid-19 might be.
Researchers at Tulane University tracked children when they
returned to New Orleans and found that it took two years for them
to catch up with their schoolwork. They also argued that it is likely
the nega ve eﬀect was worse for low income and AfricanAmerican children. Interrupted learning wasn't the only problem;
the researchers said the economic eﬀect and emo onal trauma
were probably just as important.
As soon as it became clear that the Covid-19 pandemic would
aﬀect schooling, we at Sacred Heart College in Johannesburg
discussed how we would con nue classes. In the high school and
in Grade 6, the teachers were familiar with Google Classroom and
that's the technology they went with.

In the preschool they had used a pla orm called Seesaw but in the
end, mainly used WhatsApp. In the primary school, study packs
and workbooks were sent home and teachers made use of email,
the school's app, phone calls and WhatsApp. We decided from the
outset that we would make it personal and include weekly phone
calls to the parents, as well make the services of the school
counsellor available.
Communica ng with parents on WhatsApp was eﬀec ve. In
reviewing our programme, one teacher said, “I really got to know
our parents and our families … we have become so close.” A parent
said, “Thank you for handling the class's transi on to online study
so eﬀec vely. What could have easily been 'remote' schooling was
a very connected and vibrant experience for Tim.” Feedback from
the children, parents and guardians during the ﬁrst three weeks
was that many of the students missed the structure of school, as
well as the sport and other ac vi es.
While distance educa on – par cularly online learning – was
appropriate for older children, it wasn't always the best way for
younger children. Not all children have their parents at home
throughout the day which meant they didn't have regular adult
supervision. Some people may argue that children might have
be er spent the day cooking, doing household chores, exploring
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nature and par cipa ng in meaningful play. Yet our Grade 1
teachers were crea ve and even assessed the children's reading
over the phone. We've all learned a lot more and teachers across
the primary school are now very comfortable with the distance
pla orms.
In a newly published UNESCO report the authors argue that
learning away from school can be eﬀec ve. They contend that
there is no one-size-ﬁts-all distance learning. Some subjects are
more easily translated into online environments than others.
Subjects such as science and biology require special equipment
and are not easily replicated outside the school.

Distance learning can involve a combina on of synchronous
learning where children work with the teacher at the same me,
and asynchronous learning where they work at diﬀerent mes.
Asynchronous approaches are more appropriate with older
children than with younger children. The authors believe that a
quick mini-lesson or assembly at the start of the day adequately
serves to connect children with their peers.
The UNESCO study notes that distance learning doesn't have to
mirror learning in school. The authors argue that in trying to
replicate the pace and type of work that would be done at school is
unrealis c. Schools must decide on a daily structure, a metable
and a to-do list. The authors say that less is more when it comes to
the scope of work teachers set in distance learning. This applies
especially in mes of uncertainty and instability.

To summarise, over this period we have learned that:
• Personal contact is important to ensure that children feel
connected to their teachers and classmates.
• Most teachers are ﬂexible and can learn new technologies
and approaches quickly.
• Teachers are able to do the best with the pla orms they
know. The familiarity and ease of WhatsApp groups worked
well for quick, short communica on between teachers and
parents.
• Teachers must be empathe c and assign reasonable
amounts of work and realise that children have other classes
and other things to do at home.
• Children of diﬀerent ages and abili es par cipate diﬀerently.
Children who struggle in class have diﬃculty concentra ng
and don't submit work. They tend to do the same when
learning online.
• Diﬀerent approaches are needed with diﬀerent age groups.
Younger children appear to thrive more with more
immediate contact (synchronous learning).
• Ge ng feedback from students, staﬀ and parents is
important to understand what works and what needs
changing.
The real ques on we need to ask is, “How eﬀec ve is distance
learning?” Stronger children who are fairly independent anyway
do excep onally well. However, children who would require a lot
more support in the classroom are stumbling. These are
unprecedented mes and we must respond as best we can. It's
crucial that in addi on to worrying about the eﬀect on teaching
and learning, we think about the psycho-social needs of children
too.
Dr Mark Po erton is the principal of the primary school of Sacred
Heart College in Johannesburg. His contact details are
mark.po erton@sacredheart.co.za and 082 886 7108 or 011 081
2200.

The original three weeks which have now turned into months of
teaching from a distance, have shown us what works and what
doesn't for both the children and parents. They have also allowed
us to be er understand the pace at which work gets done.
The UNESCO study provided an example of managing me in the
primary school where children have the same teacher for most of
the day. The authors suggest that a good structure might include a
check-in online, a checklist for the day and ﬁve 30-minute periods.
Teachers can stay in touch with parents and children using tex ng,
apps, emails and phone calls.

