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Give teachers freedom of speech
What words would a learner use to describe a good teacher? Words such as friendly,
humorous and knowledgeable might be men oned. Another likely word could be
'fair'. Such a teacher doesn't have a 'favourite' or a 'teacher's pet'. If there is one, it's
not made obvious. When there's indiscipline, the teacher gives every child a fair
hearing. The teacher listens to the learner's viewpoint of what happened. Does the
teacher get the same treatment of being listened to if faced with some form of
educa on department disciplinary ac on?
Schools are always in the media limelight. In recent months there have been a
number of unfortunate and tragic school incidents. Newspapers, radio sta ons and
TV channels have followed up on them. They've done their own inves ga ons. Also,
senior educa on department oﬃcials have appeared on TV, held press conferences
and spoken on radio.
Yet there's one group of people whose voice isn't heard or don't get a fair listening.
They're the people most directly involved. O en they see ﬁrst-hand what actually
happened. They're the teachers and the senior management of schools.
Why don't we hear their voices?
One reason is because they're usually forbidden by the educa on department
oﬃcials to speak to the media. A departmental spokesman who might know nothing
about the actual school, becomes the 'oﬃcial' voice of the facts around an incident.
It might be reasoned that the educa on department wishes to protect the school
from media statements made by the school leadership which could later have
nega ve legal implica ons. That viewpoint has certain merit. Yet what if what is
stated in the media is factually incorrect? When will the school be allowed to
publically respond to those inaccuracies?
Of course, there are mes when a school is allowed and encouraged to talk to the
media. That's when there's a 'good news' story to tell the world. For example, when a
school gets its ﬁrst-ever 100% matric pass rate, it invites everyone to visit the school.
Interview the principal and take as many photos as you like.
There's no school anywhere that's en rely incident-free. Unfortunate and
unpleasant things happen. At such mes, let the voice of the school be heard.
Incidentally, the majority of principals are appointed at the end of a long ve ng
process. Why do educa on oﬃcials not trust them to tell the truth?!
When the voices of the teachers aren't heard, not all the facts might be brought to
light. There could be 'fake news'. Another nega ve consequence – and an extremely
serious one – is that the reputa ons of ﬁne educators can be tarnished and even
destroyed by such misinforma on.
In the legal profession, there's the principle of audi alteram partem. It means, “Let the
other side be heard as well.”
When there are incidents of parental and public concern happening at any school,
two voices deserve a en on. The one voice is the educa on department; the other is
the school.
Our South African cons tu on guarantees freedom of speech. At mes, that's being
denied to the teaching profession. O en that voice is the voice of reason in a
maelstrom of misinforma on. A review is needed as to when schools may interact
with the media. Ensure that teachers in our democracy have freedom of speech.
Sincerely

Cover: “Learning is fun down by the river!”
Har ord College
Mondeor

rpdhayward@yahoo.com • Tel: 011 888 3262

Editorial comment and that given by any writer is wri en in their personal capaci es. They don't necessarily reﬂect oﬃcial NAPTOSA policy.
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Letters
to editors
Please leave pension funds alone, Mr President

School violence has to be stamped out

According to the column in The Ci zen dated 21 August wri en by
Mar n Williams, there is a possibility that pension funds will be
used to bail out failing state-owned enterprises. What does that
mean? That the pensioners will then own these enterprises?

My hear elt condolences go out to the family, loved ones, pupils
and staﬀ of all schools in South Africa who have experienced acts
of criminality. Teachers, parents and community leaders are
concerned over the increased incidents of violence in schools
which, in some cases, claims the lives of innocent pupils.

Then surely we should have a say who runs these enterprises. We
should have free air ckets and get our electricity reduced and not
pay our TV licences.
I am a pensioner and have worked for over 40 years in the teaching
profession. I worked hard and with passion. My pension was put
aside for re rement, so that I could re re with the conﬁdence that
the money would see me through the twilight years. What a joke!
Why does government not take the money they are going to use to
bail out those people who are in debt? Why were they allowed to
take out loans if they cannot aﬀord to take them back? Are the
banks not responsible to inves gate those 'loaners' to see if they
are capable of taking out loans? Bad management I would say.
The government should look at their 'freebie handouts'. I am sure
that many pensioners feel the same way as I do.
Instead of having these ridiculous in-house arguments about the
ﬂag, language, change of names, etc. get on with running the
country. Give the people of South Africa the conﬁdence and pride
to con nue living peacefully in the country of our birth.

In recent weeks, there were several incidents of stabbings
between pupils over pe y and resolvable issues and disputes.
Pupils need to be educated on alterna ve ways of addressing their
personal challenges instead of resor ng to violence.
Of equal concern is the fact that instead of diﬀusing a ﬁght or
helping a vic m of crime or helping in an accident situa on, the
necessity to ﬁlm the occurrence is more important than the need
to intervene. That tendency, or inclina on, is very disturbing.
The primary func on of schools is learning, teaching and knowing
how to socialise in a construc ve and safe manner. Sadly, these
supposedly secured spaces are gradually being eroded as schools
appear to be breeding grounds for violence.
We have passed the talking phase and the me has come for
mul ple interven ons by all stakeholders to prevent violence in all
its forms, colours and shapes. Mul ple partners, including
parents, need to work together to cra a comprehensive solu on.
Mohamed Saeed, The Ci zen, 23 October 2019.

Teresa, Farramere, Gauteng. The Ci zen, 27 August 2019.

Use schools in shi s
Every year a sad tableau plays out in ci es. New migrants search
desperately for space in the schools of their choice and the
demand for pres gious schools exceeds supply by a wide margin.
The solu on to this crisis is to add a second shi at all schools that
are oversubscribed. Shi One studies in the morning and does
sport in the a ernoon. Shi Two does sport in the morning and
studies in the a ernoon.
Schools are the most under-u lised capital assets in South Africa
There are 8,760 hours in a year. School facili es are only used for a
frac on of that. With a bit of imagina on, further shi s can be
added at night and into the holidays. Every shi added is
equivalent to building a new school.
Doug Heher, via email. Business Day, 10 September 2019.

What's on your mind?
Le ers for publica on are most welcome. Send them to rpdhayward@yahoo.com
The maximum length is 300 words. Include your name, postal address and cell/ telephone number. Anonymous le ers are not published.
If you would like to write an ar cle for NAPTOSA Insight, please submit them to the editor at the above email address. Authors of published
ar cles receive honorariums. If you would like to discuss a possible ar cle with the editor, please contact him on 011 888 3262.
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What's coding and robotics all about?
Karen Walstra
This is developed into the concept of Procedural Thinking, which is
incorporated into the Learning Construc vism Theory. By
introducing our learners to coding and robo cs, we are developing
a range of skills which will beneﬁt them in the future, as well as
enhancing their meta-cogni on.
Why should schools listen to the hype?
Tradi onally, schools focused on marks and results. There is a need
to change the focus by preparing learners for the unknown future.
There is a need to allow learners to be curious, problem solving as
well as crea ve and cri cal thinkers.

We hear the buzz words robo cs and coding. There is great
pressure from parents and society for children to be introduced to
robo cs and coding. What does it all mean?

The World Economic Forum (WEF) '2022 Skills Outlook' indicates
the increasing skills the business sector requires for as early as
2022. When exploring the list, as teachers we should ask ourselves
the ques on: How are we developing these skills in our learners in
the lessons that we teach every day?
The list includes:

Coding and robo cs are all around us in our daily lives. Many
electronic products we use incorporate forms of programming
(coding). Some products use more complex programming than
others. Everyday items such as the microwave in the kitchen, the
modern vehicles we drive, the mobile phones in our pockets, the
television in our home, and even our bank cards have coding
incorporated into them.

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Analy cal thinking and innova on
Ac ve learning and learning strategies
Crea vity, originality and ini a ve
Technology design and programming
Cri cal thinking and analysis
Complex problem-solving
Leadership and social inﬂuence
Emo onal Intelligence
Reasoning, problem-solving and idea on
Systems analysis and evalua on

Many of these skills can be addressed by introducing coding and
robo cs into schools. This is not the only manner in which to
develop these skills. However, both programming and robo cs
would assist in developing them. They would help in
simultaneously crea ng an awareness of the possible future skill
needs.
Adding coding (programming) and robo cs into exis ng subjects
When par cipa ng in robo cs and coding ac vi es, learners work
through tasks developing the ability to plan, iden fy problems,
research informa on, think logically, ask ques ons, communicate
informa on and evaluate the eﬀec veness of the task at hand.

