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Sadly, there have been school buildings that have fallen apart due to lack of regular
maintenance. In one tragic instance, children walking form one classroom to another
were killed as the crumbling infrastructure smashed on to their heads.
Every public school has a designated district oﬃcial or circuit manager who has
oversight du es. Too o en that oversight is pre-occupied with ensuring that
mountains of administra ve documents have been completed. There's a need to do
another type of oversight that's cri cally more important.
There's a need to do a safety audit of every South African school.
Deﬁcits need to be pinpointed. Instant correc ve ac on needs to be taken to ensure a
physically safe and emo onally secure environment. Devolve the decision makingprocess to make sure that it happens. Iden fy the issues and move instantly. We
don't want another South African tradi on of a long drawn-out commission of
enquiry in which next-to-nothing actually gets done.
In a few months, the na onal and provincial educa on ministers will be announcing
the 2019 Grade 12 results. Some ministers will gloat and showboat on TV, the radio
and in the newspapers. There'll be balloons, confe , streamers and celebra on
par es. Yet in those self-same provinces, there'll be thousands of learners and
teachers who are neither safe nor secure at school.
It would be a radical mind-shi if all provincial educa on departments put school
safety as the absolute top priority. How about provinces vying for the accolade of
having the safest and most secure schools in the country? It might even result in
provincial educa on ministers announcing together with their matricula on results,
the percentage of their schools that are safe, secure and well-maintained.
To achieve a school safety and security accolade, the evalua on criteria would
include:
•
•
•
•
•
•
•

Annual maintenance repairs to the buildings
Controlled gate access and guarding (ideally 24/7)
Link-up of school to a police sta on and/or security company
Perimeter fence around the property
Pit toilets replaced with ﬂush toilets
Security checks of individuals and vehicles
Surveillance cameras across the whole school

Our schools can be safe and secure places for everyone. A small number of schools
have already achieved interna onal best-prac ce standards.
Bold budgetary decisions are needed. Divert money from other projects some of
which are actually vanity ones.
What's being done at your school to ensure that your teaching environment is a
pleasant one? If necessary, ask the hard ques ons. You owe it to yourself and to
every child that you teach.
Sincerely

Cover: Jessica Badiata - Age:12
Maryvale College Primary School
Johannesburg

rpdhayward@yahoo.com • Tel: 011 888 3262

Editorial comment and that given by any writer is wri en in their personal capaci es. They don't necessarily reﬂect oﬃcial NAPTOSA policy.
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Letters
to editors
Get pupils to school safely – use buses

Our school system is not working

For many years, principals and school administrators have
lamented the untenable commu ng situa on for pupils in remote
and isolated areas.

Violence and death by high school students in learning ins tu ons
show how this genera on has been failed by lawmakers.

We should not be wai ng for even more unfortunate incidents to
happen before we implement a proper plan to get them to school
and back home safely.
In the absence of a regulated system of transporta on, anything
goes. Cramped and overloaded taxis, speeding and recklessness,
lewd music and vulgarity, are pervading the landscape.
Traﬃc is heavy for want of a school bus system. The operators
capitalise on it, to the detriment of pupils. Recent accidents
involving our pupils are a warning sign and an indica on of the
plight in rural communi es
A rural bus system would be far-reaching and eﬀec ve. Though
costly, that should not deter a good venture that would beneﬁt our
pupils, most of whom have a far distance to travel. As their
guardians, parents and responsible leaders, we must protect
them.
Only what we do with a long-las ng and futuris c outcome,
ma ers. Some of the children will be elevated to leadership
posi ons and lead the country tomorrow. Let us do our best for a
sustainable future so that they might build on our legacy.
Rugen Pillay, Durban. The Star, 26 June 2019.

Pensioners feel the pinch
This year on 1 April, we pensioners received an increase of 5.2%
based on data that does not take municipal charges into account.
The eThekwini municipality increases are:
*
*
*
*

Rates – 6, 9% (Johannesburg – 11, 7%; Cape Town – 9%)
Electricity – 13, 07%
Water – 15%
Sewerage – 9, 9%

The increases are above the CPI (Cost Price Index). What are the
views of other GEPF pensioners?
Lutchmiah Applesamy Naidoo, Tongaat. The North Coast Courier,
28 June 2019.

Students need to be taught how to love, respect, share and work
hard. Instead, we have given them power to control themselves.
All countries that are able to export their ci zens through
educa on or do well economically, don't compromise when it
comes to paving and shaping their next leaders. I fail to understand
why we don't copy the educa on systems of Japan or Singapore.
They have proved beyond doubt that they are the best.
Our system does not give children moral values. We cannot
separate educa on from moral or religious conduct if we want a
be er future for our children.
Tshepo, The Ci zen, 14 June 2019.

Judiciary not protec ng our children
The recent shoo ng of a Lenasia school student and the
subsequent cry for help from parents and teachers, have again
highlighted how unsafe schools have become.
When children take ma ers into their own hands, show disrespect
to those in authority while their parents uphold that sort of
behaviour, then I know we have sunk to the lowest point in life.
The authori es are allowing the perpetrators to get away with
these unlawful acts which is why there is a prolifera on of them.
These lawbreakers need to feel the full extent of the law. There is a
need to send a clear message to those who even think of breaking
the law that this type of behaviour will not be tolerated.
The judicial system needs to be revised because it is not doing a
good job at protec ng the innocent. Criminality is the order of the
day.
Our Department of Educa on has an obliga on to ensure that our
schools are safe. Our students and teachers need to operate in an
environment that is conducive to learning. Our school yards and
classrooms are for developing our young bright minds. They must
not be allowed to be impacted or be overrun by violence and
crime.
Shireen Lakhi, Mooi River. The Star, 24 July 2019.

Email the editor

The editor welcomes emails from readers. Please send them to rpdhayward@yahoo.com
A le er shouldn't be more than 300 words. Include your name, postal address and cell/ telephone number.
Anonymous le ers are not published.
Ar cles for possible publica on are most welcome. A small honorarium is paid for published items.
Please send them to the above email address or contact him on 011 888 3262.
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Gi edness: a blessing or a curse?
Philip Kokot
disorder) and ODD (opposi onal deﬁant disorder). It follows then
that sta s cal es mates of how many scin lla ng, razor-sharp
intellects are being dulled and suppressed by medica on and
behaviour modiﬁca on, make for sobering and depressing
reading.
So, how do we iden fy the gi ed child?
The ﬁrst step is acknowledging that there are many ways of being
profoundly able. These include but are not limited to, categories
such as intellectual, crea ve, academic, kinaesthe c (spor ng)
and interpersonal ability. Put another way, gi edness can be
expressed through thinking, crea ng, playing and leading.
Unfortunately, while our sports stars and leaders are usually easy
to spot and rewarding to accommodate, it's the thinkers and
creators who get the short shri .

Philip Kokot
An expectant mother stands in a bookstore, thumbing through the
pages of a brightly coloured oﬀering in the self-help sec on. The
tle stood out for her because it proclaims to reveal the secrets of
unlocking a 'genius IQ' in her unborn baby. In this world of intense
intellectual demand and compe on, isn't that what every
mother wants for her child?
The reality is that parents of extraordinarily intelligent children
o en regard the phenomenon as more of a burden than a gi .
Our society – and by extension, our overtaxed educa on system –
has long struggled to understand (and certainly is ill-equipped to
accommodate) those who fall too far outside of the convenient
bell curve.

Standardised tests (IQ) have long been relied on as our only
objec ve determinant of intelligence. Yet these are not always
useful in heterogeneous communi es – especially considering the
rela ve bias aﬀorded by home language, cultural tes ng and
norming, availability of early childhood development
programmes, exposure to books, travel and technology.
As a result, we tend to add personality and behaviour
characteris cs to the mix when deciding whether to classify a child
as gi ed. These, as you can imagine, can vary drama cally from
person to person.
The following traits are commonly associated with high
intellectual poten al:
•
•
•
•

When asked to iden fy their intellectually gi ed pupils, most
teachers would nominate the bright character who rushes to
occupy the front seat in class. You know the one: she gets the
highest marks, reliably completes her homework and almost
always shoots a hand up ﬁrst when ques ons require answers. But
while this enthusias cally model learner may be a teacher's dream
pupil, she is not necessarily gi ed.

•
•
•
•
•
•
•
•

That tle might rather be a ributed to the dreamer a few rows
back – the one who isn't straining to answer the ques on at all
because she happens to be engaged in the interplanetary conﬂict
between Zog and Ur. Or she is painstakingly re-reviewing her
reasons for suppor ng a democra c-socialist poli cal model in
South Africa. Or perhaps it's the sullen, lonely soul in the back row
– the one who has no friends (they call him a freak) and doesn't
want to be at school because it's always been so tedious.