Distance learning doesn't have to mirror learning in school …
trying to replicate the pace and type of work that
would be done at school is unrealistic.
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Empowering the educator
to transform lives
The welfare of the educator is of supreme importance to the
Education Labour Relations Council (ELRC) and this duty is
fulﬁlled through the core services offered by the Council,
Dispute Resolution Services and Collective Bargaining
Services.
The Council has, over the past few years, developed its programmes to enhace its
service offering to educators. One of these key developoments is the digitisation of the
Council’s dispute referral system. The Council has streamlined the process of referring
disputes to ensure efﬁciency and that disputes are resolved within the shortest space
of time.
The DMS Application is an end-to-end system that will deﬁne the Council’s dispute
management processes for the next decade.
In embracing the fourth industrial revolution and responding to the issues of the day,
the Council’s cases are heard through virtual video conferencing, while still providing
the option of face-to-face hearings in compliance with set regulations.
In terms of Collective Bargaining, Parties to the ELRC ﬁnalised a very signiﬁcant
agreement for the public education sector in September 2019, Collective Agreement
No. 2 of 2014: Quality Management System (QMS) for School-Based Educators.
The Agreement is revolutionising the entire system on performance management and
not only gives effect to the mandate of the Council to maintain labour peace in the
public education sector, but also seeks to fulﬁl the vision of the National Development
Plan on accountability within the system.
In adapting to a changing world that brings with it a ‘new normal’ in education, the
Council’s motto remains, to provide “Quality services for excellence in education”.

Contact us
General enquiries
Tel: (012) 663-7446
Fax: (012) 643-1601
Email: enquiries@elrc.org.za
Website: www.elrc.org.za

Dispute related queries
Mr M Matlose
Tel: 060 560 2536
Email: MatloseM@elrc.org.za

Staying sane in an insane situation – survive and thrive
Judy Jaye
this will only bring down your self-belief. Learn from your mistakes
and move on.
P- Posi vity, proac vity, perseverance. Focus on the good things
in your life, be grateful for everything you have – no ma er how
small. Adopt an a tude of gra tude to promote posi ve, eﬀec ve
thinking. Always remember your thoughts create your reality. You
are what you think about. Develop a proac ve mindset – you have
the power!
A – Accept, allow. Accept the new reality, the new way of living –
let go of the past and live in the present. Be in the moment. Allow
yourself to make mistakes in this new world – you are learning.
Mistakes are not failure. They are about lessons of wisdom that
help you to navigate yourself through these uncertain mes.
Adrian Gore, chief execu ve oﬃcer of Discovery Health, stated,
“There are decades when nothing happens and there are weeks
when everything happens.”
How appropriate are these wise, poignant words which sum up
the insane situa on of the Covid – 19 pandemic which has caused
disaster in every corner of the world. Never before have we lived
under these diﬃcult, challenging circumstances of lockdown,
experiencing many people becoming ill with Covid-19.
Unfortunately, many more are dying worldwide while a vaccine for
the coronavirus is desperately being researched and sought.
Yet we as educators need to
con nue with our plight,
teaching our learners and
helping them to remain
posi ve in this new reality
with which we are all
completely unfamiliar.
The ques on arises: How do
we do this? Can we learn skills
to overcome our own doubts,
fear and be posi ve and proac ve in front of a class? “Yes, we
can!” states US psychologist Mar n Seligman, father of posi ve
psychology.
Rosenberg, an American educa onalist and psychologist, points
out that educators in the classroom and in management posi ons
need to start by building up their own self-belief and self-esteem.
They do so in order to ensure that their learners not only survive
but thrive. This can be done by using the acronym SPANNER.
S – Self-conﬁdence, self-esteem. It is impera ve that educators
take responsibility for building up their own self-conﬁdence and
self-esteem by being their own cheerleaders, not depending on
anybody else to make them feel good about themselves. Other
people are so busy with themselves, building up their own selfimages and coping with their own diﬃcul es, that the building of a
posi ve sense of self is the personal responsibility of the
individual. “Catch yourself doing something right,” states Tom
Rath and then pat yourself on the back and reward yourself. Do not
constantly focus on the nega ve, on what you're doing wrong as

N- Nega vity. Avoid nega ve people who are consistently
nega ve and refuse to see anything posi ve about the present.
Control your own nega ve thoughts and sharing them with
others; they merely perpetuate undesirable situa ons. Change
the channels and look for the posi ves in your life.
N – New reality, new world, new
normal. At present, we are living
in a new reality and are expected
to cope with it eﬃciently and
conﬁdently. There is no place for
s e l f- p i t y n o m a e r w h at
diﬃcul es we may encounter.
Self-pity demo vates and
some mes paralyses us from
moving forward. We must
change our thinking, our words
and our ac ons to achieve our
goals.
E – E n e rg y, e nt h u s i a s m ,
empowerment. We need to
embrace this new reality with
energy by living in the present and not hankering a er the past or
fearing the future.
R – Role model, reac on, response, resilience. Our learners will
look to us as role models – how we react to this situa on. Thus, we
as educators need to be extremely mindful of our reac ons and
responses to this pandemic. We need to ensure that we do not
become nega ve prophets of doom but keep up an a tude of
hope and faith.
In the classroom
How should educators behave in a classroom where many new
situa ons, obstacles and problems are faced? Rosenberg shares
ﬁve basic ideas which will enable the educators and learners to
“survive and thrive” under these challenging circumstances.
1 Educators should always remember the ABC of teaching:
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Communicate eﬀec vely with all the learners in the class.
Praise them when they deserve recogni on and listen
a en vely to them when they are speaking to you. Ensure that
your learners feel safe and secure in your lessons.

teaching under these circumstances is like, “naviga ng a ship in
unchartered waters”. Listen to parents and learners when
necessary and show them that you as principal care and are
concerned about them. Consistently build up the rela onship
trust to ensure a happy school.