Robo c machinery may not be seen every day. However, products
such as hydraulic arms are used to build vehicles. Robots are used
to assist in warehouses to collect items, to check aeroplanes
during maintenance and drones are used in agriculture. These are
all examples of robots being used within industry and business.
When we create awareness among learners of how programming
is used, we are making them aware of possible future careers.
Seymour Papert (1928 – 2016), was a South African-born
American mathema cian, computer scien st, lecturer and
educator. In the 1960s and 1970s, he developed Logo and
introduced computers into classrooms with the purpose of
developing learners' thinking in diﬀerent ways.

These skills are used in other subjects. By integra ng coding into
the subject's context, the understanding of the subject's concepts
are reinforced using an alterna ve approach. In a Maths lesson,
programming robots to move, could develop mathema cal
knowledge areas in measurement, spa al concepts, geometry,
and problem-solving.
In a language lesson, coding may be used to animate a story or
write a poem as if spoken by a digital character. Learners realise
that coding is a language with its own vocabulary, becoming aware
that there are many world languages and also many programming
languages. Another realisa on is the importance of proofreading
one's work. When coding, a single error would result in the code
not working.
In Science or Geography, learners could develop digital
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programmed products to measure
weather condi ons or monitor the
growth of plants, thereby combining
the physical product and controlling it
using programming. Through coding,
learners realise that there's o en more
than one way to solve a problem; that
simpler and more eﬃcient solu ons are
o en be er.
Interac ve ways of teaching
When using robo cs, learners are
ac vely involved. They use real robots
to carry out a task or ac on. Their
enthusiasm and energe c par cipa on
are seen as they code the robot to move in their desired way while
addressing the problem or comple ng the task – whether it's for
the ﬁrst me or a er trouble-shoo ng.
Robots like mBots, Spheros, EV3s, Cue, Dash and Dot are highly
interac ve and engaging. The robots inspire learners to con nue
trying un l they get the robot to move where and when they want
them to go. Such ac vi es develop the learners' persistence and
determina on.
Reinforce skills that teachers say learners are lacking
Regularly teachers comment that learners' motor skill abili es are
weak or their percep on skills require a en on. For younger
learners who are controlling robots from hand-held devices such
as tablets or smart-phones, skills such as ﬁne-motor coordina on,
visual discrimina on and spa al orienta on are reinforced. The
skills are further enhanced while using items they are o en
familiar with such as mobile phones or tablets.
By using robots and controlling devices, the learners' focus is not
only on digital screen me but also on the moving robots. That
encourages greater eye movement and hand-eye coordina on.

preparing our learners to use skills the world of work is demanding
according to the WEF's 2022 Skills Outlook.
Perseverance, conﬁdence and pride
When learners begin coding – no ma er the age group – they
quickly learn to work accurately and to think carefully about
decisions to address and solve the problem. If learners are
encouraged to explore their programme, where they went wrong
and to con nue solving the problem, they learn to keep trying and
develop perseverance. This too builds conﬁdence and pride in
their work, as they experience the change of their results and
ac ons.
Collabora ve engagement is beneﬁcial when problems arise as
you are working as a team. You realise it's okay to get it wrong, to
self-correct and get it right. Fear of failure is removed. This can
then be translated into other subjects when they have diﬃculty
understanding or doing a task. They learn to try again and achieve
the desired outcome.
Curiosity and crea vity
Incorpora ng coding and robo cs provide learners with other
outlets to express their own ideas, to use their skills to create
solu ons to address problems using their own ini a ves.
A real problem, for instance, school ground li er, might involve
learners making a programme with a mo on sensor and speaker
connected to a dustbin. As learners walk past, the dustbin detects
the movement and says, “Fill me with rubbish” or something
similar.
Similarly, an awareness campaign could be had where a robot is
programmed to draw a picture by a aching felt- p pens to it. The
robot would draw the image on a large piece of card whether, for
fun or for a speciﬁc project. This could be done outside the
classroom for all learners to see walking past. Many crea ve
projects could be done. Learners could be simultaneously having
fun and learning.

Immediate feedback in a fun way
Planning and responsibility
The response and reac on of the robot provides immediate
feedback to the learner. If a learner has programmed an mBot to
travel along a black line and when it is tested it by placing it on the
black-line route, the learner immediately sees whether the mBot
does so. If not, there's a need to recode it.
Puzzle-based board games, such as Sco e Go, do something
similar, where the code is built on a board with physical code
pieces. The learners then take a photo of the code on the app and
see if they have coded the character correctly. In this instance,
does Sco e move to the 'X' as desired or do adjustments need to
be made to the code?
Thereby, the learner's ability to troubleshoot and self-correct are
improved. As they grapple with the problem and get the robot to
do what they want it to do, their perseverance, determina on and
self-conﬁdence are developed.

Working through a problem, encourages planning and logical
thinking. A learner's sense of responsibly grows in a emp ng to
solve the problem. At the same me, the learner is developing
meta-cogni ve processes of thinking about his or her thinking
while work through the problems and create workable solu ons
using robo cs and coding. The thinking can be done either
together or individually.
Incorpora ng robo cs and coding into the school day reinforces
and enhances the teaching of academic skills. There are many
beneﬁts to adding coding and robo cs into the academic
curriculum while allowing learners to explore the world of
technology and gaining exposure to a range of new skills.
References
World Economic Forum 2018. Workforce Trends and Strategies for the Fourth
Industrial Revolu on.

Collabora on and Teamwork skills
Coding requires learners to problem solve, work individually and
collaborate with others. Our school system focuses on the
individual and o en discourages peer-learning or collabora on
which is regularly described as 'chea ng'. Coding provides the
ideal opportunity for learners to work together to analyse
problems and share ideas. Learners learn how to work with others
in a non-compe ve environment. In teaching these skills, we are

h p://reports.weforum.org/future-of-jobs-2018/workforce-trends-andstrategies-for-the-fourth-industrial-revolu on/

Karen Walstra is a PhD candidate at the University of Pretoria. She
is a consultant on exploring the integra on of technology, including
robo cs and coding into everyday school life. Her contact details
are 072 259 3911 and karen@karenwalstraconsul ng.com
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Visual intelligence: let's unlock all their potential
Minda Marshall
The ability to process volumes of informa on, to use new
knowledge crea vely to address challenges and to have
opportuni es in the future, will become more and more vital.
Every person will – more than ever – need the abili es to learn,
unlearn and re-learn vast amounts of informa on.
A diﬀerent perspec ve
To truly understand reading and learning, we usually focus on
phonics, word recogni on and reading ﬂuency. Yet we also have to
look at the visual processing and cogni ve skills that are needed to
develop expected levels of informa on processing. We know that
the human brain is 'pre-wired' for spoken language but not for
wri en language.
This is one of the reasons we have to ensure that 'accurate wiring'
is taking place within the learning process so that eye-brain
interac on is aligned for improved skills. This will ensure that
informa on is quickly and accurately moved through the brain.

As educators, we need to invest in our students, inspire and
empower them to have a 'YES, I can' mindset.
Prof. Timothy Shanahan (Dis nguished Professor Emeritus, the
University of Illinois at Chicago) asked in his blog on 25 January
2020, “Why is it so hard to Improve Reading Achievement?” He
concluded that the 'last mile problem' is the greatest challenge we
currently face.
The challenge lies in the classroom – this last mile of
implementa on will make all the diﬀerence for the future of our
students.
Why would this be the greatest challenge? As educators, we know
that most teachers have a well-known and well-rehearsed way of
teaching reading. Those who don't, don't think it is essen al in
their 'arena' altogether.
Those mindsets are the very cause for concern. Even if you did well
in the past when training visual skills, reading and comprehension,
the reali es of the future should at least encourage you to re-look
the way you've taught reading strategies and skills, up to now.
And even if you thought it is not essen al in your subject or gradelevel, the outcomes our students in South Africa are currently
achieving with reading for comprehension, should at least allow
you to re-think your stance.

We are also faced with the next level of reading development:
helping our students to become visually intelligent. Being visually
intelligent means being able to process, understand and express
visual informa on.
To be visually intelligent, you have to be visually literate, implying
you have to be able to interpret, make meaning, and understand
what you see. The conclusion is clear. If we want to achieve the
goal of building life-long learners, we will have to revise our targets
when looking at literacy levels.
The EyeBrainGym process
The latest research in reading indicates that to read well, a reader
must acquire par cular skills and strategies to successfully
navigate the process of interac on with visual informa on. There
is currently a great emphasis on founda onal skills and rightly so.
Yet a common misconcep on is that 'founda onal skills' only
means 'phonics'.
The truth is that the ﬁve founda onal areas are an integrated
structure, greater than the sum of their parts. Print concepts,
phonological awareness, phonics, word recogni on and ﬂuency,
each play an integral role in the process of developing adequate
literacy skills.