•
•
•

Highly sensi ve (emo onally and physically)
Expansive and precise vocabulary
Precocious sense of humour
Excep onally jus ce-oriented (very concerned with the idea
of 'fairness')
Asynchronous development (emo onal age diﬀers from
cogni ve age)
Voracious intellectual curiosity
Unusual emo onal depth and intensity
Easily frustrated by repe on and tedium
Keen powers of abstrac on
Interested in problem-solving and applica on of ideas
Perfec onist (o en avoiding tasks rather than risk failure)
Heightened self-awareness, accompanied by feelings of
being diﬀerent
Intensely focused on passions – resists changing ac vi es
when engrossed in own interests
Intolerant of systems and 'pointless' rules
Struggles to make friends with age-peers, preferring the
company of older children
Tends to employ and enjoy future-oriented, big-picture
thinking

The fact is, gi edness rarely presents itself through marks and
formal assessments. Educa on systems (almost by deﬁni on)
tend to reward compliance, conformity and execu ve skills – none
of which are trademarks of high intelligence. As a result, the
brightest of all our pupils are regularly and tragically lost to
boredom, underachievement and disillusionment with formal
schooling.

Social s gma

Their impulsive natures, inability to suﬀer repe ve, tedious or
simple processes and their driving need for enrichment and
challenge, o en result in their being labelled with modern go-to
acronyms such as ADHD (a en on deﬁcit and hyperac vity

There is an unfortunate s gma a ached to the label of
'gi edness'. Many parents feel that they are unable to raise
genuine concerns about s mula ng their child's advanced
intellect due to accusa ons of being boas ul, arrogant or pushy.

•
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Most adults don't think twice about the existence of specialised
cricket coaching academies and the stra ﬁca on of children into
sports teams on the basis of their ability. However, many balk at
the idea of pull-out programmes or specialised schools designed
for children with advanced cogni ve abili es.
It might be argued that special treatment and enriched curricula
oﬀer an unfair advantage to the (already advantaged) gi ed
learner. Yet the reality is that individualisa on at school level is
always the gold standard of equity, regardless of the form that a
pupil's individual needs take. Since when was educa on a
compe ve sport?
Those who have experienced the tears, the tantrums and the
frustra ons of a young child struggling daily to ﬁt in, ﬁnd a friend
and receive the kind of educa on which they crave, will tell you in
no uncertain terms that the gi implied by the word 'gi ed' is not a
welcome one.

• Myth #3: Accelera on op ons tend to be harmful for gi ed
and talented students.
Failure to adequately provide for the intellectual s mula on of
gi ed children is more likely to result in emo onal and psychic
stresses. Those stresses range from frustra on and
underachievement to anxiety, depression, isola on and the
ul mate loss of a precious person and resource.
• Myth #4: Co-opera ve learning is good for gi ed children.
Gi ed children usually ﬁnd group work intensely frustra ng and
unfair. It should be avoided where possible. Where it is
unavoidable, one should strive to place pupils of similar
intellectual and academic ability together.
• Myth #5: Gi ed children can easily be accommodated by
le ng them teach others.
No! It is the teacher's job to teach. Every minute spent by a bright
learner explaining concepts to weaker thinkers is not only a
minute of poten al learning me wasted but also an exercise in
frustra on.
• Myth #6: Gi ed kids should not be told that they are brighter.
Gi ed children start to feel diﬀerent from the ﬁrst moment that
they interact socially with others. They discover that they have a
diﬀerent sense of humour, more complex vocabulary and prefer
intense / abstract conversa onal subject ma er. They are already
outsiders and it hurts. Some mes, understanding the reason and
ac vely being part of designing coping strategies, can be the best
coping mechanism. Besides, if a child were a star sprinter or soccer
player, would we try to hide that informa on from him or her?

How should they be accommodated in the classroom?
While the plight of gi ed children is well documented, the
solu ons are less clear. We know that gi ed children thrive when
they are free to explore their passions and interests in an
unconﬁned environment. That applies especially when that
environment is able to provide them with the tools to sa sfy their
intellectual curiosity while suppor ng their emo onal needs. We
are also acutely aware that teachers are already struggling to cope
with the challenges of the tradi onal classroom – without the
added burden of crea ng en rely new lessons and approaches for
one or two pupils.
So instead of reinven ng the wheel, all we can ask is that our
educators and decision makers arm themselves with knowledge
and remain open-minded, communica ve and compassionate
when presented with the dilemma of accommoda ng a gi ed
learner in the class.
Paying a en on to this list of commonly held myths might help
too:

• Myth #7: Gi ed children need more work to keep them busy.
Many a well-inten oned teacher has made this mistake. When a
learner ﬁnishes a task well ahead of the others, they are given an
addi onal worksheet to do. While this might be an eﬀec ve
strategy with very young and enthusias c learners, older kids
quickly ﬁgure out that working fast will result in more work – and
no one wants MORE work!
Gi ed children require diﬀerent and more challenging ac vi es
which s mulate higher-order thinking. And if they do more (or
work at a higher level), they must be rewarded appropriately.
Advoca ng for gi ed educa on
Gi ed kids are born with an innate ability to see solu ons where
others see problems. They might be fragile, diﬃcult, rebellious,
round pegs in square holes but whenever our world experiences a
real challenge, one of them invariably steps up to change reality.

• Myth #1: Gi ed kids get good marks.
Due to the above-men oned characteris cs and needs, many
gi ed kids struggle to master (or pay a en on) to the kind of skills
that are rewarded by formal evalua on systems. For example,
they may ﬁnd it diﬃcult to write down all the steps, explain their
highly intui ve thought processes or handle the tedium of rotebased processes.
• Myth #2: The concept of gi edness is eli st.
There's an old adage which speaks of the absurdity of assessing a
ﬁsh's ability to walk, or a bird's ability to swim. While gi ed
children have remarkable and profound poten al, they have
educa onal needs which shouldn't be suppressed simply for being
inconvenient.

They are the dreamers, the creators, the ﬁnders of new paths. Yet
they do need our support, our understanding and empowerment
to discover who they were born to be. Because maybe that's the
thinking behind the label …
Maybe they're just the package, and the gi in gi edness was
never meant for them but for us all.
Philip Kokot is the principal of Radford House in Fairland,
Johannesburg. The school caters for the unique needs of gi ed and
high-poten al pupils from Grades 000 – 12.
His contact number is 011 478 1864.
The school website is h ps://www.radfordhouse.co.za
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Let's write
Robin Nell
In this case, the learners were given the opening line: In the
thirteenth hour…..
Examples from Grade Six children were:
In the thirteenth hour, the world became an orange and
golden juice dripped from the clouds.
In the thirteenth hour, witches ﬂew on brooms cks and pink
elephants danced a jig.
In the thirteenth hour, the atmosphere froze and my tears
turned to icicles.
In the thirteenth hour, I awoke on a bed of cloud where pixies
danced in a land of magic and fantasy. Dreams disappeared
and I remembered Peter Pan.
The above exercise works well ini ally as a group exercise
and once learners have co oned on to the idea, individual
wri ng can follow.

Robin Nell
In encouraging children to write crea vely, we give them the
opportunity to share, to express, to evaluate or clarify their
thinking. Crea ve wri ng should not be seen as an 'anything goes'
exercise. Yet there are occasions where this kind of 'stream-ofconsciousness' wri ng can work well. This applies especially when
the teacher knows her learners well.
Crea ve wri ng should provide the learners with opportuni es to
prac se whole language usage while also exploring their own
imagina ons.
Here are a few of the topics and ideas that worked well for me
during my many years of teaching English. Most teachers will be
familiar with the term 'scaﬀolding', that is, using simple
frameworks to ini ate and structure children's wri ng. This
approach also helps learners to overcome the ini al 'panic' of
facing a blank page.

The me slip device, plus simple scaﬀolding, can also be used
for learners to see into the future. Keegan wrote:
I close my eyes and I see myself ba ng with Herschel Gibbs.
When he hits the ball, it ﬂies like a rocket taking oﬀ.
As the ball ﬂies for six, the crowd goes wild!
I walk across the bridge and congratulate him.
I close my eyes and I see myself playing for South Africa.
As I walk onto the ﬁeld, the crowd goes wild: Keegan!
Keegan!
One day, I will be out there, and Gibbs will be shaking my
hand.
I will become… I will become… another Herschel.