2 Always be prepared in order to ensure learners are not
frustrated and that they remain enthusias c in the lesson.
Remember the ﬁve P's of successful teaching:

3 Crea vity

Proper Prepara on Prevents Poor Performance

It is essen al to be open to new ideas to use in the classroom. Hold
regular mee ngs with the staﬀ and use these three Fs to bring
excitement into lessons:

3 Avoid unrealis c expecta ons of your learners. Understand
that they are all experiencing some form of fear and anxiety;
some may even have gone through a trauma c experience.
Understand the abili es and capabili es of your learners at
this me, thereby avoiding frustra on and disappointment on
your part.
4 Stay focused on your teaching and remain posi ve about
learning. Be in the moment. Encourage learners to focus on the
learning process, on acquiring new informa on which will
ul mately help them grow and develop to their full poten al.
5 Always do your best. Ensure that you, as the educator, do your
best in the classroom. Embrace the new reality of wearing
masks, social distancing, constant hand washing and
frequently using sani zers. Say to yourself as the role model,
“If it is to be, it is up to me”. Ensure that you dis nguish
between control and non-control problems. Find solu ons for
the control problems as soon as possible and let go of the noncontrol problems.

FLOW – Let educators share their opinions and ideas.
FOCUS – Focus on those sugges ons which are prac cal and can
be used eﬀec vely in lessons.
FINISH – Be available to help any member of staﬀ who may have
diﬃculty in implemen ng those new ideas in their lessons.
4 Change agent
You must be open to bring about any change in your school that
will beneﬁt the learners. Let go of the past; encourage your staﬀ
not to hold onto what was done in former years. These mes are
diﬀerent; everyone needs to move forward and embrace the
present as best as they can. The ul mate responsibility of bringing
about successful change is yours as the principal, the head of the
school.
5 Commi ed
Without your commitment to moving your school in a new
direc on, very li le will be achieved. The me for ac on is now
and only you can make that diﬀerence. You need to be commi ed
to helping your staﬀ and learners cope with the challenges of this
pandemic, to bring about any necessary changes and to ensure
that your school remains posi ve throughout 2020.
Principals should always remember the wise words of Nelson
Mandela, “Everyone can rise above their circumstances and
achieve success if they are dedicated and passionate about what
they do.”
Conclusion

The principal leading the school through this crisis
No ma er what the situa on is, the principal – together with the
management team – need to lead the school eﬀec vely in a new
direc on in this new reality. Although this may appear to be a
daun ng, almost impossible task, the principal can use the ﬁve Cs
of management to achieve success. They are:

Indeed, these are extremely diﬃcult and challenging mes. More
demands are made on educators that seem almost impossible to
fulﬁl. However, educators should bear in mind the words of
Kanwer Singh, “The strongest do not survive; the most adaptable
do.” The key to survive and thrive during the pandemic is to adopt
a posi ve a tude, to look for the good in the situa on and to
celebrate even the smallest achievement. You choose your
a tude. It is this a tude that will determine your success in the
classroom. Always remember: It is not what happens to you in life
that is important but how you handle it.

1 Conﬁdence
It is essen al that the principal displays conﬁdence at all mes.
Thus, there is a need to build up self-esteem, self-belief and selfconﬁdence. They inspire trust in the decisions taken as well as
minimise the fears and anxie es of the staﬀ and learners.
2 Caring communica on
Hold regular discussions with the staﬀ to see how their teaching is
going. Be open to any new ideas or changes they may suggest, as

Victor Frankl's wise words are indeed key to coping with this new
world, “Everything can be taken from you but one thing: the
freedom to choose our a tude in any given set of circumstances.”
Be posi ve, be op mis c. Indeed, you are stronger than you think!
Dr Judy Jaye was a school guidance counsellor and principal of a
business and secretarial college. She is a mo va onal speaker and
counsellor. Her contact details are jaye@telkomsa.net and 082
920 1665.
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A thing of beauty is a joy forever

(John Keats)

David Millar
My posi on as principal was never easy. The school needed a lot of
work. I believe in Tim Collins' theory of 'The Power of 10': It takes a
good ten years to turn something worth turning around, around.
By 2014 Normies was a Top 20 Western Cape school. Normies was
the talk of the town.
In 2010 I was fortunate to be the NTA winner provincially and
runner-up na onally in the 'Excellence in High School Leadership'
category. My academic journey con nued and I graduated from
UCT in Cape Town with a Master's degree in Educa on.

I was appointed Provincial Chief Execu ve Oﬃcer of NAPTOSA
Western Cape in April 2020. This is the latest career move in a (not
so long) line of moves, all of which have been in educa on.
But let me rewind … my career has been a marvelous experience
from start to 'not-yet' ﬁnish(ed).
Barrow-in-Furness in Cumbria County, England, is my birthplace. It
is located on the edge of the Lake District. I am a 60s 'XGen' baby. I
spent my forma ve years at a comprehensive school where the
three 'Rs' were drilled into me.
In 1974 my parents, my sister and I immigrated to South Africa.
We se led in the industrial town of Vanderbijlpark. I spent my high
school years at The Vaal High School in Gauteng. Nothing
interested me more than teaching. My Geography teacher in
Standards 8, 9 and 10 was Mrs Koekemoer. She inspired me the
most. All I wanted to be was a Geography teacher. Wits University
in Johannesburg, beckoned. I graduated with my undergraduate
degree, then my Honours degree in Geography and Environmental
Studies. Then I did a PGCE in the late 80s.
My ﬁrst teaching post was in 1989 at Suncrest High School in
Vanderbijlpark. I spent thirteen years there and le as Deputy
Principal. I se led in Cape Town in April 2002.
I had to resign from the GDE and start again. A three-month
contract post at Cravenby Combined School in Elsies River was a
start. Plumstead High then appointed me into a permanent post. I
was later promoted to HOD and joined the staﬀ of Rhodes High
School. Fortune favoured me again when I became Deputy
Principal at Norman Henshilwood High School (aka Normies) in
Cape Town. Professionally, it had taken me 21 months to get back
to where I had le oﬀ in the GDE.