The World Bank conﬁrms in one of their latest reports, Facing
Forward – Schooling for Learning in Africa that, “In reading,
between 50 and 80 % of children in second grade in Sub-Saharan
Africa, could not answer a single ques on based on a short
passage they had read, and a large propor on could not read even
a single word.”

It's the integra on of the various skills and strategies that provide
an entry point to mul ple literacies. As students increase in their
ability to recognise words automa cally, they also increase in the
amount of mental energy they can devote to understanding
complex ideas and vocabulary.

Fewer than half of students in most countries in Africa are
acquiring minimum competencies in reading and mathema cs.
The most priceless commodity of any na on is people. Our
students are indeed the future of the world.

More than this, we would be wise to use the latest in research to
ensure we do not miss the target when developing our students to
be visually intelligent. The future of our na on, even our economic
future depends on succeeding today.

As custodians of the future, the sta s cs available on learning in
Africa, gives us a reason for concern, especially in a me where the
world is changing faster than you can say, 'Industry 4.0'. How do
we teach for a world we struggle even to imagine? How do we
prepare the young minds and hearts in our classrooms to become
the answer to the challenges and ques ons of an unknown future?

Neuroplas city and the impact on teaching reading
Neuroscience now conﬁrms that your brain is a self-organising
crea ve system. Every skill and ability you have was constructed in
a speciﬁc region or regions of your brain. These were the result of
prac ce and applica on over long periods of me. Learning is

Page 6

NAPTOSA INsight : Volume 14 Issue 1 : April 2020

connec ng neurons: developing neural pathways and enhancing
neural networks.
Neuroplas city is described as the brain's ability to reorganise
itself by forming new neural connec ons throughout life.

The integrated, real- me system improves visual processing,
reading and cogni ve skills for users through processes that are
o en overlooked – that is, ocular-motor and whole-brain training.
The system takes advantage of the plas city of the brain.
EYEBRAINGYM is compiled in a customised training course with
an individualised speciﬁc Game Plan to suit each user's schedule
and or needs. It oﬀers a selec on of dynamic games and reading
ac ons culmina ng in cogni ve skills sessions. The sessions
enhance the execu ve func on in the brain and the interac on in
the brain to move informa on faster to the pre-frontal cortex of
the brain.
The exercises improve comprehension and bring users to a new
level of competence when dealing with visual informa on.

Connec ons within the brain are con nually becoming stronger or
weaker, depending on what is being used. This is the 'musclebuilding' part of the brain, the physical basis why repe on
strengthens the power of choices and ac ons. Over me it
becomes automa c – a part of who we are.
To 'learn-to-read,' there is a progression of 'wiring' that must take
place in the brain. If a person wants to achieve 'reading-to-learn',
the wiring-process should be facilitated end-out.
Figure 1 EyeBrainGym process (see diagram below).
EYEBRAINGYM has games that are used in speciﬁc sequence
and intervals. They have researched weights and meslots to
achieve dis nc ve outcomes regarding visual processing and
cogni ve skills development.
The aim is to develop a coherent mind to achieve improved
interac on with visual informa on through improved visual and
cogni ve skills.
Users have seen and experienced the transforma on the system
brings into the lives of students. The system uses the science of
neural-wiring. It is also combined with the physics of muscle
training and the establishing of muscle memory.

Someone once said, “A child without educa on is like a bird
without wings.” All of us want to see every child soar to great
academic heights. We want to make it possible for them to unlock
their true poten al and to realise their dreams, for they are our
future.
As educators we can make those diﬀerences the world needs to
improve crucial skills using proven scien ﬁc methods. Let's
accelerate and escalate the intellectual capital of our students. We
can make this happen!
References
I.

h ps://shanahanliterary.com/blog/why-it-is-so-hard-to-improve-readingachievement
ii. www.worldbank.org/en/region/afr/publica on/facing-forward-schoolingfor-learning-in-africa
iii. www.worldbank.org/en/region/afr/publica on/facing-forward-schoolingfor-learning-in-africa and www.xinhaunet.com/english/2018-03/06/c
137020130.htm

Minda Marshall is the co-director of Lectorsa, a research and
development company that supplies solu ons interna onally to
the educa on and training market. Her contact details are
Minda@lectorsa.com and 082 872 6310. The website is
www.lectorsa.com

Figure 1 EyeBrainGym process
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You can talk but can you torque?
Brendan Seery
literature or argue about world poli cs but he was an ar st with
his hands. His perfectly restored Volvo PV544, packing an engine
rebuilt and ho ed up by him, was testament to that.
Yet, even so, clever Gary, with his father the architect, his mother
also a professional, s ll looked down on John. School leaver's
cer ﬁcate equals stupid … in Gary's mind at least.

Ian took one look at the engine of the Ford Cor na lying forlornly,
stubbornly silent. Then he spoke to his father who had been
assigned the task of pu ng everything together a er the ﬁnished
decoke of the cylinder head.
“Hey, Old Top, you ********! You've got to torque them down in
sequence!”
Once Ian did that to the cylinder head bolts, the 1500 Ford engine
ﬁred up ﬁrst kick and purred like a ki en. I, the clever journalist
with all the fancy book learning, had not the faintest idea what was
going on.
But Ian, who had le school at 16 with a 'school leaver's cer ﬁcate'
and was now a qualiﬁed electrician, was one of those people who
could ﬁx anything.
Decades later, working in England, he annoyed a number of
university-educated electrical engineers (mainly by calling them
*********, I suppose) by showing them they were wrong – and
there were be er, more eﬃcient ways of doing things.

One day, we were looking at Gary's beach buggy, with its wide back
tyres. John walked up, gave one of them a thump with his ﬁngers.
Thought for a few seconds and said, “30 PSI (pounds per square
inch).” Gary, amazed that you gauge tyre pressure using that
technique, asked, “How did you do that?” Three of us watching
burst out laughing. Even I knew that was rubbish but, apparently,
Gary's ﬁne educa on had been deﬁcient in the common sense
curriculum.
I was reminded of Ian and John this week when the nega ve blowback started about the government's plans to introduce a new
plan for pupils in Grade 9. It will not be a school leaver's cer ﬁcate
but it will be part of a process to iden fy those pupils who are
more suited for voca onal and trade training.
In its principle, it is very much like the highly eﬀec ve German
educa on system, which sorts pupils into three dis nct ers early
on: basically those who can do labouring type work; those who will
be the technicians and those who will be the engineers.
It sounds fascist – but it actually isn't because there is no s gma
a ached (hope you're listening, Gary, wherever you are) to the
supposedly lower sectors. The system emphasises quality and
commitment in whatever is being done and acknowledges the
dignity of all workers, as well as the fact that even manual
labourers are paid a decent, living wage.
And looking at Germany, you cannot argue with the fact that it
works.
In South Africa, we need to stop ﬁlling kids' heads with the ideas
that they can be lawyers or doctors or engineers and live like kings.
That's the reason why so many hopefuls bail out of university and
that even those who get degrees are unemployed on street
corners.
This country needs people who know cylinder head bolt torque
sequences, not those who spout high-falu n' rhetoric.
Brendan Seery is a columnist and journalist. His contact details are
brendans@ci zen.co.za and 012 492 5281. The ar cle was ﬁrst
published in The Ci zen.

In the army, I had a mate called John who, like Ian, went into a trade
a er leaving school. He may not have been able to chat about
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National Teaching Awards superstars
Gregory Masondo
since the release of former President Nelson Mandela. Of singular
note was also the matric pass rate of the Class of 2019. The pass
rate increased from 78.2% in 2018 to 81.3% in 2019. According to
the Minister of Basic Educa on, it was an indica on of the sweat
and toil of the teachers whose work cannot go unno ced.
NAPTOSA shares this sen ment expressed by the Minister. Many
teachers work very hard despite the appalling condi ons in which
some of them work. Violence is plaguing some of our schools.
Many of our teachers s ll teach in over-crowded classrooms and
with limited resources.

Gregory Masondo
The NTA is an annual event held by the Department of Basic
Educa on to recognize and celebrate teachers. The occasion
celebrates their dedica on and outstanding work which at mes is
under extremely challenging circumstances.
Nominees go through a rigorous selec on process by expert
panelists who put teaching prac ce and excellence to the test.