• Entering through a magic door. Begin by lis ng strong verbs
which suggest how the writer passed through the door (ran,
raced, staggered, pushed, strolled, sauntered, ambled, crept
etc.). The chosen verb should suggest mood, atmosphere
and se ng appropriate to what they are describing. The
writers then describe brieﬂy what they saw, with the
emphasis on crea ng a vivid image. Here are examples done
by Grade Four children:
I ran through the secret door/ and saw the crystal of youth/ It
gleamed in the sunshine. (Ma hew)
I stepped through the magic door/and saw a remarkable
lion/ which had golden wings. (Karen)
I wandered through the strange door/ and saw dragons
playing with ﬁre/ from their ﬂaming wings. (Jonathan)
I pushed through the magic door/ and saw roses/ growing
over a low stone wall. (Gemma)

By using the present and future tenses, Keegan creates a
sense of immediacy in his wri ng.
The use of published writers for mo va on and modelling
can also get children wri ng. Carl Sandburg's poem
Wilderness suggested the idea of comparing one's self to a
speciﬁc animal in order to convey the idea of various human
emo ons and feelings. His poem begins – There is a wolf
inside of me…. and ends with
O, I got a zoo, I got a menagerie, inside my ribs, under my
bony head….

The reading mo va on came from The Secret Garden and
The Lion, The Witch and The Wardrobe.
• Use a literary device known as a ' me slip' and anything is
possible.

I used extracts of the poem to introduce and s mulate ideas.
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Lindelani, a Grade Six child, wrote:
There's a cheetah inside of me/ running faster and faster./ There's
a lion inside of me/ that roars with rage./ There's a bull inside of me
/ charging to its target. There's a dove inside of me/ ﬂying freely./
There's a bush baby inside of me/ trying to reach the top of the
tree./ There's a mole inside of me, burrowing deeply./ These are
the animals inside of me. I am a menagerie.
Grade Fours tried a similar exercise using the theme of dragons to
convey their ideas. Mathew wrote:

Now obviously, this is a challenging piece for young learners to
absorb without a lot of help. Yet this short piece of wri ng
s mulated a lesson on choosing the precise words needed to
make a piece of wri ng eﬀec ve. Less is more!
I also discovered that my Grade Six learners did not know what an
emerald is nor what colour coral is. We had a lesson in which we
discussed gem stones and their colours. This also led to a
discussion on colour connota on and colour idioms. A round-theclass game produced: grey is the colour of loneliness; blue is the
peace of a quiet morning; purple and orange are the sunset's
glorious robes; green is the crazy monster jealousy; the colours of
the rainbow are God's pale e of crea on.
We also had a Thesaurus lesson in which we found synonyms for
common colours. The wri ng that poured in showed amazing
ideas and crea vity. Here are two of my favourite pieces:
In the me of Blue (Jacqui, Grade 6)
In the me of blue/an azure god ruled the earth./ He lived in the
navy atmosphere of people's dreams./ He set sail through an
aquamarine sea to a land/ where sapphire people roam the cobalt
jungles/ and where cyan streaks the silver clouds, / sailing the
cerulean sky.

The Dragons Inside Me:
There is a shy dragon inside of me
that makes me swallow my words.
There is a good dragon inside me
that pulls me away from trouble.
There is a happy dragon inside me
that makes me do good deeds.
There is a jealous dragon inside me
that stops me from paying compliments.
There is a red dragon inside me
that makes me go to bed whether I want to or not.
There is a brave dragon inside of me
that stops me from going to hide.

I loved the fact that Jacqui's oﬀering suggested a story about to
unfold as well as using all the synonyms for blue.

Wri ng doesn't always have to be serious. The idea of reversing
normality and crea ng a topsy-turvy world, is expressed in a poem
by Adrian Henri called Tonight at Noon. Again, the learners loved
the idea of reversing normality: a world in which they could send
Mom or Dad to their rooms or give their teachers deten on!
Here's what some of the children came up with:
Tonight at noon, supermarkets will adver se R30 extra on
everything. Elephants will tell each other human jokes and children
from happy homes will be sent to live in orphanages. / Tonight at
noon, autumn leaves will turn green and fruit will turn into
blossoms. / Tonight at noon, The White House will turn black and
the Leaning Tower of Pisa will fall over. Tonight at noon, Robert
Mugabe will re re and Jacob Zuma will pay back the money.
Tonight at noon!
I came across a piece of wri ng which had won ﬁrst prize in a
wri ng compe on organized by LIVING magazine several years
ago. The chief rule of the compe on was that no more than 50
words were to be used. The winner, Fran Saunders, wrote the
following:
Sacriﬁce
Only emerald - eyed children were allowed to live. So the pregnant
women adorned their bodies with emeralds set in gold. They
subs tuted mint julep for milk, ate the fronds of luscious ferns and
spent soporiﬁc hours in liquid meadows and grassy pools. The
amphibians born to them had coral eyes.

Fireworks (Marina, Grade 6)
An unexpected bang/ a sudden shower of red/ swirls through the
air/ Topaz fairy dust/sparkles and mocks the stars/ Brilliant,
shocking blue waterfalls/ cascade down into an emerald green
stream/Rockets of royal snooty men/ shoot up to do the tango/
with pre y pink ladies/These blasts of vivid colour/ form an
enchan ng spectrum/ a Cinderella castle in the sky/ encircled by a
dazzling rainbow.
While one can argue that too many descrip ons have been used,
bear in mind that the children were experimen ng with new
concepts and new vocabulary. Other topics that have worked
really well are: Food, The Weather, Africa, Veld School, Phrase
Poems and Sentence Poems. Once, even a discussion of the verb
“To be” became an exci ng mo va on for wri ng.
And it goes without saying, that reading great children's literature
with learners oﬀers so many opportuni es for crea ve wri ng!
Mrs Robin Nell was a deputy head of Risidale Primary School and
senior lecturer at the Johannesburg College of Educa on. Her
contact details are robinnl@telkomsa.net and 011 793 4904.
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Why not eN-TA the NTA?
Azhar Rajah
It's highly saddening that the
bulk of news about teachers,
learners and schools that is
found in the media generally
focuses on the nega ves.
While it's important that we
acknowledge the challenges
within the system in order to
remedy them, it's equally
important to highlight good
prac ces and posi ves in order to encourage others to follow suit.
In this light, I'd like to thank the Department of Educa on for
hos ng the Na onal Teaching Awards (NTA) wherein the excellent
eﬀorts of educators going beyond the call of duty are recognized.
I am greatly honoured to have won the 2018 Na onal Teaching
Awards (NTA) prize for Excellence in Secondary School Teaching.
My aim is that this ar cle should serve as a resource as well as a
mo va on for educators to par cipate in the NTA. My ﬁrst
a empt at the NTA was a er being nominated in 2016 where I
came out second in the cluster (Gauteng West and Johannesburg
West).

lack of resources, drugs and teenage pregnancies that inﬂuence
nega vely on teaching and learning, make some feel like they will
be disadvantaged. In fact, many of the criteria revolve around how
you overcome the challenges to s ll provide excellence.
In this regard, schools that are more resourced will have less room
for educators to show their excellence in overcoming these issues.
Being humble public servants, many educators ﬁnd it to be a
diﬃcult task to go out and, 'Blow your own horn'. However, we
need to remember that this is a compe on and is one of the few
opportuni es where you can get some recogni on for the
excellent work you do.
What mo va on could there be for educators to take the me to
enter, considering that they are already overloaded with
prepara on, marking and extra-curricular ac vi es?
At the District/Cluster level there o en isn't funding to have an
elaborate Awards Ceremony with prizes. However, normally a
minimum of cer ﬁcates are awarded along with whatever other
sponsorship the district oﬃcials can a ain. If you proceed to the
Provincial level, there is a signiﬁcant event where the MEC himself
awards cash prizes to the top three in each category.

Some of the important lessons learned from this ﬁrst a empt
included the importance of me management as the adjudicators
keep strict control. The process is also very formal and slightly
overwhelming as you have to present to a room of around 16
adjudicators and union representa ves.
In 2018 I took a careful note of the nomina on guidelines. The
booklet clearly outlines the general and speciﬁc criteria and the
number of points allocated for the various sub-criteria. I tailored
my presenta on to follow these criteria and allocated my
PowerPoint slides and me according to the number of points
awarded.
Another important considera on is that the awards focus on
excellence, thus, there is no point in having informa on on your
punctuality, etc. since these are the basic aspects of the job that all
educators are expected to a ain. As one provincial adjudicator put
it, “You can't award a bird for ﬂying.”
I was asked to a end an NTA review process earlier this year and it
was very evident that the par cipa on in the awards is
disappoin ngly low. There are deﬁnitely many teachers doing
excellent work. However, they do not par cipate.
One of the reasons for low par cipa on is that educators
some mes have too high expecta ons for themselves. My own
matric results have always been in the upper 90% range but I have
never a ained a 100% pass rate. We need to understand that pass
rates are not only a result of the eﬀorts of the educator but also a
result of a number of socio-economic factors that prevail.