By 2006, NAPTOSA was born out of an amalgama on of previous
unions. I immersed myself in union leadership structures and was
elected Provincial Chairperson in 2008. In 2015 I was elected
na onal Vice-President and a year later, Na onal Deputy
President of NAPTOSA.
Once while reading Robin Sharma's work, I was struck by these
words wri en by him: “If you are not afraid, you are no longer
growing”. It hit me hard. I started to ques on my own professional
growth. I applied for a District Director's post. In January 2017 I
was appointed District Director of the Metro North Educa on
District.
My role as a NAPTOSA oﬃce-bearer ended. Senior Management
Service civil servants could not hold leadership posi ons in a
union. I was responsible for 210 schools. I was terriﬁed (remember
what Sharma said). It was an enormous task – and one that
allowed me to grow professionally. I made exci ng new
connec ons and learnt all I could learn about how Head and
District oﬃces func on. I worked with some of the best
professionals I've ever encountered.
When the provincial NAPTOSA PCEO post became vacant, I
applied. It just seemed right a er having spent three years at
Metro North. I was stoked to be back, serving, albeit in a diﬀerent
capacity. I looked forward to embracing my professional ac vist
role again.
I'm proud to be called a 'teacher' more than any other ' tle' that
I've been fortunate to have been given. Yet, in the grand scheme of
things, I know that I'll always be the 'statue' and never the 'pigeon'.
Endymion is a poem by John Keats. The poem begins with the line:
"A thing of beauty is a joy forever". Educa on is a joy forever. It will
never “fade into nothingness”.
David J Millar is the Provincial Chief Execu ve Oﬃcer of NAPTOSA in
the Western Cape. His contact details are davidm@naptosa.org.za
and 021 689 2998.

In July 2004 I was appointed principal at Normies. I didn't realise it
then but my me as principal turned out to be the best years of my
professional life. It's diﬃcult to put into words the sheer joy of
leading a school of 1200 pupils and 75 staﬀ members where you're
valued by everyone.
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Everyone needs science: introducing LabXchange
Jessica Silverman
content, too, oﬀering a more nuanced way of demonstra ng
mastery and understanding than can be done through a test.
LabXchange also gives educators the ability to create private
classes which can serve as collabora ve spaces for learners or
educators. Here, learners can par cipate in private class
discussions and experience content curated to meet speciﬁc goals.
Our mentorship feature also provides a way for members of the
LabXchange community to connect and support each other in
developing new skills and discovering career paths.

Laboratories are places of explora on. They are places where
collabora on is key to solving real-world problems, making new
discoveries and deﬁning the future.
Harvard University, with the support of the Amgen Founda on,
saw an opportunity to bring this spirit of laboratories into the
digital educa on space. Educators and learners would be able to
reap the beneﬁts of world-class digital content, delivered on a
free, online pla orm that allows users to integrate and share their
learning and research experiences.

When learners log out of the pla orm, having par cipated in class
discussions, engaged with lab simula ons, and perhaps curated
and shared some of their own content, our goal is for them to feel
that they are agents who have the power to add value to the world
of science.
I can diﬀeren ate for my students on LabXchange by
personalising pathways, giving them choice and empowering
them to learn science at their own pace. In diverse classes,
this allows me to support students where they are and help
everyone meet the learning goals.
Mary Liu, Science Teacher, Weston High School, Weston,
Massachuse s, United States

And so, LabXchange was born.
Focused on high school and undergraduate educators as well as
students interested in life sciences, LabXchange gives you access
to thousands of interac ve digital learning experiences. At the
same me, it equips you to discover, engage, and share content
with a global community of diverse thinkers. In the words of
Faculty Director and Principal Inves gator, Robert Lue, “We
envision a world with equal opportunity for success in science for
anyone, anywhere.”

Sign up to connect, collaborate and create. When you sign up to
LabXchange as an educator, our aims for you are two-fold:
First, we want to empower you to meet each class or individual
student exactly where they are in their learning journey by
facilita ng content remixing and easy diﬀeren a on. Our
pla orm gives you the ability to set up private classes with your
learners, where you can share customised content, engage with
them, and monitor their progress.

Everything that you ﬁnd on LabXchange, from the content shared
in our digital library to the func onali es that let you collaborate
and learn with others, is available completely free. Being free is an
essen al part of our mission to make cu ng-edge science content
accessible to everyone. You can choose to register for a free
account to further personalise your experience by crea ng your
own content, classes and engaging with mentors or mentees.