Our teacher union believes that educa on has the poten al to
transform lives and that teachers can make a posi ve impact on
the lives of learners. All that teachers need is to be able to teach in
enabling, safe environments. Crea ng safe spaces for teachers to
facilitate quality educa on for all, is s ll a serious challenge in
South Africa.
NAPTOSA salutes these teachers and many more unsung heroes
and heroines. Their resilience ensures that the future of our
children is not compromised.
These excellent teachers that are celebrated will assist the country
to ensure that learners as young as ten years old are able to read
for meaning. NAPTOSA is commi ed to playing its part to ensure
that teachers are developed and prepared to provide quality
educa on.
The categories that were awarded during the 20 NTA were:

Jimmy Monamatsi

*
*
*
*
*
*
*

Stefanie van Dyk

Jimmy Monamatsi and Stefanie van Dyk are staunch members of
NAPTOSA, and have served with diligence and dedica on as NTA
Panelists.
The 20 Na onal Teaching Awards ceremony was held on 15
February at Soshanguve East Secondary School in Pretoria. The
theme was, 'Suppor ng teachers for the system on the rise'. This
pres gious annual event was graced by the presence of the
Minister of Basic Educa on, Ms Angie Motshekga, Deputy
Minister, Dr Regina Mhaule, the Minister in the Presidency, Mr
Jackson Mthembu, the Director-General, Mr Matanzima Mweli,
DBE oﬃcials and MECs.
The Award ceremony this year coincided with the thirty years

*
*
*
*

Excellence in Primary School Teaching;
Excellence in Secondary School Teaching;
Excellence in Primary School Leadership;
Excellence in Secondary School Leadership;
Excellence in Grade R Teaching;
Excellence in Special Needs Teaching;
Excellence in Technology–Enhanced, Teaching and
Learning Award;
Excellence in Teaching Mathema cs (GET);
Excellence in Teaching Natural Sciences (GET);
Life me Achievement Award;
Kader Asmal Excellence Award.

This year's awards saw Mpumalanga Province scooping many of
the top awards. The highlight for NAPTOSA was the Mpumalanga
Provincial Chairperson, Mr Thulani Nkosi obtaining the Third Place
in the category of Primary School Leadership.
The evergreen Tshwane South District Director, Ms Hilda Kekana
(3 from the le in the ﬁrst row, page 10) is no stranger to such
accolades. She was one of the ﬁnalists for the Kader Asmal Award.
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NAPTOSA congratulates the following members for their excellent achievements:

Ms Constance Kgomotso Pilane of Mafenya Primary School in the
North West (4 from le in third row), obtained First Place in the
category, 'Excellence in Teaching Mathema cs (GET)'.
Ms Londeka Diamond from Westlake Primary School (2ⁿ from le
in ﬁrst row) and Wendy Horn of Protea Heights Academy (5 from
le in 3 row) scooped the First Places in the categories,
‘Excellence in Primary and Secondary Schools Leadership’
respec vely.

Huge congratula ons go to all our dedicated and selﬂess teachers
for what they do every day for the children of South Africa!
Gregory Masondo is the Execu ve Oﬃcer responsible for Labour
Rela ons at NAPTOSA Head Oﬃce. His contact details are
gregorym@naptosa.org.za and 012 324 1365.
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So you think your school is tough?!
Sheldon Morgan
awareness and ending drug abuse. It partners with SANCA (on the
premises), TAG – Together Ac on Group and SAPS. Other
organisa ons help addicted learners to change and correct their
lifestyles. They come in and skill the learners giving them tools to
succeed.
We allow religious organisa ons to address the learners at
assembly and have regular prayer sessions within the school
environment. On a Wednesday, the intercom is used eﬀec vely for
the purpose of inspiring and praying for everyone present. We
have noted that this brings about a sense of calm to the learning
environment and many educators have said that this just
energises them.

This is our school – Westbury Secondary. This year it celebrates its
40 birthday. It is situated in the once well-known Western Na ve
Township. It is synonymous with Sophiatown and the history of
forced removals in the 1960s.
The challenges the school and community face are those of drugs,
unemployment and crime. The school draws 90% of its learners
from the area around the school. For the learners, the challenges
are that the homes are small o en housing together two or three
families. The space for doing homework or studying is limited. It's
not conducive for learning.
Matric learners who have the need for be er space are
accommodated in the hostel. They follow a co-ordinated study
and prepara on programme, especially during the examina on
period. The success of the programme depends on those who can
pay the minimum fee and the dona ons received. No learner is
turned away. The programme has proven over and over again that
with the correct learning environment, results can improve.

Prayer will always posi on you and I encourage my learners to start
every period with a prayer. We also have set prayer mes where the
boys and girls gather to pray on the playground before the start of
the school day. Prayer plays an important role within our school. On
a Wednesday morning before school, prayer warriors (educators)
gather in the principal's oﬃce for prayers. We unite in prayer
understanding that our help comes from the Father.
There are many learners who may not excel in their academics but
have other talents. I host OPEN MIC SESSIONS during break
where learners are allowed to read or recite poetry or their own
work. The learners encourage their peers; they sing and tell jokes;
they do their crea ve ac vi es in front of the whole school.
There's only one rule.... no vulgarity. These sessions always prove
to be a hit.
As a school, we have recognised that keeping the learners ac vely
engaged allows them to grow while they enjoy life. O en we
preach, “No to drugs. Yes to life. Choose life.”
Westbury Secondary is blessed with commi ed educators who
give of their me to enrol learners in various projects, or sports.
They then journey with them outside of the school day in order for
the learners to succeed. Last year both the boys and girls' soccer
teams enrolled in another league that runs parallel to the normal
school sports programme. The teams won both leagues.
The Science Department took learners to UNISA for the Girl Power
sessions where the Mathema cs and Science learners were skilled
with the process of doing research. That was aimed at encouraging
them to pursue careers in engineering.

Dr Been Robinson the principal says, “The school prefers to work
with people and not for people. Parental involvement is thus key in
ensuring the con nued success of the study programme.” He
himself is a product of Westbury High, having a ended as a learner
and taught at the school before becoming the principal. He is a son
of the soil and is commi ed to the be erment of the community
and learners.

One is never too old to learn. The vision educators should have
must allow for their own growth as well as that of their learners.
This year 2020 is a good me to focus on our vision. Making
learning fun and ins lling values within the classroom
environment will go a long way in making South Africa great again.
Sheldon Morgan is a teacher at Westbury Secondary School in
Johannesburg. His contact details are 082 498 5385 and
sogshellym@gmail.com

The drug problem in the area spills over into the school from me
to me. The school partners with all groups dedicated to crea ng
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This shouldn't happen to any teacher
Mpho Motsoane
In January 2018, I was hospitalised for headache pain which was so
severe that painkillers could not stop it. I was not aware that I was
suﬀering from depression.
One morning in November 2018, a large group of parents came to
school at around 06:30. They removed the teacher who was on
the premises as well as the learners. They locked the school gate. I
was on my way to school when I received a call that I should not
come alone. I should request a police escort which I did.

Every person in life wants to grow and see themselves developing
on their professional journey. They want to contribute and share
the skills that God has given them. Every person wants to use their
skills to fulﬁl their dreams and fuel their passion. That has always
been the case for me.
I was employed in a promo on post in March 2014 at a primary
school, coming from another school. I never enjoyed the
coopera on of the School Management Team (SMT), along with
some staﬀ members who had been inﬂuenced not to cooperate
with me. I've been subjected to insults by both the SMT and some
members of the staﬀ on a daily basis.
From a reliable source, I was informed that there was a mee ng
convened by the school just before my arrival. The purpose was to
inform staﬀ members that a new principal had been appointed
and that the person must not be accepted as the principal.
The Deputy Principal never wanted to work or cooperate with me
from Day One. He was not doing his job, let alone occupying the
oﬃce allocated to him. He chose to go and stay in the library. Every
me I talked to him about a job-related ma er, he would answer
me arrogantly.
On 27 November 2014, he told me that he would make sure I le
the school because he was employed at the school before I arrived
there.
In May 2016, certain educators wrote a le er to Head Oﬃce
containing various allega ons. During the inves ga ons, the
Deputy told Head Oﬃce that he had scars on his heart that would
never heal and was deeply wounded by the appointment of the
principal.

On arrival at school, I found a community wearing the regalia of a
certain poli cal party. They were inci ng learners of a primary
school to sing slogans that I should be removed. The Department
requested a delega on from those parents to address their
grievances. When all their grievances were addressed and told of
the outcome of the inves ga on against me, they were not happy.
All the allega ons were unfounded and untrue.
People at a subsequent mass gathering were angry. Women sat on
top of the bonnet of my car while I was inside the car. Other people
were bashing the windows and shou ng that I must resign.
People in the gathering were saying that if I was seen at or near the
school, they would burn me alive. The police told me to drive away
while those women were on top of the car. I did so.
During that period from November 2018 un l school closed, I was
escorted by the police.
On 9 January 2019, on the ﬁrst day that learners came to school,
two men approached me. They stated that they had been sent by a
group of parents who were in the parking area demanding that I
leave the school. I told them that I was not employed by them and
I was not going to leave.
While we were in that conversa on, the group went to my car and
picked it up. They wanted to throw it out of the school yard.
Others came to the oﬃce, wan ng to grab me and throw me out.
The administrators locked the barrier door while I was trying to call
the oﬃcials and police. No oﬃcial arrived. When the police
arrived, the group dropped the car. I had to call the insurance
company to tow it away.
Some of the teachers pretended as if nothing was happening.
Others were afraid to assist or to be seen communica ng with me.
The Deputy was watching everything without saying a single word.
I was escorted home by police who dropped me at home for my
safety.
At present, I am deployed by the Department at another school.