If you get to the Na onal level, you will get to stay in a top-class ﬁve
star hotel. The ﬁrst prize is a car awarded by the Minister at a
televised event! It doesn't ma er which car they oﬀer you; try
oﬀering an educator a new gear box. I think he or she would be
excited enough!
Furthermore, it's a great developmental experience as well. By
par cipa ng and looking through the criteria, you have to do
introspec on as to whether you have done suﬃcient or you s ll
have room for improvement.
I encourage all educators to par cipate and produce excellence
daily.
Azhar Rajah is Head of Department: Sciences and Technology at
Ahmed Timol Secondary School on the West Rand in Gauteng. His
contact details are azrajah@gmail.com and 011 413 1323.

That brings me to the second reason why I think that many
educators don't par cipate. The socio-economic factors like the
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I'm truly humbled yet honoured
Ronald Frans
Klapmuts. I made the most of the opportunity and learned all I
could from him.
In 1994 I took over from Mr Jeﬀery and became the principal. The
community of Klapmuts faces high unemployment and poverty.
The school is a No Fees School with 1300 of the 1500 learners'
parents receiving social grants.
I had a vision to create a culture where the community views the
school as a beacon of hope – a lighthouse providing guidance and a
hub of informa on. Part of my dream was to build community
pride in Klapmuts. I wanted our own people to become the local
role models.

Ronald Frans
I was raised by my grandparents and grew up as the eldest of six
children in the small coastal town of Mossel Bay. We all lived
together in scheme houses that were given to us by the
government whilst most of my friends stayed in their own homes.
Despite the unequal star ng point, my grandparents taught me to
do everything with passion and excellence without expec ng
anything back. People would come ﬂocking to my grandma's
house when they needed something. She would never turn
anyone away.
My grandparents’ values and virtues played a pivotal role in my
upbringing – so much so that up un l today it inﬂuences my
thinking and dealings with those around me. They ins lled in me
the values and virtues of caring and love for my fellow human
beings.
It was during my teenage years at Sao Bras High School that my
leadership quali es were acknowledged and developed. I was one
of only eight learners in my Grade to take Mathema cs as a subject
and was chosen as a class captain.
Being chosen as a leader amidst from where I came, inspired and
aﬃrmed my leadership. It taught me that I do not have to stand
back for anyone.
My Maths teacher at that stage, Mr Eric Jeﬀery, le an enormous
impact on my life. He ignited the desire in my heart to become a
Maths teacher myself one day. Today, four of the eight learners
that took the subject in my class are teachers.
As a young man, rugby player and college graduate, it was me to
enter the working world. I vividly recalls my ﬁrst day of teaching.
Both excited and anxious, I entered the premises of Valhalla
Secondary in 1981. I was greeted by a teacher who was dressed in
a pre y ger skin dress. It was not long a er that momentous
moment that she became my best friend, biggest supporter and
wife. This year we celebrated 36 years of marriage.

A challenge was, however, the school building. It was literally
falling apart. I refused to expose the learners to the safety risks and
as a public protest, I used red tape to block the entrance. The
ming was perfect because the Independent Development Trust
had just been tasked to replace dilapidated schools.
In 2010 Klapmuts Primary opened its new state-of-the-art school
building designed in close collabora on with the learners' dreams
and desires. Today, the school hosts a school-public library. The
community has full access to take out books, do research, and use
the computers including free internet access. I decided to make
the newly-built school hall available to the community free of
charge.
I also started a needlework and gardening project. I built
partnerships with the Bri sh High Commission and Swedish nonproﬁt organisa ons to help fund my vision. The projects were
enormously successful and even led to the United Na ons visi ng
us.
Besides community ownership and empowerment, I also steered
the school in becoming a leader in the area of E-learning. The
school now has 29 smart classrooms, data projectors for every
classroom (42). The Western Cape Educa on Department is
currently installing ﬁbre internet for the en re school.
These ini a ves allowed the community to take ownership of the
school and as a result Klapmuts Primary didn't experience any
break-ins or vandalism.
Apart from inspiring community par cipa on, no vision would be
accomplished without wider collabora on. We have a number of
partners that make the achievements possible.
Ronald Frans won the Life me Achievement Award at the Na onal
Teaching Awards. He is the principal of Klapmuts Primary School in
the Western Cape. His contact details are 021 875 5421 and
ronaldfrans02@ gmail.com

As I am happy at home, I have very li le stress. My wife is a big
contributor to my success.
I taught at Valhalla Secondary in Cape Town for four years.
Therea er, I applied for the posi on of department head at
Klapmuts Primary. The move led me to be reunited with my high
school teacher and mentor, Mr Jeﬀery. He was the principal of
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Is it Roald Dahl? Is it Dr Seuss?
Caroline Overbeek
Ini ally, I gave my students a nomina on form and we started to
chat about the authors that they would like to nominate. I
withdrew Jeﬀ Kinney, author of The Diary of a Wimpy Kid from
the nomina ons as I found that when I had held similar elec ons
in the past, the children thought no further. On that occasion,
Jeﬀ Kinney probably got 80 % of the votes. I wanted to encourage
the children to think a bit more about the author that they were
going to nominate.
Filling in the nomina on forms, presented the class with an
opportunity to 'marry' authors and tles. The children also learnt
to appreciate the diﬀerence between a series of books as opposed
to a single tle.
The next step was for the children to choose, prac se and deliver a
short prepared reading passage by their favourite author. Included
in the assessment was a short elec on speech explaining why they
had selected that par cular author.
The children 'hunted down' their chosen authors in the school
library. This too added value, as they learnt that ﬁc on books were
arranged according to the ﬁrst three le ers of an author's name.
The day dawned bright and clear at Maryvale College Primary
school. It was Thursday, 16 May 2019 - Elec on Day! There was a
buzz of excitement amongst the Grade 4 and 5 pupils. The day of
reckoning had come at last.
Nomina on forms had been submi ed a month beforehand.
Elec on posters had been up for three weeks. The elec on
speeches had been delivered. The ballot papers were ready and
the ﬂags were ﬂying!
As 2019 was a general elec on year in South Africa, I decided to
hold an elec on of the Most Popular Children's Author. I
integrated this task with a reading aloud task and a prepared
speech assessment, according to the S A M S (School
Administra on and Management Systems) requirements for Term
2.

The nominees were – in no par cular order: Lori Ann Preston for
Thabo the Space Dude, Jim Smith for Barry Loser, Roald Dahl
(various tles), Francesca Simon for Horrid Henry, Andy Stanton
for Mr Gum, Dr Seuss (various tles), Megan McDonald for Judy
Moody and Andy Griﬃths for The 13 Storey Treehouse.
While the children were preparing for their assessments, I made
elec on posters, covered a ballot box, drew up a ballot paper,
created a vo ng sta on and ballot booth in my classroom.
There were four stages in the vo ng process.
Stage 1: The children signed a class list.
Stage 2: A mark was made on the voter's thumbnail on their le
hand using a non-permanent marker.
Stage 3: The children went to the ballot booth behind a screen
and voted secretly.
Stage 4: A er cas ng their votes, the children then put their
folded papers in the ballot box.
I was able to explain the principles that govern a democra c
elec on. To be democra c, every child in the Grade would get a
chance to vote but that they could only cast one vote. The
signatures and mark on their thumb nail were important evidence.
They showed that they had cast their vote.
To be truly democra c, votes must be cast in secret and that while
campaigning is a very special part of an elec on, it was illegal to
coerce voters into vo ng for a speciﬁc author. Also, even if they
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had nominated a par cular author, it was OK to change your mind!
I am happy to say that while there were seventy children who
voted on the day, there was not one spoilt paper!! So they
understood that bit too!

And, most surprisingly, the amazing, mo va onal Dr Seuss came
in a close second! His sense of fun and encouragement are
irresis ble to readers from 8 to 80!
“Think le , think right, think low, think high. Oh, the things you
can think, if only you try! And will you succeed? Yes you will
indeed! (98 and 3/4 percent guaranteed).”
– Dr Seuss
Dr Seuss Day is celebrated on 2 March and that of Roald Dahl on 13
September. Perhaps Dahl and Seuss could form a coali on – The
Dahl and Seuss Party. (DAS.) And every day – not just on the annual
designated days, there could be a Dahl and Seuss Day. Just
imagine!
Caroline Overbeek teaches at Maryvale College Primary School in
Johannesburg. Her contact details are 011 485 1210 and
mrsoverbeek@gmail.com

Back to Thursday, 16 May2019! There was an air of earnestness
and excitement as the children moved from sta on to sta on.
They felt very 'grown up'. I roped in a few Grade 7 pupils to ﬁll the
role of electoral oﬃcers. Our elec ons ran smoothly, without
incident!
It was a long process but in the end I felt that it was worth it. For a
few weeks, there had been an electric buzz in my classroom, as we
discussed writers, plots, characters, genres and se ngs. It was
such fun!!