Second, we want to help you connect with an intergenera onal
network of educators, mentors and researchers. These
connec ons can help you collaborate with colleagues to co-design
curriculum, get insight and feedback from researchers into the
latest cu ng-edge scien ﬁc studies, get input from mentors
around implemen ng a new curriculum, and more.

No ma er who you are, you're able to u lise content from the vast
LabXchange library, ﬁlled with high-quality, free digital resources
from universi es and scien ﬁc organisa ons worldwide including virtual lab simula ons, videos, assessments, narra ves,
and more.

Through the social networking tools available on LabXchange,
you're able to create a proﬁle, share your learning pathways, and
discuss your hands-on research experiences. The resul ng
networks and mentor rela onships serve as lifelong resources,
allowing you to form aﬃnity groups based on changing research
interests.

LabXchange empowers learners and educators on their journeys
through the world of science. Our curated digital space provides
content that encourages learners to engage in the process of
science at their own pace by carrying out lab protocols, data
analysis, and experimental design. The virtual environment allows
students to make mistakes in a low-stakes, suppor ve
environment and take ownership of their learning.
By using the content available on the pla orm or crea ng your
own, you can support learners in building their cri cal thinking,
collabora on, and problem solving skills while exploring and
connec ng with their interests. Learners can create their own

It's in this space of diverse community that we believe you will be
more empowered to create, experiment, share and solve.
To start engaging with and contribu ng to this community, sign up
for a free LabXchange account today.
Dr Jessica Silverman is the Content and Collabora ons Manager of
LabXchange. Her contact detail is jsilverman@fas.harvard.edu
Enquiries can also be directed to Andrew Morris at
andrewm@learningsandbox.com and 076 160 5306
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Your professional friend in a crisis
Covid-19 has caused a crisis in educa on across the world. The rou ne
of how to lead and manage a school has been turned on its' head.
Ways of learning and teaching that have stood for decades have
suddenly had to be radically changed within the space of a few days or
weeks.
Teachers' condi ons of employment have – in so many schools – been
subject to enormous changes. There are many ques ons that need
professional answers. To cite one example: What is co-morbidity and

how does it impact on a teacher's salary and condi ons of
employment?
In these mes of crisis, NAPTOSA has been a true friend to the
teaching profession. The staﬀ is at your service. The free advice for
members is eﬃcient, friendly and professionally sound.
Oﬃce hours from Monday to Friday are from 08:00 – 16:00.

www.naptosa.org.za

The name of the PCEO (Provincial Chief Executive Officer) for each province is included in the details below.
EASTERN CAPE (Port Elizabeth)
PO Box 34700
Newton Park
6055
Tel 041 364 0399
Fax 041 364 0259
infoecape@naptosa.org.za

EASTERN CAPE (East London)

28 Sixth Avenue
Newton Park
Port Elizabeth

PO Box 365
East London
5200
Tel: 043 722 4104
Fax: 043 722 4089
bukelwab@naptosa.org.za

PCEO: Loyiso Mbinda

PCEO: Loyiso Mbinda

FREE STATE

GAUTENG

33 Van Heerden Street
Willows
Bloemfontein

PO Box 21431
Heidedal
9306

PO Box 1309
Houghton
2041

46 Restanwold Drive
Saxonwold
Johannesburg

Tel 051 522 0857
Fax 051 522 0732
infofs@naptosa.org.za

Tel 011 486 1256
Fax 011 486 2899
infogauteng@naptosa.org.za

PCEO: Greg Titus

PCEO: Gaylin Bowles

KWAZULU-NATAL
PO Box 35613
Northway
4065
Tel 031 563 1966
Fax 031 563 1611
thironam@naptosa.org.za

LIMPOPO
c/o PO Box 1309
Houghton
2041
Telefax: 015 295 7735
Samudau@gmail.com

Block A
Canford Park
53 Anthony Road
Umgeni Park - Durban

PCEO: Thirona Moodley

Cnr. Dorp and Marshall Streets
Polokwane

PCEO: Gaylin Bowles

MPUMALANGA
PO Box 3683
Emalahleni
1035
Tel 013 690 3008
Fax 013 690 3663
stevek@naptosa.org.za

68 Recrea on Road
Southernwood
East London

NORTHERN CAPE

4 Smokey Mountain Oﬃce Park
N4 Business Park
22 Corridor Crescent
Fleur Park - Emalahleni

PO Box 950
Kimberley
8300
Tel 053 832 9311
Fax 053 832 9312
infonc@naptosa.org.za

PCEO: Steve Kunene

PCEO: Greg Titus

WESTERN CAPE (Head Oﬃce)

NORTH WEST
PO Box 9086
Rustenburg
0300

Old Boys' Club
Boys High School
Kimberley

287 Klopper Street
Protea Park
Rustenburg

6 Park Road
Rondebosch
7700

Tel 014 533 0257
Fax 014 533 0263
infonw@naptosa.org.za

Tel 021 686 8521
Fax 021 689 2998
infowc@naptosa.org.za

PCEO: Tshwanelo Mmutlana

PCEO: David Millar

WESTERN CAPE (Regional Oﬃce)