The insults I endured were endless and included insults such as,
“Stupid fool. Who do you think you are?” An abusive environment
can get into your system un l you think it's normal. You are
unaware that the situa on is aﬀec ng you like cancer which will be
discovered at a later stage.

Ms Mpho Motsoane was a principal of a Gauteng primary school.
If you would like the contact details of Ms Motsoane, please liaise
with Ms Gaylin Bowles, PCEO (NAPTOSA – Gauteng). Her contact
number is 011 486 1256.
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Can teachers still be role models to the iGens of today?
Marië e Koen and Marinda Neethling
While most of us have felt the las ng presence of a role model
teacher, it appears as if the power of posi ve role models has
rapidly declined. Young people today socialise diﬀerently and they
prefer to engage in online conversa ons. Instead of prac sing
face-to-face socialising, iGens choose obsessive online posts to
expose whereabouts.
Who are iGens?

Marië e Koen

Psychologists use the word iGens, a shortened descrip on for the
internet genera on, when they refer to adolescents born between
1995 and 2012. iGens have many labels which include genera on
Z, the selﬁe genera on or post-millennials. The iGen cohort refers
to the ﬁrst genera on that grew up in the 'i-world' - surrounded by
the iPhone, iPod and iPad – a world that revolves around smart
phones and technology.

Marinda Neethling

The concern is that the above-men oned digital na ves have
shi ed the elegance of old-fashioned values to admiring tweeters
or to idealising stars from computerised games. It appears as if role
modelling for iGens does not suggest becoming someone they feel
inspired by but they rather idealise online personali es who may
guide each of them to become their best self. Instead of aspiring to
characteris cs like integrity or job sa sfac on, young people
appear to roman cise being independent and autonomous. This
begs the ques on whether teachers can s ll be role models to the
iGens of today.
Role model teachers

Dic onaries deﬁne a role model as someone other people look up
to – a person worthy of imita on. Role models are people who
encourage us and guide us to see the best in ourselves. A role
model can be anybody, an athlete, a friend, a celebrity or a parent.
It, however, seems as if the most prominent and life changing role
models happen to be teachers.

It then comes as an unexpected surprise when ﬁrst-year university
students claim that high-school teachers in the 21 century can
indeed s ll serve as role models. There appears to be universal
agreement among young students that the most inﬂuen al role
model teachers are those who are responsible for more than
academic development. A role model teacher connects with
learners, shows genuine interest in their well-being and is able to
teach them important lessons that will help them to succeed in
areas far beyond the classroom wall.

Teachers may have a signiﬁcant impact on learners' lives. It can be
a teacher who makes learning fun, who inspires learners to work
hard to pursue a desired goal or who guides learners in making
important life decisions. There is a general agreement that role
model teachers walk the extra mile with a devoted heart, teach
with passion, encourage learners to strive for greatness and make
them realise their own personal growth. Learners admire them
and learn through their commitment to strive for excellence.

One such teacher, Khangelani Sibiya (age 33) teaches with passion
and energy at Siphumelele Secondary School in King Cetshwayo
District. Sibiya was selected from 80 of the top teachers in the
world to win the Global Educa on Ideas award in Dubai in
December 2019. This KwaZulu-Natal teacher inspires learners to
do Maths by using Zulu dancing, singing and sport. Sibiya's
crea ve teaching methods has reportedly already reached over 25
000 learners in South Africa and he is posi ve that he will obtain
more sponsorships to reach more learners (Baxter, 2019).

It is no wonder that the former Deputy President, Mr Kgalema
Motlanthe, aﬃrmed the value of role models when he stated that,
“Teachers are expected to lead by example” (News 24, 2013). But
you may probably ﬁnd yourself wondering whether adolescents
today would s ll want to follow teachers.

Then there is the physics teacher, Peter Tabichi, who has made
headlines around the world for the way he mo vates learners to
aspire to excellence. Peter's dedica on and passionate belief in
the talents of his learners in a poorly-resourced school in remote
rural Kenya, have empowered them to emerge victorious a er
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taking on the best schools in na onal Science compe ons.
According to Peter, “To be a great teacher you have to be crea ve
and embrace technology and modern ways of teaching. You have
to do more and talk less” (Varkey Founda on, 2019).

• Be professional. Integrity is important to iGens and empty
promises will only make learners being distrus ul.
• iGens have strong views and want to be heard. They appreciate
teachers who give them a voice and inspire them to share their
insights and ideas.
Most importantly, have a passion for what you are doing. Today,
more than ever before, the role model idea of William Arthur
Ward (in Canﬁeld and Hansen, 2002:1) applies:
The mediocre teacher tells.
The good teacher explains.
The superior teacher demonstrates.
The great teacher inspires.

How can teachers inspire iGens?
Although iGens are part of a connected and global genera on,
there are many ways in which this era's teachers can be worthy of
receiving admira on. Carmazzi (2018) describes iGens as racing
cars. They are cars with power and enormous poten al but which
won't perform unless you put petrol in them. Here are a few
sugges ons on how teachers can do just that:

Prof Marië e Koen is an Associate Professor, learning support in
the Faculty of Educa on, North- West University (Potchefstroom
Campus). Her contact details are Marie e.Koen@nwu.ac.za and
018 285 2278. Dr Marinda Neethling is the ACE/ADE programme
leader in the same Faculty and on the same University campus. Her
contact number is 018 285 2071.

• iGens have grown up in a diverse world and are exposed to a
range of people with diﬀerent racial, cultural and ethnic
backgrounds. Furthermore, the internet allows them to
interact with a variety of individuals around the world. They
admire teachers who value diﬀerences and accept, respect
and celebrate each unique learner while understanding where
they are coming from – their culture, language, disabili es,
barriers and iden es. For iGens, people are just people.
• iGens have spent much more me online than reading books
and absorb heaps of new informa on every day. They
appreciate teachers who excite them with innova ve teaching
methods, who engage them in learning and who make learning
fun.
• Most of the iGens use the internet or watch you Tube videos to
do their homework. Role model teachers must adapt to this
genera on by oﬀering various technological op ons for their
learners.
• This impa ent genera on is used to instant informa on,
communica on and gra ﬁca on. Accept that iGens require
informa on on demand. Therefore, lesson prepara on is a
cri cal component for eﬀec ve teaching.

References
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• Be a good person, not just by telling but by being. Be someone
that they can believe in. iGens don't need role models to
imitate but rather teachers to run alongside.
• iGens value the eco-friendly teacher. Protect the environment
and get involved in the community.
• Change is welcomed by iGens. Role model teachers should
embrace change and teach learners to approach change with
posi vity and with an open mind.
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The stories we tell ourselves about inequality
Nic Spaull
it is determined by the colour of their skin, the province of their
birth and the wealth of their parents.
These reali es are so determinis c that before a child's seventh
birthday, one can predict with some precision whether they will
inherit a life of chronic poverty and sustained unemployment or a
digniﬁed life and meaningful work. The sheer magnitude of these
inequali es is incredible. We have private schools charging R
300,000 a year and public schools where children drown in pit
latrines.

South Africa is the most unequal country in the world. The richest
10% of South Africans lay claim to 65% of na onal income and 90%
of na onal wealth – the largest 90-10 gap in the world. These
inequali es are mirrored in the educa on system where we have
20% of schools that are broadly func onal and 80% that are mostly
dysfunc onal.

Last year (2018), the top 200 high schools in the country had more
students in matric achieving dis nc ons in Mathema cs (80% +)
than the remaining 6,600 combined. Put diﬀerently, 3% of South
African high schools produce more Mathema cs dis nc ons than
the remaining 97% put together.
In a few years' me when we look back on three decades of
democracy in South Africa it is this conundrum that will stand out
amongst the rest as demanding of explana on, jus ﬁca on and
analysis – the stubbornness of inequality and its pa ern of
persistence. This is because inequality needs to be jus ﬁed. You
need to tell a story about why this level of inequality is acceptable
or unacceptable. As South Africans what is the story that we tell
ourselves about inequality and how far we have come since 1994?
Have we accepted our current trajectory as the only path of
stubbornly high and problema cally pa erned inequality?
Are there diﬀerent and preferen al equilibria we have not yet
explored and, if so, what are they? In prac cal terms, how does
one get to a more equitable distribu on of teachers, resources or
learning outcomes? And what are the poli cal and ﬁnancial pricetags a ached to doing so?