Roald Dahl, that creator of so many deligh ul stories and poetry,
won the day! It was good to see that yet another genera on of
young readers were learning to appreciate his fabulous sense of
humour and his unforge able characters.
“You seemed so far away,” Miss Honey whispered, awestruck.
“Oh, I was. I was ﬂying past the stars on silver wings,” Ma lda
said. “It was wonderful.”
– Ma lda
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Our educa on system needs to adapt
Dhiru Soni
Times have changed but schools have not, at least not enough to
deliver the kind of educa on children need in the 21 century. The
world is changing and our schools have not kept up and so we're
missing opportuni es to be er equip our children for a world that
will change even more by the me they are adults.
Everything that was once exclusive to schools is now available
outside its walls, tailored to the individual rather than the
ins tu on. Nearly every skill that once required prac ce and
repe on is now available on a screen before our eyes. Skills that
once required intense, years-long processes to master, are
handled by machines. So, why bother mastering them at all?

Dhiru Soni
One of the deﬁning features of the 21 century is the evershrinking number of things in life that are exclusive. But as usual,
there are unintended consequences and nowhere has the
inadvertent consequences of lost exclusivity had more reach than
in educa on.

Recent studies have shown that almost 70% of jobs that will exist
in 20 years from today, do not currently exist. Clearly, pupils need
to learn how to be adaptable and crea ve. While there are some
excep ons, the majority of today's schools focus on the
regurgita on of facts.

Many of us will remember the summer holidays and the
abundance of fruit, especially the mouth-watering watermelon. It
was a seasonal fruit – a must on the list of things to take on a picnic.
But watermelons are now oﬀered on our supermarket shelves all
year round. They seem to be tasteless and not appreciated as they
used to be.
The commodiﬁca on of watermelons has ensured that the reason
that they were exclusive in the ﬁrst place is no more. And this also
means that there are all manners of compromise and altered
quality.

For a long me, schools have had a near-exclusivity on the rather
broad and vital part of society dedicated to educa ng its ci zens.
The school's exclusivity on educa on was so powerful that it
oﬀered a prized commodity that could be found almost nowhere
else. In the 21 century, schools no longer have an exclusive hold.
Everything a pupil might want to glean from the world is now
available in their own hands. The cell phone oﬀers everything that
they might need to use later.

School is about more than job readiness – it is also a cri cal me
for human development and establishing lifelong habits. It is a real
opportunity we have to put our children on a healthy pathway and
to expect our interven ons to have substan al and enduring
eﬀects. School years are a me when learners can start imagining
the lives they want to lead. They can develop the internal compass
and traits that will help them live a life of purpose and devo on to
a cause bigger than themselves.
The most important thing schools can do is to teach children to
learn so that they can keep on learning long a er they graduate. If
we are going to change our educa on system, we have to confront
its' diminishing exclusivity, the eﬀects of its' former monopoly and
the results of its' unwillingness to let go of the past. Our children
will expect this of us.
Prof Dhiru Soni is director of research and innova on at Regent
Business School. His contact details are 031 304 4626 and
dsoni@regent.ac.za
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Up close and personal: my story
Olga Motshwanedi – Marimo
goals and targets we have set together. This starts with planning
and organizing ac vi es and con nuously monitor progress
through diﬀerent departments.
As a leader I ensure that I con nuously develop myself and belong
to relevant organiza ons. A school is not an island and therefore as
leaders you should collaborate with others.
I ensure that resources are used op mally be they ﬁnancial
(capital), physical (assets), human (labour) and natural
(land/environment). I ensure that we establish good rela ons with
other sectors to assist us whenever we fall short. As leader, I
ensure that the School Governing Body (SGB) recruit and select
the right personnel at all levels.

Olga Motshwanedi – Marimo
My name is Mrs O E Motshwanedi – Marimo, the 2018 Na onal
Teaching Awards winner in the Excellence in Secondary
Leadership category. I am the principal of Matale Secondary
School in Phokeng. I started working at Matale from July 2012 as
the principal. I graduated in 1997 with a BA (Ed) and in 1998 with a
BA (Hons) from the University of North West (Mahikeng).
I believe in God who strengthen me to do all things. I am a hard
worker, a passionate person who does not give up or give in when I
am challenged by a situa on at my work place or in life. I am a
person with a posi ve a tude. I con nuously look for new ideas,
solu ons or alterna ve ways of making systems work be er and
smarter.
I am a team player that makes decisions in the best interest of
everyone involved to achieve the organiza onal goals. I believe in
teamwork as there is no I in the team. I believe in the poten al
that every individual has in a team.
I value people but my weakness is wan ng people to work at my
pace and do things my way all the me. I have learned that people
are diﬀerent, diverse and deep. You need to study them and have
the wisdom to deal with each one of them.
Matale Secondary School is one of the best performing secondary
schools in the province. Our Grade 12 class achieved an 88.16%
pass rate in 2018. The most important thing as a leader is to give
direc on through outlining the Vision, Mission, Values, Mo o, and
Statement of Purpose of the ins tu on. This must be known by
each and every stakeholder.

The physical resources are essen al and need to be maintained
regularly. As a no-fees school, we ﬁx our own broken furniture and
buy equipment that makes maintenance work easy. The school
has a vegetable food garden. The school is an ECO-SCHOOL which
is a project that aims to teach learners to know more and care for
the environment.
Mo va on through incen ve systems works wonders in pushing
for achieving excellence. Learners receive awards on a con nual
basis. The staﬀ gets acknowledgement for the work done
excellently and o en outside people are invited to mo vate them.
We celebrate many calendar days and link the celebra ons to the
curriculum (for example, Heritage Day). We have soccer and
netball. Our school excels in basketball. We take career
guidance/pathing seriously. We do this through life
skills/orienta on. Also, we liaise with further educa on training
ins tu ons to assist learners to choose their right future paths. I
introduced the MATALE NEWS which is our quarterly magazine
that makes a link between us and the community.
I thank the SGB that has supported me, the School Management
Team that stood by me and the staﬀ that took instruc ons and
implemented them. The learners of Matale are our treasure. The
admin staﬀ, the kitchen and ablu on staﬀ make Matale Secondary
School a conducive learning environment. The MATALE
community makes me a winner that I am today.
Olga Motshwanedi – Marimo is the principal of Matale Secondary
School in Phokeng, North West Province. Her contact details are
071 256 4995 and efedile@yahoo.com

The learners in the school are our clients and it's our duty is to keep
them happy, safe and secure. As a leader, I have created a happy
school by ensuring that all stakeholders engage in beneﬁcial
ac vi es that develop their skills, values and knowledge. I have
improved the monitoring system of educators by developing the
supervisors.
We are able to plan together with management plans that are
comprehensive. We con nually engage in ensuring that we
implement policies of the department and strategies towards the
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“He ain't heavy; he's my brother”:
strengthening rela onal skills in boys
Nicole Richardson
“My Story, Your Story, Our Story”: Inten onal story sharing
programme
In October 2018, St Peter's Boys Prep Grade 6 boys par cipated in
a seven-week, “My Story, Your Story, Our Story” inten onal story
sharing programme with their Grade 2 buddies. Using Ron
Ritchard's Think Pair Share Rou ne, the boys discussed what they
believed to be the most important aspects in strengthening
rela onal skills. They agreed that acknowledgement (knowing
each other's name, being friendly, smiling and posi ve deposits),
trust (spending me, being caring and suppor ve) and connec on
(ﬁnding interests and conversa on), were the main skills needed
to strengthen rela onal skills.

Nicole Richardson
Many schools make use of mentorship programmes. Older
learners are partnered with younger learners in the hope that they
will guide them through a transi on from one phase of the school
to another. However, how can we expect older learners to know
how to mentor younger learners unless we take the me to teach
them how to form a rela onship?

Throughout the programme, the boys were asked con nually to
reﬂect on how they felt these skills were progressing. In order to
strengthen rela onal skills, the sharing of stories took on many
diﬀerent formats, not only the tradi onal story telling approach.
Story-related ac vi es that involved physical interac on, as well
as those with a digital element, were chosen as they best suit boys'
educa on (Keddie, 2005). The ac vi es were done in Houses as
boys enjoy working in groups (Norﬂeet 2009).
First story sharing ac vity - the historical story
During this ini al mee ng, each of the Grade 6 boys presented
their buddy with their House shirt, as well as a handwri en card
welcoming him to their House. The Grade 6 boys were responsible
for sharing the historical story of their House with the Grade 2
boys. This ac vity culminated in the Grade 6s teaching their
buddies a House war cry, which they then all sang to their Grade 2
buddies' parents.
The Grade 6 boys reﬂected on their ini al mee ng with their
Grade 2 buddies later that morning during their Life Orienta on
lesson. They made use of the Flipgrid App¹ to record a video of
their feelings and thoughts on their mee ng.
Second story sharing ac vity - the autobiographical story

Story sharing is a posi ve and eﬀec ve way to improve and
strengthen rela onal skills. This theory is well supported in
research. “Stories have the poten al to help people connect,
develop genuine understanding and unite around common
purposes” (Fisher, 1984 & Guber, cited in Aidman & Long,
2017:107). Can we use story sharing to foster a connec on
between learners?