NATIONAL OFFICE

12 Saint John Road
Dormehlsdri
George, 6529

PO Box 572
Pretoria
0001

Tel 044 050 0023
Fax 044 873 5989
admingeorgewc@naptosa.org.za

Tel 012 324 1365
Fax 012 324 1366
info@naptosa.org.za

PCEO: David Millar

Execu ve Director: Basil Manuel
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A happy child will thrive – that is what it's all about
Simon Crane
ground to work with and are able to ensure a happy campus for the
boys and girls of your school.
Over the years in educa on, all sorts of educa onal skins have
arrived and have fallen away. Where I once wrote with chalk, I
don't anymore. The whiteboard arrived and so did smartboards.
We have now moved into a world of devices but one thing
remains. That is rela onship.
Good teaching doesn't need chalk. Not does it require whiteboard
markers. Good teaching doesn't need a device, nor Wi-Fi, nor an
interac ve smartboard. What it needs is rela onship. Behind
every lesson I've taught, lies a much more important founda on.
That founda on is the rela onship that I have with the student.
I've been in educa on for close on 28 years. It's gone by very
quickly. Although I've only worked in ﬁve schools, I've covered
some ground having worked in South Africa and in the UK. I have
worked in the independent sector in South Africa in both boarding
and day-school environments. By training, I am an English teacher
and have held a number of posts including that of Execu ve
Headmaster.
Now I'm very happy to serve as a Deputy Head with a speciﬁc brief
to look a er our pupils. In other words, I have a pastoral role and
support a team of Grade Tutors at HeronBridge College. What I've
learned over me is that a happy child thrives.
A child who is happy at school generally will succeed. It should be
our goal to provide an environment that – at the very least – oﬀers
a place for children to be happy.
An academically strong pupil who dreads school will invariably be
limited by the fear of being in that environment. In that situa on, a
school can provide the best possible academic oﬀering but it will
be undermined by the school ethos.
One can generally get a good temperature test of a school by
walking around at break. At my school, with responsibility for
pastoral care, walking around at break is key. It's vital that I'm
outside walking about. When I talk to friends who aren't teachers,
they some mes ask me what I do all day. I o en answer, to wind
them up, that I walk around. Yet in all seriousness, walking around
is a vital component of the rela onship-building that lies at the
heart of being a good teacher.

Therefore, I ask myself these ques ons: Do I demonstrate through
my words and ac ons a deep care for the children in my class? Do
they actually feel cared for by me? Do they feel secure in my
classroom? Do they feel empowered and encouraged? Am I a
force of good in their lives? Do I help them? Do I make things be er
for them?
Children immediately see through inauthen city. You really
cannot deceive them. If you're a fake or a fraud, I am afraid that
they'll know. My rela onship with them ma ers above all else. I
need to be authen c and even when I get things wrong, I need to
own that misstep. By being authen c will come the trust and the
rela onship.
This rela onship builds an environment where pupils feel secure,
where they can enjoy class, where they can take risks knowing
they will never be beli led and where they can feel conﬁdent.
Enable children to be happy and to feel nurtured. Break down the
ridiculous power barriers; build trust and make school fun. Who
knows what will then happen.
For me, this is what it's all about – children feeling deeply caredfor, conﬁdent, empowered, happy and secure. If we can make
these our uncondi onal deliverables, then all the other stuﬀ – the
curriculum and all that – will slot perfectly into place. Happy
children thrive and succeed.
Simon Crane is the Deputy Headmaster of HeronBridge College,
Fourways, Johannesburg. His contact details are 073 407 9629 and
scrane@heronbridge.co.za

It's in walking around that one gets to speak to people and to
engage with them. There's no short cut to rela onships…they take
me.
All schools have three central components: parents, staﬀ and
pupils. Those three groups all want the same thing. They all search
for the same goal and so ensuring that the rela onships are strong
amongst all three is vital. At HeronBridge College, fast and
eﬀec ve communica on is our watchword. We respond to
anything that comes through. We invest me in people, thereby
ensuring that our rela onships are strong and ﬁrmly in place.
Once you have the rela onships in place, you have the fer le
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Why I love teaching
Kobashni Nair Ramsamy
NAPTOSA KZN ran a poetry compe on on one of their social media pages. Readers were invited to submit poems on the theme, “Why I
love teaching.” The winning entry was based on the entry that received the most likes and shares. Warmest congratula ons, Kobashni
Nair Ramsamy on your poem which beau fully shows the special joys of being a teacher.