Due to this – two decades a er apartheid – it is s ll the case that
the life chances of the South African child are determined not by
their ability or the result of hard work and determina on. Instead

Our post-apartheid educa on system is currently an awkward
fusion of apartheid systems serving post-apartheid socie es.
What the apartheid government used to perpetuate privilege and
to act as a lever for rapid poor-White social mobility,
post–apartheid society uses as a lever for Black middle-class
mobility. Today Black and Coloured learners make up 60% of those
a ending former White-only fee-charging schools.
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Thus, a small, separate and func onal school system, created to
privilege one sec on of the popula on and exclude others,
remained intact. The discrimina on principle simply morphed
over me from race to fees. We now have a 'pay-to-play' system. If
you want your child to have a decent shot at life, you need to get
them into a good school. In that sense, school fees have become
the current price of dignity in South Africa.

Whatever the story that we keep telling ourselves to jus fy our
obscene levels of inequality, the poor and excluded will not believe
it forever.
Dr Nic Spaull is a senior researcher at Stellenbosch University. His
contact details are nicspaull@gmail.com and 021 808 2407. This
ar cle ﬁrst appeared in the Financial Mail.

Reﬂec ng on our par cular journey out of apartheid, we can see
that our country has become a case study of how poli cs and
policy interact with unequal star ng condi ons to perpetuate a
system of poverty and privilege. We are witnessing a process
unfolding where an unjus ﬁable and illegi mate racial educa on
system (apartheid) morphs and evolves to one that is more
jus ﬁable and somewhat non-racial. Yet all the while it is
accommoda ng a small privileged class of South Africans who are
not bound to the shared fate of their fellow ci zens.

The post-apartheid government has made important strides in
trying mes. Educa onal outcomes are really improving; the Child
Support Grant has signiﬁcantly reduced poverty and depriva on
for large swathes of the country and access to basic services have
undeniably improved. Yet we must also be honest and say that our
collec ve poli cal imagina on has come short. We lack a
believable vision of a more equal country where everyone has
basic dignity and even more so, we lack a believable plan of how to
get there.
While there has been some nkering around the edges of the
poli cal and economic policies available to us, we cannot point to
a country-wide ini a ve that has made signiﬁcant inroads into the
gross inequity that is visible everywhere we look.
We need bolder policies and bolder poli cians. We need our
elected oﬃcials to actually visit the pit latrines that our children
drown in. Consultants prophesying coding and tech must actually
speak to children in the 26% of South African schools that s ll
don't have running water in 2019. Let them drink laptops.
Surely we can muster the poli cal will and social shame to put an
end to these visceral daily injus ces? We need oﬃcials who have
the courage and the mandate to ﬁre corrupt or incompetent
oﬃcials currently shuﬄing between government ministries with
no consequences. But we also need those with the moral clarity to
take on comfortable elites who resist wealth taxes, land reform
and social housing.
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Any questions?
Teachers are meant to have the answers. Most mes in the classroom
they do. Yet on occasion they don't. That can happen around areas
such as condi ons of employment and their professional legal rights.
NAPTOSA has a dedicated team of highly trained personnel who are
able to answer those ques ons. The team is there for you. Yes, we
might have load shedding in South Africa but NAPTOSA members
need never be in the dark around professional ma ers.

You might like to google the NAPTOSA provincial and na onal
websites. They contain up-to-minute informa on on educa onal
issues in the provinces and South Africa. Details about the wide range
of Professional Development programmes are also on the sites.
Friendly, ﬁve-star, service is an email, phone call or visit away. Oﬃce
hours on weekdays are from 08:00 – 16:00.

www.naptosa.org.za

The name of the PCEO (Provincial Chief Executive Officer) for each province is included in the details below.
EASTERN CAPE

FREE STATE

28 Sixth Avenue
Newton Park
Port Elizabeth

PO Box 34700
Newton Park
6055

PO Box 21431
Heidedal
9306

Tel 041 364 0399
Fax 041 364 0259
infoecape@naptosa.org.za
PCEO: Loyiso Mbinda

Tel 051 522 0857
Fax 051 522 0732
gregt@naptosa.org.za
PCEO: Greg Titus

KWAZULU-NATAL

GAUTENG
46 Restanwold Drive
PO Box 1309
Saxonwold
Houghton
Johannesburg
2041
Tel 011 486 1256
Fax 011 486 2899
infogauteng@naptosa.org.za
PCEO: Gaylin Bowles

PO Box 35613
Northway
4065
Tel 031 563 1966
Fax 031 563 1611
kzn@naptosa.org.za
PCEO: Thirona Moodley

LIMPOPO

Block A
Canford Park
53 Anthony Road
Umgeni Park - Durban

MPUMALANGA

Oﬃce
, 7 Eleven Building
PO Box1 575
149
Marshall Street
Seshego
Polokwane
- 0699
0742
Tel 015 295 7735
Fax 015 295 7735
joem@naptosa.org.za
PCEO: Gaylin Bowles

PO Box 3683
Emalahleni
1035
Tel 013 690 3008
Fax 013 690 3663
stevek@naptosa.org.za
PCEO: Steve Kunene

NORTHERN CAPE
PO Box 950
Kimberley
8300

33 Van Heerden Street
Willows
Bloemfontein
9301

4 Smokey Mountain
22 Corridor Crescent
Route N4 Business Park
Benﬂeur Ext 11
Emalahleni

NORTH WEST

Old Boys' Club
Boys' High School
Kimberley

PO Box 9086
Rustenburg
0300

Tel 053 832 9311
Fax 053 832 9312 / 086 564 7625
gregt@naptosa.org.za
PCEO: Greg Titus

287 Klopper Street
Protea Park
Rustenburg

Tel 014 533 0257/60
Fax 014 533 0263
infonw@naptosa.org.za
PCEO: Tshwanelo Mmutlana

WESTERN CAPE

NATIONAL OFFICE
NAPTOSA House
270 Prince's Park Avenue
Pretoria

6 Park Road
Rondebosch
7700

PO Box 572
Pretoria
0001

Tel 021 686 8521
Fax 021 689 2998
infowc@naptosa.org.za
PCEO: David Millar

Tel 012 324 1365
Fax 012 324 1366
info@naptosa.org.za
Execu ve Director: Basil Manuel
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What's an eco-school?
Nicola Forbes
that the children could see around them and were linked into
seasonal changes. To then make the lesson 'real', the children
went for regular walks in the Klipriviersberg Nature Reserve. They
were accompanied by the class teacher, school groundsman and
the ﬁeld guide.

Har ord College is a small private school located in the heart of the
suburb of Mondeor. It is surrounded by parkland and bordering
the Klipriviersberg Nature Reserve. The school's tranquil natural
loca on was the inspira on in oﬀering children a hands-on
experience of the wonders of nature.
Children have a natural aﬃnity with nature. Those that are taken
for a walk in a park, will invariably come back with their pockets
and hands full of 'treasures' – such as a bird feather, a precious
stone, a s ck that is really a 'wand' and many other natural
wonders. When encouraged, this natural curiosity will develop
into an aﬃnity that sees children at an early age wan ng to help
'save' and preserve our natural environments and planet earth.

The objec ve of the walks is for the ﬁeld guide to ﬁnd and highlight
visual reference to support the lessons being taught. An example
would be the life cycle of the frog. The children would then discuss
the habitat and look for tadpoles in the shallows of the river. They
would ask ques ons such as: What do frogs eat and why are they
classiﬁed as amphibians?
When the children are having jolly good outdoor exercise and
hands-on learning, they are more inclined to remember the lesson
that has been taught.

In order to formalise our status as an eco-school, Har ord College
joined the WESSA (Wildlife and Environmental Society of South
Africa) Eco-Schools programme. There are structured projects
which guided learning around themes such as: nature and
biodiversity, resource use as well as local and global issues. Within
a space of a few years, Har ord College had been awarded three
WESSA Green Flags, a Pla num cer ﬁcate and the ul mate goal:
an Interna onal Green Flag.

Being an environmentally conscious school does not end there.
We embark on ongoing re-cycling projects (paper and plas c). We
track environmental events such as the volcanic erup on in the
Philippines in January this year. The teachers show short video
clips of the event and the children are encouraged to 'ﬁnd the
Philippines' on the classroom world map/ globe.