The Grade 6 and Grade 2 boys used Book Creator² to produce a
printed All About Me book. The Grade 6 boys shared their My
Story book and listened to their buddies Your Story book. The
making of these books, provided an opportunity for the Grade 6
boys and their buddies to gain a thorough understanding of each
other's preferences, interests, background and culture. This
understanding helped build a meaningful and posi ve
rela onship (Joseph & Strain, 2004).

1

Flipgrid is a social learning platform that allows teachers to create grids to facilitate discussions. Each grid is like a message board where teachers can pose
questions or tasks (called topics). Boys can post video responses that appear in a tiled grid display.
2
Book Creator is a digital tool to create eBooks that can also be printed.
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Once again, a er the ac vity the Grade 6 boys had the opportunity
to use Flipgrid to record their reﬂec on on their story sharing
experience and commented on how their rela onship was
progressing.

Durden, T. 2011. Making it Happen: Building Posi ve Rela onships with Children.
HEF601 Par cipant Guide. Faculty Publica ons from CYFS (Children, Youth,
Families & Schools, Nebraska Centre for Research), 42 1-5.:
h p://digitalcommons.unl.edu/cgi/viewcontent.cgi?ar cle=1042&conte xt=cyfsf
acpub

Third story sharing ac vity - growing our story

Gurian, M. & Stevens, K. 2010. 10 Essen al Strategies for Teaching Boys Eﬀec vely.
ASCD Express 6(4). h p://www.ascd.org/ascd-express/vol6/604-gurian.aspx

The Grade 6 boys fetched their buddies from their classrooms and
took them to a retaining wall next to one of the cricket ﬁelds.
Working together, the buddy partnerships planted succulents in
the spaces between the pavers. This physical interac on (Gurian,
2010) between the Grade 6 boys and their buddies resulted in
many stories being shared as well as new stories being created.
The Grade 6 boys used Durden's (2011) sugges ons in their
interac ons with their Grade 2 buddies by using warm, engaging
and comfor ng voices, being responsive and saying their buddies'
names (p.2).
Fourth story sharing ac vity - the story of our nicknames

Joseph, G.E. & Strain, P.S. 2004. Building Posi ve Rela onships with Young
Children. Young Excep onal Children.
h p://digitalcommons.unl.edu/cgi/viewcontent.cgi?ar cle=1042&conte xt=cyfsf
acpub

This ac vity stemmed from Patrick's (2018) research on using a
person's name correctly. The Grade 6s and their buddies gave each
other nicknames. They then recorded a Flipgrid video explaining
how they came up with the nicknames.
Fi h story sharing ac vity - secret handshakes
This ac vity was based on Norﬂeet's (2007) research on the
importance of touch for boys and the fact that they need to
interact physically to learn. For inspira on, the boys watched the
GoNoodle³ Secret Handshake videos before choreographing their
own. They then recorded a video of their handshake on Flipgrid.
Sixth story sharing ac vity - hot lunch experience
The Grade 6 boys met their buddies at the dining room and taught
him the procedure involved during hot lunch. They cha ed and
shared a meal together.

Keddie, A. 2005. A framework for 'best prac ce' in boys' educa on: Key requisite
knowledges and produc ve pedagogies. Pedagogy Culture and Society, 13(1).
h ps://www.researchgate.net/publica on/41501532_A_framework_for_'best_
prac ce'_in_boys'_educa on_Key_requisite_knowledges_and_produc ve_peda
gogies
Na onal Centre for the Development of Boys. 2017. Understanding Boys. A
resource guide for parents, educators, and coaches of boys.
h ps://issuu.com/understandingboys/docs/booklet_ncdb-ub_issuu2017
Norﬂeet J. A. 2007. Teaching the Male Brain. St Peter's Boys Prep Workshop, 3
September.
Norﬂeet J. A. 2009. Teaching the Male Brain II: Advanced strategies for the
classroom teacher. IBSC Preconference Workshop.
h p://www.theibsc.org/uploaded/IBSC/Conference_and_workshops/Lindisfarn
e_workshop/James_Abigal_Teaching_the_Male_Brain_II-handout.pdf
Patrick, W.L. 2018. Making Friends Quickly Through Mastering Their Names.
Psychology Today October, page 25.
h ps://www.psychologytoday.com/us/blog/why-bad-looks-good/201810/makefriends-quickly-through-mastering-their-names

Nicole Richardson teaches at St Peter's Boys Preparatory,
Johannesburg. She was part of the 2018/2019 Interna onal Boys'
Schools Coali on (IBSC) Ac on Research Cohort. Together with
Catherine Steenhoﬀ, she researched the topic Boys and Stories:
Pathways to Learning. Her contact detail is
nrichardson@stpeters.co.za

Our Story
Using iMovie⁴, the Grade 6 boys produced their online video of
“Our Story” based on the story sharing ac vi es with their
buddies. They presented the video to their Grade 2 buddies and
their parents before giving them a tour of the Senior Prep.
Based on interviews with the boys, this story sharing programme
provided a posi ve experience for the boys which enabled them to
grow as individuals, reﬂect on their development in strengthening
rela onships and be good role models to the Grade 2 boys. The
Grade 6 boys have learnt that one can always make a connec on
with someone if you spend me ge ng to know them and their
story.
References
Aidman, B. & Long, T.A. 2017. Leadership and Storytelling: Promo ng a Culture of
Learning, Posi ve Change, and Community. Leadership and Research in Educa on,
106-126. h ps://ﬁles.eric.ed.gov/fulltext/EJ1160822.pdf

3
4

GoNoodle is a collection of short videos primarily used by teachers during breaks to promote focus through physical activity.
iMovie is a video editing software application.
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Professionals helping professionals
Professionals deserve professional service of the highest quality.
NAPTOSA is fortunate in having a highly trained team of professionals
giving excellent service to its members. In fact, other teacher unions
contact NAPTOSA or go onto the website to get up-to-the minute
informa on about educa on ma ers.

Please use their free services for members when you want
professional advice and informa on. You are assured of ﬁve-star,
friendly service.
Oﬃce hours are week days from 08:00 – 16:00.

www.naptosa.org.za

The name of the PCEO (Provincial Chief Executive Officer) for each province is included in the details below.
EASTERN CAPE

FREE STATE

28 Sixth Avenue
Newton Park
Port Elizabeth

PO Box 34700
Newton Park
6055

PO Box 21431
Heidedal
9306

Tel 041 364 0399
Fax 041 364 0259
infoecape@naptosa.org.za
PCEO: Loyiso Mbinda

Tel 051 522 0857
Fax 051 522 0732
gregt@naptosa.org.za
PCEO: Greg Titus

KWAZULU-NATAL

GAUTENG
46 Restanwold Drive
PO Box 1309
Saxonwold
Houghton
Johannesburg
2041
Tel 011 486 1256
Fax 011 486 2899
infogauteng@naptosa.org.za
PCEO: Gaylin Bowles

PO Box 35613
Northway
4065
Tel 031 563 1966
Fax 031 563 1611
kzn@naptosa.org.za
PCEO: Thirona Moodley

LIMPOPO

Block A
Canford Park
53 Anthony Road
Umgeni Park - Durban

MPUMALANGA

Oﬃce
, 7 Eleven Building
PO Box1 575
149
Marshall Street
Seshego
Polokwane
- 0699
0742
Tel 015 295 7735
Fax 015 295 7735
joem@naptosa.org.za
PCEO: Gaylin Bowles

PO Box 3683
Emalahleni
1035
Tel 013 690 3008
Fax 013 690 3663
stevek@naptosa.org.za
PCEO: Steve Kunene

NORTHERN CAPE
PO Box 950
Kimberley
8300

33 Van Heerden Street
Willows
Bloemfontein
9301

4 Smokey Mountain
22 Corridor Crescent
Route N4 Business Park
Benﬂeur Ext 11
Emalahleni

NORTH WEST

Old Boys' Club
Boys' High School
Kimberley

PO Box 9086
Rustenburg
0300

Tel 053 832 9311
Fax 053 832 9312 / 086 564 7625
gregt@naptosa.org.za
PCEO: Greg Titus

287 Klopper Street
Protea Park
Rustenburg

Tel 014 533 0257/60
Fax 014 533 0263
infonw@naptosa.org.za
PCEO: Tshwanelo Mmutlana

WESTERN CAPE

NATIONAL OFFICE
NAPTOSA House
270 Prince's Park Avenue
Pretoria

6 Park Road
Rondebosch
7700

PO Box 572
Pretoria
0001

Tel 021 686 8521
Fax 021 689 2998
infowc@naptosa.org.za
PCEO: Chris Hart

Tel 012 324 1365
Fax 012 324 1366
info@naptosa.org.za
Execu ve Director: Basil Manuel
Page 17

NAPTOSA INsight : Volume 13 Issue 2 : September 2019

Big hearts helping li le hearts
Rishal Juguth
Given the age of social media that we ﬁnd ourselves in, members
are encouraged to post images and videos of the distribu on of
these gi boxes. This is the kind of ac vity that brims with
posi vity and augers well for the image of NAPTOSA as a
stakeholder in the educa on sector.
In a culmina on of the project last year, staﬀ of the NAPTOSA KZN
oﬃce distributed gi boxes to learners at Cliﬀdale Primary School,
about 40km outside Durban. The school caters to a largely
impoverished learner popula on. Pictures of the various gi box
distribu ons can be found on the NAPTOSA KZN Facebook page.
Over 200 gi boxes were distributed to elated learners. Visi ng
parents were also very happy with the idea of their children
receiving school-related gi s.
One may ask why NAPTOSA, a non-proﬁt organisa on, engages in
social responsibility ini a ves such as this one. What are the
beneﬁts to the organisa on?