The essence of a teacher cannot be found in a book.
It is located in the understanding eyes of a child who was worth that
extra minute I took.
Alphabets and numbers can only get you so far.
But connecting with a little one? Now that truly raises the bar.
Recognising the eagerness to learn despite paralysing circumstances...
This is what keeps me at the top of my game throughout my various
classes.
I hold in my hands, the ability to mould young minds.
To raise up little ones who will go on to change the world with their
finds.
It is a gift to make a positive impact on a little being.
And why teaching will forever remain my one true calling
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How to punish high school students... and the likely consequences
Johan Fourie
Most disrup ons don't end with a nice story to tell, though. If it
happens repeatedly, it can turn the class environment into a toxic
mix of poor a en on, low mo va on and weak eﬀort. This is the
death of learning – both for the troublemakers themselves and for
any of the other students. It is sadly currently the case in many of
South Africa's classrooms.
Frequent troublemakers inevitably leave teachers with a tough
decision: cajoling them with considerable eﬀort into be er
behavior, or expelling them from the class. It's never an easy
choice. One argument is that punishment should be severe
enough to discourage bad behavior. Of course, we mirror these
arguments in other parts society too: Want to discourage speeding
motorists? We should increase ﬁnes! Want to prevent obesity?
Increase sugar taxes! Want to reduce crime? The death penalty!
The argument goes that punishing bad behavior will discourage
other students from behaving badly. Yet a recent study points to
quite the opposite.
High school teachers have tough jobs. They have to maintain
control in a class of several dozen excitable, a en on-distracted
adolescents, while also trying to convey calculus, or Eukaryo c cell
structures, or the reasons for the Second World War. It's no
wonder that things get out of hand some mes.
Enter the trouble makers. In every class, it seems, there are those
students who push the disciplinary boundaries. For their
classmates, they are o en a source of entertainment. Yet for the
teachers, they are mostly sources of frustra on and, at worst,
anger.
I vividly remember one incident in high school when a few of us
had pushed the teacher to extremes. He put down his chalk,
turned around slowly and in a cold rasping voice said, “I only have
two words for you. Be quiet now!” From the back of the classroom,
breaking the silence, came the muzzled response from the class's
chief troublemaker, “Those are three words, sir.” We were all
summarily marched oﬀ to the principal's oﬃce.

Disciplining badly behaved students through deten on,
suspension and expulsion, the argument goes, would be a lesson
to others – and will ensure a classroom conducive to learning. Not
so fast says a new Na onal Bureau of Economic Research (NBER)
working paper by three educa on economists.
The authors use detailed student data of US schools to show that
schools with more severe punishments – like higher suspension
rates – are also schools where students are more likely to perform
poorly, more likely to drop out of school and less likely to a end
college. To account for the fact that schools might impose more
severe punishments because they have more troublemakers –
troublemakers who would inevitably have performed worse that
the rest – they use a variety of natural experiments: things that
exogenously changed the school punishment system without
changing the composi on of students. One of these is a school
boundary change.
In one US neighbourhood, a new school was built in 2002.
Students on one side of the street were forced to go to the new
school, while those on the other had to stay in the old school. That
meant that students previously 'exposed' to equal punishment
were now split between two schools. And importantly: the new
school – maybe because they wanted to show that they were
disciplined – was 'stricter', handing out more severe punishment.
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So what happened? Well, the most obvious thing was that
students in the new school were far more likely to be suspended
than in the 'old school'. If you were unlucky and lived on the
'wrong' side of the street and assigned to the new school, you
were more likely to be suspended than your buddy on the other
side of the street.
Yet do suspensions actually ma er? Turns out that they do. Those
suspensions, the authors show, have nega ve impacts on student
outcomes. Students in those schools that are one standard
devia on stricter are 15% more likely to drop out and 11% less
likely to a end college.
The impact is not only limited to educa on, though. They ﬁnd a
large impact on adult crime outcomes. Students that are assigned
to middle schools that are one standard devia on stricter are 17%
more likely to have ever been arrested and 20% more have likely to
have ever been incarcerated.

School suspensions seem to have a direct, causal eﬀect on crime.
The eﬀect, the authors show, is largest for males and minority
students, which means that it exacerbates pre-exis ng gaps in
educa onal a ainment.
It should not be necessary to emphasise how important this link
between schooling and crime is in the South African context. We
suﬀer from some of the worst educa on outcomes and highest
crime rates globally. Much of the focus on educa on is on
improving lesson plans, training teachers and providing access to
teaching materials. A new book on SA's educa on system, tled
South African Schooling: The Enigma of Inequality with Nic Spaull
and Jonathan Jansen as editors, provides more detail on a empts
by government to ﬁx things.
These things are necessary, of course, but there are other things
that ma er too. The disciplinary systems of schools – especially in
schools with unmo vated, uncommi ed and poorly equipped
teachers – may be one of the major reasons that many students
are not prepared for a life of learning but, sadly, for a life of crime
instead.
Professor Johan Fourie is in the Faculty of Economics at
Stellenbosch University. His contact details are johanf@sun.ac.za
and 021 808 3590. This ar cle was ﬁrst published on 10 October
2019 in ﬁnweek. Reprinted with kind permission.
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Try not to become a man of success but rather a man of value.
Albert Einstein

Showing apprecia on
Many life lessons are being learnt during the 2020 Covid-19
pandemic. One of them is how much we need each other. The
medical profession is caring for thousands of infected people. If it
weren't for them, so many more lives would be lost.
In the teaching profession, teachers are proving to be heroes and
heroines. They are giving emo onal support and care to
trauma sed children across the world. The teachers are changing
– at incredibly short no ce – the ways in which they teach the
curriculum. They are designing online lessons and preparing
printed lesson packs for the children.
Teachers won't forget 2020. It's a physically and mentally
exhaus ng year. So many teachers who've been in educa on for
decades, have commented that they've never worked so hard in
their en re careers. School holidays have had to be cancelled and
teachers have worked late into the night preparing new-format
style lessons.
One of the major values being emphasised for World Values Day
this year is Apprecia on. Thursday, 15 October is a great
opportunity to celebrate the values that are to be found in a
quality school. It's also a chance to show special apprecia on to all
those who are doing so much for others.

teachers who prepare lessons and school leadership teams who
are adap ng at breakneck speed to changing reali es. The list is
long.
World Values Day is an ideal day for showing apprecia on.. It's also
a day to remind us of the values that undergird all that we do and
say. In a school situa on, we can highlight on display boards and
posters the values that deﬁne the school. In classrooms and
staﬀrooms, we can ask and answer ques ons such as:
•
•
•
•

What are the values of our school?
Do they need a revamp?
How well do the children, parents and staﬀ understand them?
In what ways do we 'walk the talk' of our values?