Although the accolades were wonderful to achieve, the school
wanted to oﬀer more. It therefore started developing its own
Nature Study programme. Each week, the class teacher presented
a Nature Study lesson. The lesson ed in with aspects of nature

The migra on of the brown veined white bu erﬂy, which we
witnessed in late January, also warranted an interrup on to the
regular school schedule. The children were able to see and
understand the magniﬁcence of nature which is all around us.
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At Har ord College, we feel that some of the most important jobs
of the future will be related to or involve dealing with
environmental issues. This will include green ci es of the future,
tracking extreme weather condi ons, alterna ve power supplies,
water management and so many more.
Through our Nature Study programme, we hope that we are
touching young lives in posi ve ways. We would like to sensi se
the youth to be environmentally aware of the plight of our planet
and to see our earth as a body that is worth conserving,
understanding, admiring, respec ng and maintaining.
At Har ord College, we believe that, “The way we educate our
children, will fundamentally inﬂuence the world we leave for our
grandchildren and genera ons to come” (Anonymous).
Nicola Forbes is the principal of Har ord College in Mondeor,
Johannesburg. Her contact details are nicola@har ordcollege.co.za
and 011 681 6077.

Since 2003 WESSA has supported the interna onal Eco-Schools
programme. The programme is part of the Founda on for
Environmental Educa on. This programme is ac ve in almost 70
countries around the world. The programme aims to:
• create awareness and ac on around social and
environmental sustainability in schools
• support Educa on for Sustainable Development in the
na onal curriculum
In South Africa, more than 50% of the content in certain subjects is
environmental in nature. Eco-Schools make a posi ve
contribu on towards improving educa on in our schools. If your
school would like more informa on, please contact:
Donavan Fullard, General Manager: Schools and Youth
Tel: 011 462 5663
Cell: 076 790 4989
Email: Donavan.Fullard@wessa.co.za
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Getting but not abusing power
Richard Hayward
3 Exper se
When a computer goes down, not everyone knows what needs to
be done to reboot it. The expert is called in. That person has
specialised knowledge and we defer to their recommenda ons. In
a school there are a number of specialists in diﬀerent areas of the
curriculum. Being recognised as experts, those people get power
and inﬂuence over others.
4 Informa on
Linked to exper se power is informa on power. This is the power
that a person has because of their role in the school. An example
would be the guidance teacher or school psychologist. The
counsellor would normally know more about the home
background of an individual child than the school principal. By
contrast, the principal might have a greater grasp of labour
legisla on regarding condi ons of employment than the teacher.

Headmasters have powers at their disposal with which Prime
Ministers have never yet been invested.
Winston Churchill

In your own school, think of the informa on power of the
administra ve clerk or secretary. O en they have huge
informa on power regarding the day-to-day happenings of the
school. Principals o en defer to them. Sadly, there are instances
where the 'in-school' joke is that the school is run by one of the
secretaries rather than the principal!

How a person gets inﬂuence and power
In recent mes there have been a number of elec on and
referendum campaigns across the world. Think Britain, India and
Germany. In November this year, the United States will have their
presiden al elec ons. Here in South Africa next year we shall be
having our local government elec ons. All the elec on candidates
are vying for our votes. Their level of inﬂuence – or lack of it –
determines the eventual winners and the 'also rans'.
Leaders use diﬀerent types of power to inﬂuence others. Whether
it's a president in the spacious oﬃce in the Union Buildings or the
teacher in an over-crowded classroom in rural Limpopo, the types
of power that can be used are similar.
Which of these eight types outlined below do you personally use?
1 Associa on
Power grows through our associa on with signiﬁcant others.
There's truth in the importance of 'name-dropping' for those
seeking to get more power. Get others to know that you know folk
who are powerful. Those already in powerful posi ons might be
inclined to look twice at someone they might remember from
their school or student days. A wide network of friends and
colleagues can beneﬁt someone who is seeking more power.
There's much truth in the epigram, “It is not always what you know
but rather who you know.”
2 Coercion
There are those whose power is held through fear. Everyone obeys
because of the threat of being bullied. That bullying may be
physical such as being punched or slapped. Yet it can also be verbal
in manner. They use ridicule and humilia on.
Occasionally, however, coercion can be a good form of power. The
learner who uses foul language could beneﬁt from being aware of
the nega ve consequences of doing it again. The coercion can also
be subtle in nature. A leadership principle of President Theodore
Roosevelt of the USA in his foreign policy was - in his own words to, “Talk so ly but carry a big s ck.”

5 Legi macy
All organisa ons have a hierarchy of power. These are those in
senior posi ons. Subordinates are expected to carry out lawful
instruc ons given by them. As the teacher expects the children in
the class to comply with reasonable instruc ons, the same in turn
is expected of the teacher by senior management.
Chaos follows if legi mate power is deﬁed. (Think of the mayhem
caused in certain South African schools in recent mes when
teachers and learners deﬁed legi mate authority.)
6 Poli cs
No organisa on is poli cs-free. A strong leader works hard at
ensuring that there isn't an 'in-crowd' versus an 'out-crowd' on the
staﬀ. Everyone deserves a fair deal. In the real world, by being
competent doesn't always mean that you will be treated with
fairness. The best candidate doesn't always get the deserved
promo on. Those seeking power need to understand this tough
reality. Take ac on to ﬁght for your rights.
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7 Respect
Nelson Mandela was an excep onal example of this type of power.
Children and adults of all cultures across the world were drawn to
his charisma c personality. His natural warmth, honesty and
integrity were of universal appeal. Noble character was at his core.
There are those teachers who get respect from children simply
because of who they are. They don't need to demand respect. It is
bestowed on them, unasked.
8 Reward
Teachers o en use this form of power. They mo vate children to
do their best by dangling carrots such as awards, cer ﬁcates, high
marks and leadership posi ons. Sports coaches en ce youngsters
to perform well with promises of visits to places like KFC or
McDonalds when the games are won. At staﬀ level the carrots
could take the form of promo ons and nomina ons for teaching
awards.
If we want to improve our inﬂuence and power, we need to accept
that it's a DIY exercise. You yourself have to develop your own
inﬂuence and power. Too infrequently you might claim, are you
acknowledged and given due reward for your abili es.
The above eight points on power can serve as a check-list. Then it
might be me to learn how to gently blow your own trumpet!
Stopping power abuse
The teacher who uses power with fairness and integrity, creates a
happy and high-achieving class. Learners and teachers get on well
with each other. The opposite happens with abusive power. Yes,
the children might do well in tests and exams but there's a climate
of fear. They're scared of the teacher and this can escalate the
tension amongst the children themselves. This type of power
suppresses others and rebellious outbreaks might occur.
Eﬀec ve and ethical leaders are guided by Power Principles such
as:
• Have a set of values
Maureen Duﬀy in Improve organisa onal well-being and prevent
work place abuse regards values as the ﬁrst guiding principle. It
should be at the centre of the workplace. According to her, the
three core values are: empathy, respect and ethical
communica on.
Empathy is the lens through which the person views others with
insight and sensi vity. Empathy helps iden fy what needs to be
done to have meaningful and – if needed – mutually successful
resolu on of conﬂict. Respect is simply the way that we treat each
other, acknowledge their presence and recognise the
contribu ons of others.
Ethical communica on is the bringing together of empathy and
respect. It's the way that we talk to them when they're present and
very signiﬁcantly, when they're absent. There's no place for
backstabbing, gossiping and ignoring.
• Be a 'con nuous improvement' school
Power can be used nega vely in dealing with change
management. There are those on the one extreme who are, 'raring
to go' to bring about change. Then there are those on the other
extreme. Those reac onaries stonewall any change deﬁantly
proclaiming a phrase such as, 'only over my dead body'. Those in
posi ons of power need to adroitly bring about what needs to be
changed but in a manner that avoids verbal and even physical
bloodbaths.