Rishal Juguth
A famous quote by Kahlil Gibran states, “Work is love made
visible.” That quote appropriately sums up an ini a ve
undertaken by NAPTOSA KZN toward the end of each year.
KwaZulu-Natal generally has the largest cohort of learners in the
country. With it being one of the most rural of the nine provinces,
it understandably has many learners who come from previously
disadvantaged backgrounds.
Being part of a professional teachers' organisa on, NAPTOSA
members understand that educa on must be child-centred in
order for teaching and learning to be meaningful as well as
progressive. However, one of the greatest barriers to educa on is
a poor quality of life.
We understand that it may be nearly impossible to change the
lives of every child in the country for the be er. However, as
educators and stakeholders in the future of this country, we can no
doubt help improve the schooling experience of our children. And
what be er way to achieve this than to give children a sense of
hope and support.

The short answer is: To make a diﬀerence whilst making our
presence felt. The long answer is that social responsibility – just
like our social media presence – is impera ve to making a las ng,
no ceable indenta on in a landscape of organised labour which is
ﬁlled with poli cal unpredictability.
Furthermore, with just about every avenue of recruitment
strategy being exhausted, NAPTOSA's community ac vi es help
build on our image and our branding. The percep on our
organisa on creates to poten al members is a selling point that no
amount of marke ng can buy. As we grow in strength of numbers,
it will increase in what we can give back to our communi es.
Rishal Juguth is an execu ve oﬃcer at the head oﬃce of NAPTOSA
K Z N. His contact details are 082 855 1631 and
rishalj@naptosa.org.za

As part of a social responsibility ini a ve, one of many undertaken
by the NAPTOSA KZN oﬃce throughout the year, members in the
province enthusias cally par cipate in a recently reinvigorated
gi box drive. This project is a highlight on our annual calendar.
The campaign has aptly been named the Xmas Joy project by
PCEO Thirona Moodley.
Unlike our CHOC for Cancer project, which aims to raise funds for
the Children of the Cancer Founda on, the Xmas Joy project has a
wider reach. It aims to reach as many children in the province as it
can. This is done by engaging with NAPTOSA members across
KwaZulu-Natal and reaching out to their caring natures.
By no means a new idea, the Xmas Joy project has seen a
resurgence in popularity. This is due thanks to the lively social
media presence that NAPTOSA KZN enjoys though its Facebook,
Instagram and Twi er accounts. Not only do learners and
educators par cipate in this project at a school level, parents and
other community members have also become involved.
With the help of the leadership in the various branches, gi boxes
are then collected by designated team leaders at centrally located
schools. The boxes are then distributed to schools or ins tu ons
where there are underprivileged children.
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Thursday, 17 October 2019
What are the core values that guide your school? You might know
them. However, do your fellow staﬀ members, learners and
parents know them too? Are there visual reminders of the values
on no ceboards, in classrooms and on the school website?
Most importantly though, there's a need to encourage everyone in
the school community to 'Walk the talk' of those values.
World Values Day is a great opportunity to revisit the values. They
can be discussed at the School Assembly, in the classroom and on
the sports ﬁeld. There could even be discussions about whether
one or two of them are in need of greater emphasis or even
replacement. Maybe new values could be added. One example
could be the value of 'Ubuntu' which is African in origin and most
relevant today in South Africa.
The Human Values Founda on (HVF) in Britain has designed an
excellent Educa on in Human Values programme. It can be
adapted to schools anywhere in the world. The HVF focuses on
what it describes as the ﬁve basic human values. They are:
1 Truth: examples would be equality, honesty, integrity and selfknowledge
2 Love: such as compassion, friendship, forgiveness, generosity
and kindness
3 Peace: examples would be calmness, discipline, pa ence and
understanding
4 Right ac on: such as courage, duty, ethics, leadership and
responsibility

A testimonial written to the HVF
Our school will always be indebted to the HVF. Your
learning modules on values education were guidelines in
many lessons and Assemblies. The HVF in the UK helped a
South African school more than six thousand miles away to
ﬁnd its humanity. You helped us ﬁnd the Mandela way of
reconciliation, peace and goodwill to all.
Principal, Johannesburg school, South Africa
Contact details of the HVF are:
yes2values@hvf.org.uk
+ 44 (0) 1403 259 711

5 Non-violence: examples would be considera on, coopera on,
service to others and social jus ce

Education without values, as useful as it is,
seems rather to make man a more clever
devil
- C.S Lewis
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The growing Nature deﬁcit
Erica Terblanche
Over the past 15 years researchers in the ﬁelds of posi ve
psychology have provided compelling evidence that spending
me in nature has unparalleled beneﬁts at a physical, mental and
emo onal level of well-being. The opposite is also true. Richard
Louv, the author of Last child in the woods, has shown how a
disconnect from nature is contribu ng to rapidly rising childhood
depression, a en on disorders, mental illnesses and obesity. He
terms this aliena on from nature and its consequences, 'Nature
Deﬁcit Disorder' and suggests that the more high-tech we
become, the more nature we need.

Erica Terblanche
We are raising a genera on that does not know of
nature's magical, restora ve power. This genera on
will become ill because of the disconnect yet does not
know the source of it.

Although this is common sense, it is o en not common prac ce.
How o en do we fall into a day of lying on the couch watching
Ne lix or scrolling through social media feeds at the cost of rather
hiking in the crisp mountain air, or swimming in the sea, or going
for a walk in the bright sunlight?
Imagine a treatment that would make you feel happier, calmer,
more posi ve, less depressed, and less stressed right at this very
moment! Imagine there is something you can do that would
increase your energy, help you concentrate be er and s mulate
your crea vity. Imagine there is something that will make you feel
a heightened sense of gra tude, wonder and even awe. What if I
told you that this is possible also for your family, for your children,
for your class, your whole school - your teachers included? And
that this remedy is free?

The Japanese have had a highly sophis cated apprecia on of
nature's beneﬁts for centuries and deliberately engage in the paid
prac ce of 'forest-bathing'. Shinrin-yoku is especially popular with
stressed execu ves who go oﬄine and immerse themselves in the
woods for 2-3 days at a me. The research shows how par cipants
experience a posi ve regula on of the biomarkers of stress,
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including reduced cor sol levels and lowered blood pressure.
There is improved heart rate variability which is a measure of heart
health.

I have experienced this ﬁrst-hand with Teach a Girl to Fish, my
kayaking business in Greece. Women from all over the world,
across all ages and all backgrounds come to rest and restore
themselves. A er ﬁve days of kayaking on the shimmering Aegean
Sea, each person acquires a natural beauty that is diﬃcult to
describe – inside-out health, vitality, a sense of serenity and
contentment that shines through in the eyes and the skin.

Perhaps one of the most interes ng and important results of
spending me in nature together with others, is that it facilitates
connec on and rela onship building. Studies have shown that
children feel more included, less marginalized, more ac ve and
more social in nature se ngs. This holds true as well for adults.
Research shows that connec ons made during nature-based
ac vity are more easily made and go deeper.
On my kayaking trips people report that the simplicity of being
outdoors breaks down barriers between people, facilita ng
deeper connec on. One comment made was, “ The best part (of
the trip) for me was when you are all ge ng dirty together, not
shaving and going back to basics. It's like people are more open.
More authen c. The barriers have come down.”