Should a school make the eﬀort to celebrate World Values Day?
Especially during such a year such as this one, the me is most
apposite. It's me for a 'values rethink'. Morris Franklin makes the
astute observa on, “There is too much stress on material things. I
try to teach my children not so much the value of cents but a sense
of values.”
Ideas and material to help set up a World Values Day event are
available at www.humanvaluesfounda on.com and
h ps://www.worldvaluesday.com

Every school has many who deserve our apprecia on: the
maintenance staﬀ who keep clean and sani se the buildings, the
administra ve staﬀ who have a mountain of extra du es, the
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The Triple Package: a book review revisited
Mark Po erton
America. That sec on of the popula on now has below-average
wealth. Immigrants from certain parts of the world these days
tend to possess such a mindset and it represents an advantage.
The authors claim that Mormons have a triple-package culture,
characterised by a superiority complex (Mormons believe God has
revealed himself to them); a sense of insecurity (Mormons were
persecuted and forced to ﬂee where they have lived on the
margins of American society) and impulse control. Mormons are
supposed to abstain from alcohol, tobacco, coﬀee, and premarital
sex. The superiority complex sets high expecta ons; the sense of
insecurity is a chip on the shoulder that inspires hard work and the
impulse control facilitates perseverance.
In Chu's book, The Ba le Hymn of Tiger Mom, where she implicitly
asserted that some cultural groups are superior, it generated
heated public debate. The topic was seen as incendiary. Some
called the book, “A series of shock-arguments wrapped in self-help
tropes, and it's meant to do what racist arguments do: scare
people.”

Title: The Triple Package: what really determines success
Authors: Chua, A and Rubenfeld, J (2014)
Publisher: Penguin Books
Price: R 340

Another reviewer claimed that Chua repeated the same argument
from her previous book, Ba le Hymn – the rise and ul mate
supremacy of China. The publica on was, “… so well- med to
deepen economic anxiety and the collec ve fear that the
American middle class was about to disappear for good.”

It's not o en that you get to revisit and revise a book review. I
thought some of our readers might ﬁnd The Triple Package
interes ng. The book was certainly very controversial when it
came out. The authors, Chinese American Amy Chua and her
Jewish American husband, Jed Rubenfeld, are both Yale law
professors. They're smart, wealthy, inﬂuen al and very
aspira onal and as one reviewer put it, “Ever so lucky”.
The authors had observed that the Jews and the Chinese are
among the big players in their imagined premier culture league.
They set out to inves gate why this might be so and developed
their own thesis. They also noted that Mormons, Nigerians,
Iranians, Indians and Cuban émigrés also performed well. Among
the losers in America are African Americans and WASPs.
The authors noted that Asian-Americans made up about 5% of the
US college-age popula on, and 19% of Harvard's undergraduate
body when the book was published. At Yale, that ﬁgure was 16%.
At Princeton, the ﬁgure was 19%. At the California Ins tute of
Technology where – argue the authors – admissions are based
solely on test scores rather than a combina on of scores and more
opaque criteria, a whopping 40% of undergraduates were Asian
American.
According to Chua and Rubenfeld, the three factors that make up
the triple package and determine success are insecurity
('outsiders'), a sense of superiority and good impulse control.
Chua compares good impulse control to that of the Marshmallow
experiment. In that experiment, a child can either enjoy a piece of
marshmallow instantly or wait and have twice as much of the treat
later.
Chua concludes that delayed gra ﬁca on is one of the most
important elements in The Triple Package which together make up
a puritan mindset long ago abandoned by white Protestant

To conclude, The Triple Package discusses the three cultural traits
of eight successful immigrant groups in the United States. These
traits — inherent superiority, a sense of insecurity, and impulse
control — are the boosters that launch pupils toward upward
mobility.
The ques on we must ask is what this book has to do with us in
South Africa. How can this book make our schools be er? My view
is that what the book ignores – and what is so important – is the
fact that we don't all start oﬀ from the same base. Our society, like
America, is dreadfully unequal.
This inequality impacts on both academic success and life chances.
We can't ignore this. However, we can't just write this book oﬀ.
Hard work and determina on are great traits. If a child thinks they
can do it, then they are more likely to succeed.
To quote the authors, “A life that doesn't include hard-won
accomplishment and triumph over obstacles may not be a
sa sfying one. There is something deeply fulﬁlling — even thrilling
— in doing almost anything diﬃcult extremely well.
There is a joy and pride that come from pushing yourself to
another level or across a new fron er. A life devoted only to the
present — to feeling good in the now — is unlikely to deliver real
fulﬁlment. The present moment by itself is too small, too hollow.
We all need a future. Something beyond and greater than our own
present gra ﬁca on, at which to aim or feel we've contributed.”
Dr Mark Po erton is the primary school principal of Sacred Heart
College, Johannesburg. His contact details are
markpo erton123@gmail.com and 011 081 2200/3.
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Last Laugh

(Acknowledgements: Pinterest teacher cartoons)
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