When a school believes that it's in a process of ever-evolving
improvement, there's a greater willingness to listen to the
viewpoints of others. Such a mind frame helps the school to be
'ac on-oriented' and not frozen in the past.
• End conﬂict aversion
Too o en we're reluctant to bring up a topic that is conten ous.
We want to have everlas ng peace in the classroom and the
staﬀroom. Everyone steps carefully around the tough issues. Let
the wild elephants run rogue in the school. If not becalmed, the
elephants can trample on the rights of others and do grave
damage to a school.
Bring tough issues into the open. Yes, there will be lively animated
debate but it can s ll be civil, respec ul and professional.
• Loosen the reins of control
Truly powerful people display their real power by giving it away. It's
a sign of personal conﬁdence as well as trust in the ability of those
that they lead. Power is distributed. Yet those self-same leaders
keep a gentle hand on the ller. If need be, they gently guide the
ship back on course.
• Set a fair work load
Not long ago a young Japanese businessman commi ed suicide by
jumping oﬀ the building where he worked. In the inquest it was
found that he had worked intolerably long hours. The chief
execu ve of the company accordingly resigned.
The powerful need to be sensi ve to the work load given to others.
This applies not only amongst staﬀ members but also in the
teacher-learner rela onships. The work load needs to be fair.
Children and staﬀ could be vic ms of bouts of depression, illnesses
and nervous breakdowns because of the abusive workload
demands made by the powerful.
• Intervene and discipline
No classroom or staﬀroom is totally free of the possibility of abuse.
A teacher can create a classroom driven by fear and unreasonable
scholas c demands; a senior management team member can
treat colleagues with arrogance and make excessive professional
expecta ons.
Be sensi ve to the ﬁrst signs of abusive power. Intervene promptly
and decisively. Let the abuser know that the behaviour is contrary
to the school culture. Correc ve ac on needs to be taken. In
extreme cases there might be the need for suspension,
termina on of service and legal ac on.
It's o en said that evil happens when good people do nothing. The
same applies to abuse. If we do nothing when we see abusive
power, it grows. When we speak out against abuse, this malignant
weed can be almost (but never en rely!) rooted out.
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Dr Richard Hayward is a former principal of two Gauteng public
schools. His contact details are rpdhayward@yahoo.com and 011
888 3262. This ar cle ﬁrst appeared in Quality Educa on News.

In 2020 South Africa, we s ll have conﬂict in many schools around
desegrega on and encultura on issues. Virtually every staﬀroom
has within it diﬀerent viewpoints on how to get the 21 century
learner to be a disciplined student.
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The good news about bad behaviour
Reviewed by Mark Po erton
consequences, they will learn to adapt and moderate their own
behaviour.
She argues, like a good sales person, that chao c homes can become
peaceful, that bewildered teachers can see progress, and that she has
seen her own family grow and evolve in the light of these new ideas.
Lewis has iden ﬁed three factors that have contributed to this crisis. First,
where, how and how much kids are allowed to play has changed. Second,
their access to technology and social media has exploded. Thirdly,
children of today are too 'unemployed'. She doesn't simply mean the
occasional job for a high school teen. She refers to household jobs that can
help younger children build conﬁdence and a sense of community,
“They're not asked to do anything to contribute to a neighbourhood or
family or community.”
Katherine Lewis has wri en an important book that will give some hope
and support to teachers and parents who want both understanding and
answers. She blends solid science with good storytelling. I wrote to Lewis
last year and tried to get her to come and run seminars in South Africa. I
had made arrangements with other principals around the country to fund
a visit. Yet the costs of a ﬁrst-class airfare and a $30 000 workshop fee
were just too much. I was forced to abandon the project.
Her main ideas are important for us. Lewis argues that children don't need
addi onal rewards to behave but rather that parents and teachers
provide models and train children in self-regula on. She argues that overscheduling, lack of sleep and outdoor play, poor diet, too much screen
me and undiagnosed learning or a en on disorders, need a en on.
Her main argument is that children need to learn independence and
responsibility. We need to teach them the skills to succeed.

Title: The good news about bad behaviour
Authors: Katherine Reynolds Lewis
Publisher: New York, Public Aﬀairs
Price: R 420
ISBN-10: 161 039 8386
ISBN-13: 978 161 039 8381

Lewis believes that empathy and physical touch help humans selfregulate. It is that more powerful when it comes from a parent or another
close rela ve. She encourages parents to connect though special one-onone me, verbal encouragement, weekly family fun, doing household
work together and specially recognising a child's interests. She
emphasises, “Connect before you correct.”

Last year I read a book that I thought would radically change the way I
approach bad behaviour. An upside-down smashed plate on top of
spaghe on the ﬂoor was the cover photograph and this made an
indelible mark on my memory. I assumed that the plate on the ﬂoor was
the outcome of a child's tantrum. I was so excited about Katherine
Reynolds Lewis' book. In The good news about bad behaviour she argues
that childhood and paren ng have radically changed in the past few
decades. This means that children today struggle to manage their
behaviour. I agree.

Lewis suggests that we ask ques ons to s mulate children's thinking, and
not to always solve the problems for them. “Talk less and listen more,” she
says. “Don't assume you know what's wrong; get the child's input. Speak
with the respect you'd oﬀer a friend. Give informa on, not orders.”
She says that we should not label children but rather describe their
behaviour and emphasise the posi ve traits that we no ce. There's a
need to focus less on academic, sports and arts performance. Focus more
on emo on management, execu ve func on and life skills. “It helps
children's mental health to contribute to the family, school, or
community.”

Lewis argues that 'we face a crisis of self-regula on' and that parents and
teachers struggle daily with diﬃcult behaviour. Lewis shows that in the
American context, about half of the current genera on of children will
develop a mood or behavioural disorder or a substance addic on by age
eighteen. Scary indeed. The thrust of her argument is that contemporary
children need to learn independence and responsibility. Our old ideas of
punishments and rewards are preven ng this from happening. I found and s ll ﬁnd - this argument very compelling.

Lewis says we need to help children learn what helps them to selfregulate. That self-regula on could be a quiet corner, physical exer on, a
ﬁdget or stress ball, conversa on, a hug, or another tool. She observes
that adults also have bad days and struggle with self-regula on. We need
to learn what's necessary to achieve healthy stress management, conﬂict
resolu on and respec ul communica on.

Lewis is a journalist, a cer ﬁed parent educator and mother of three who
set out to inves gate over ﬁve years why so many children have trouble
managing their behaviour and emo ons. The book grew out of her July
2015 ar cle for Mother Jones magazine about school discipline. Within
days of appearing on MotherJones.com, the ar cle became the site's
most-read story ever.

Consequences for bad behaviour should be set by mutual agreement.
They should be reasonable and respec ul. The child should deﬁnitely
know what the consequences are in advance. She goes on to say that we
should put children in charge of tasks or pick the most diﬃcult one to help.
The parent needs to view screen me as a privilege that accompanies
responsibili es.

The ar cle received more than four million viewers and 980 comments.
Parents and teachers around the world wrote in to say how the ar cle
changed their approach with children. It made its way into conference
sessions, university curricula and a racted interest in Sweden, Germany
as well as here in South Africa. Clearly, millions of people face similar fears,
confront the same problems and are looking for solu ons.

Even though one reviewer describes book as both incredibly fascina ng
and insanely helpful, the book is a work of narra ve journalism and not a
paren ng or teacher manual. You'll discover an in-depth review of a lot of
research, many case studies and well wri en portraits of cri cal incidents.
They're all very readable and engaging but you will s ll need to seek out a
hands-on manual. One year later, faced with a diﬃcult class, I have
realised that, The good news about bad behaviour, is not the Holy Grail.

In her book, Lewis ar culates what she calls, 'The Appren ceship Model'.
It is a new theory of discipline that centres on learning the art of selfcontrol. Blending new scien ﬁc research and powerful individual stories
of change, Lewis shows that, if we trust our children to face

Dr Mark Po erton is the primary school principal of Sacred Heart College,
Johannesburg. His contact details are psprincipal@sacredheart.co.za
and 011 081 2200/3.
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Last Laugh
Mr Millar, the principal, always schedules the weekly staff meeting for 15:30
on a Friday afternoon. One of the teachers finally plucks up the courage to ask
him why he schedules it for that time.
“It's quite simple,” he replies, “I've learnt it's the only time of the week when
none of you seem to want to argue with me.”
It's good to be a teacher over 60 because …
…there's nothing left to learn the hard way.
…your investment in medical aid is finally beginning to pay off.
…you have a party and the neighbours don't even realise it.
…people call at nine in the evening and ask, “Did I wake you up?”
…your joints are more accurate meteorologists than the national weather
service.
…your secrets are safe with your friends because they can't remember them
either.
Teacher: What a strange pair of socks you're wearing, Matthew. One is green
and one is blue with red socks.
Matthew: Yes, it IS really strange. I've got another pair just like it at home!
The teacher was asking the class what their parents did for a living.
“My daddy is an accountant,” enthused Deborah. The teacher replied,
“That's wonderful. He must be good at numbers like you're a star at numeracy
in the classroom.”
“My dad is a baker,” Mpho proudly told the class. The teacher responded, “I
think that's fantastic. He makes the bread that we enjoy so much when we
eat our delicious sandwiches.”
“My dad is a male stripper,” announced Thabo to the class. The horrified
teacher quickly replied, “Well, class I think we shall now talk about something
else.”
The teacher was concerned about what Thabo had told the class. At the end
of the lesson, she called him aside. She asked, “Thabo, how is everything at
home? Is everything alright with your father?”
“Oh, yes, Miss,” was Thabo's answer. “Life's great at home. By the way, my dad
isn't a male stripper. I was just too embarrassed to tell the class that he works
for Eskom.”
(Thanks so much, Sweet Sue and You magazine for helping to keep teachers smiling.)
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