People report feeling alive and brave. They're full of quiet selfconﬁdence and o en have been reconnected with something
greater than themselves.
Science shows that nature-se ngs have profound restora ve
eﬀects on us as humans. On our kayaking trips, it has to do with the
smell and sound and rhythm of the sea. There are the vast open
horizons, the bright light of Greece, the sunshine, the healthy
Mediterranean food, the simplicity of life on the boats, the
freedom from the anxie es of daily life and the absence of mirrors.
I believe nature restores us more than any other se ng. It helps us
reconnect with that which really ma ers and with each other, in a
way that is seldom possible in built-up environments.
For our children, research shows that the beneﬁts of being in
nature are far reaching. Spending me outdoors boosts children's
a en on span, simply because nature signiﬁcantly accelerates
brain restora on, especially for children with ADHD. Research
also shows that children are more engaged and interested in
learning during outdoor classes and even upon returning to the
classroom.
Kids who play outdoors are more likely to be physically ﬁt as
research shows a clear correla on between cardio-respiratory
ﬁtness and me spent outdoors. We know that physical ac vity
outdoors is experienced as less exer ng than the same ac vity
indoors.
Spending me in nature reduces our children's stress levels and
helps them to recover faster from setbacks. One study of rural
children show that they bounce back more readily from stressful
events than children who live further away from natural spaces.
Nature helps develop children's self-image and self-conﬁdence,
especially for children at risk for whom nature-based
interven ons have been shown to o en be life-saving. Wilderness
therapy is a fast-growing ﬁeld that uses outdoor interven ons to
help adolescents with behavioural problems. The adolescents
build resilience, develop a sense of self-worth, increase their level
of perseverance and ability to overcome depression.

We are going into an age of unprecedented nature and climaterelated challenges. Global warming is accelera ng. The oceans are
acidifying. We have reached a cri cal level of species ex nc on
and our natural world is shrinking. Our oceans are ﬁlling with
plas c. Perhaps the most important impera ve for our children is
to spend me outdoors and to develop a love of nature. Our
children will become the custodians and the champions of nature
in the future.
At the Human Values Founda on we are concerned about values
educa on. We teach the lesson of environmental care so that we
help create future genera ons of people and leaders who will care
for the earth and our precious natural resources. They do this not
out of duty but more so out of love.
Nature is one of the most powerful resources we have at our
disposal for suppor ng our children's well-being. It's free and it's
available. What stops us from bringing this into our teaching?
What stops us from taking our children outside and gi ing them
with all the life-bestowing beneﬁts of nature? What stops us? Will
we wait un l it's too late to turn the Mall and Selﬁe genera on's
gaze to the peaks and the far oceanic horizons?
Erica Terblanche is the Founder of both Thrive Guru www.thriveguru.com and Teach a Girl to Fish. She is a trustee of the Human
Values Founda on for quality values educa on in schools. Her
contact details are ericaterblanche71@gmail.com and 081 782
1413.

Nature provides a rich and diverse se ng of what theorists call
'loose parts', referring to s cks, stones, puddles, soil and mud.
Studies have shown that nature enhances children's crea vity and
their ability to problem solve, very much because of the richness
of a natural context.
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The future will belong to the nature-smart … those
individuals, families, businesses and political leaders who
develop a deeper understanding of the transformative power of
the natural world, who balance the virtual with the real. The
more high-tech we become, the more nature we need.
- Richard Louv: Last Child in the Woods
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Dic onary of South African school terminology
Book review by Mark Po erton
The authors believe it is now both possible and appropriate to
develop the dic onary. In fact, the increasing clarity of the system
can be strengthened by the produc on of a clear list of commonly
used terms. Consider the following example on the liability of the
State:
Liability of the State (in rela on to a public school): “… the legal
responsibility of the State for any fault, damage, or loss caused as
a result of an act or omission in connec on with any school
ac vity conducted in a public school. This legal responsibility is
limited to the extent that the damage or loss exceeds what is
already covered by any insurance policy taken out by the public
school for the par cular school ac vity. The legal responsibility
of the State does not cover any damage or loss caused as a result
of an act or omission in connec on with any enterprise or
business operated under the authority of a public school for the
purposes of supplemen ng the resources of the school.”
The authors focus on schooling in all its forms and rightly believe
that the dic onary will be valuable for teachers, pupils, parents,
public oﬃcials, civil society and the media.
A principal may need to read this entry, for example: “Serious
misconduct by an educator (in the service of the State):
“Behaviour by an educator in the service of the State that warrants
dismissal, if the educator is found guilty of the behaviour following
formal disciplinary proceedings according to the disciplinary code
and procedures for educators set out in Schedule 2 of the
Employment of Educators Act (76/1998).

Title: Oxford South African Dic onary of School Terminology
Authors: Clive Roos and Michael Wilter
Publisher: Oxford University Press, Cape Town
Price: R 170
ISBN 9780 0 19044106 7 (Paperback)
ISBN 9780 0 19072330 9 (ePDF)
The Oxford South African Dic onary of School Terminology is a
new publica on which explains the South African schooling
framework and allows everyone involved to act in an informed
way. This dic onary is packed with useful informa on on na onal
legisla on, regula ons and policy. Ideas are clearly explained and
the context is always considered.
The dic onary contains case law and legisla on up to the end of
2017 and features the following:
• An alphabe cal list of more than 750 terms drawn from
na onal regula ons and policy;
• Informa on for each of the listed terms, including concise
deﬁni ons, sources, cross-references and explanatory notes;
• Case studies for 17 key legal ac ons acknowledging the role
the courts have played in clarifying law;
• A range of ﬂow charts, tables and diagrams that explain
complex legal frameworks.
The authors note the signiﬁcant changes to the schooling system
since 1994. They note the important drive in legisla on to improve
the provision of educa on in South Africa. They argue that many
have turned to the courts to clarify and be er understand
educa onal law and regula ons. They go on to argue that the
system has been in place long enough for a signiﬁcant degree of
clarity and deﬁni on to have emerged.

The following behaviour by an educator in the service of the State
will cons tute serious misconduct: (i) the , bribery, fraud, or an
act of corrup on in examina ons or promo onal reports; (ii)
commi ng an act of sexual assault on a learner, student, or other
employee; (iii) having a sexual rela onship with a learner of the
public school where the educator is employed; (iv) seriously
assaul ng, with the inten on to cause grievous bodily harm to a
learner, student, or other employee; (v) illegal possession of an
intoxica ng, illegal or stupefying substance; or (vi) causing a
learner or a student to commit any of the above.”
The layout of the dic onary is friendly and very useable. The only
cri cism is that the typeface is small and the layout a li le too
dense. The alphabe cal tab system alongside each page is a
welcome feature and makes naviga on a breeze.
The clarity of the dic onary is best illustrated by an entry:
“Individual Support Plan, a plan designed for an individual learner
who needs addi onal support or expanded learning opportuni es
by educators in consulta on with parents and the School-Based
Support Team.”
The Dic onary of School Terminology is a welcome resource which
should be on every principal's bookshelf. This book should also
deﬁnitely be made available to School Governing Body members
who some mes struggle with the range of educa onal
terminology that we o en take for granted. Student teachers who
are about to embark on a journey through the schooling system
will also ﬁnd this book most useful as a star ng point.
Dr Mark Po erton is the primary school principal at Sacred Heart
College, Johannesburg. His contact details are 011 081 2200/3 and
psprincipal@sacredheart.co.za
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Last Laugh
It's the first day of term in the new school year. The Grade 7s are sitting in
their English classroom chatting about what they did during the holidays
when in walks a stern-looking teacher. The kids scurry to their seats and a
hush falls over the room. The teacher pans his gaze across the kids.
After a minute or so the teacher says, “From the outset, I want you all to know
that there are two words that are absolutely unacceptable in my class. You
cannot use them when answering questions, during discussions or in any of
your assignments or tests. Using these words even once will result in you failing
the term.
“The first word is 'gross' and the second word is 'cool'. Are there any
questions?”
After a few moments of silence, a gawky teen at the back of the room raises his
hands and asks, “So what are they?”
A class in sex education is about to begin and each learner is asked to bring a
permission slip from his or her parents in order to take the lessons. As one boy
hands in his slip to the teacher he explains, “My mom says I can take the
course so long as there's no homework.”
The teacher is explaining psychological terms to the class. She explains that a
neurotic is the person who builds a castle in the air. A psychotic is the person
who lives in it. And a psychiatrist is the person who collects the rent.
Son sends Dad an SMS: Let's eat Dad.
Dad sends a reply SMS: “Let's eat Dad” or “Let's eat, Dad” Punctuation saves
lives.
Teachers who've been teaching for many years remember when…
… a keyboard was a piano
… memory was something you lost with age
… the web was a spider's home
… an application was for employment
Old professors never die, they merely lose their faculties.

(Stephen Fry)

I nearly missed the show tonight. I got to the underground and saw this sign:
'Dogs must be carried on the escalators.' Took me forty minutes to find one.
(Harry Worth)
(Big Thank You, Sweet Sue and You magazine for the chuckles.)
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